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The use of ICT in learning
language for specific purposes

Summary: Globalization as a 20th century phenomenon continued intensively in the 21st century
and - coupled with a substantial economic crisis - has led to a massive migration of experts from all fields
across the countries and continents. Together, these phenomena have forced people to seek employment not
only in different cities but also in different countries and continents. Furthermore, scientists and research-
ers are changing their places of residence to do joint researches, which are intensifying in the XXI century.

These migrations have led to a growing need for learning foreign languages, and not only the spoken
language: oftentimes, people have to learn language for specific purposes to be able to have successful com-
munication with their colleagues from other countries.

Development of modern technologies has changed the way we learn language. Learning is no longer
static, classroom-bound, relying on textbooks and teachers. It uses multimedia while applying ICT and
is quite often done online, with a teacher who is, of course, still present, but whose role has undergone a
complete change, and a new one is also being adapted to alterations, embracing the advantages of the
new technologies utilization in the language learning processes, especially in learning language for specific
purposes.

The aim of the paper is to show the lecturers’ role in foreign languages teaching, the use of ICT in
foreign languages instruction, and the teacher-student relationship. The results of the survey and statistical
data show that students have a great interest in learning LSP online, which is particularly popular among
the employed. Hence we may conclude that IT and ICT greatly facilitate and improve LSP learning, since
materials and courses are available at all times, and their number is constantly rising.
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Introduction

The modern time, 21st century and globaliza-
tion have led to a series of changes in lifestyle and in
the way we do business. In many ways, these chang-
es have also had a profound effect on education.
Whether it is learning a foreign language for gen-
eral or for specific purposes, ICT is considered an
almost indispensable part of teaching. Great many
researches have been undertaken in the last two
decades on the subject matter of ICT and a conclu-
sion we may draw is that ICT is recognized and ac-
cepted as an important element of foreign language
instruction (Zhao, 2003). The changes in modern
technology, which are happening on an almost daily
basis, have brought considerable alterations in the
LSP teaching structure. The Web is no longer a place
one only uses to read. It has become a place where
one reads, writes, listens, and speaks, an ideal place
for learning language for specific purposes where all
four language skills are being equally perfected and
developed.

The purpose of this paper is to show examples
of good practice and adequate use of ICT in foreign
language teaching, with special emphasis on LSP.
The work will feature the results of a survey, the pur-
pose of which was to point to the importance and
prevalence of the Internet in foreign language teach-
ing, and pinpoint the drawbacks listed by respond-
ents which should facilitate future improvement.

Methods

This paper will present research important for
the application of ICT, mostly in foreign language
teaching. By analyzing and synthesizing the recent
results, and using statistical data and results ob-
tained through the survey, this paper will illustrate
the importance of the use of ICT in foreign language
teaching, as well as the changes related to work and
relationship between the professor and the student.
The change in the manner of work, as well as the

motivation of students, who generally learn lan-
guage for specific purposes to be able to advance in
a particular job, resulted in the relationship between
the student and the professor becoming a partner-
ship (Vuco, et al 2009). The motivation of students
is raised to a higher level, and with the availability of
materials on the Internet being unlimited and cease-
less (24/7), students themselves become programme
creators, while professors assume the role of coor-
dinators.

Traditional vs. online foreign language learning

A traditional manner of learning foreign lan-
guages, which implied an active role of a teacher and
a passive role of a student (Warrschauer, Meskill,
2000) today is completely replaced with a new and
a different mode of work. The traditional manner of
work underwent a gradual change, in accordance
with the novelties and changes that happened slow-
ly over the years. Unlike that process, the changes
of today are happening almost on a daily basis and
teachers are expected to adapt to them and use in-
formation technologies while working with the dig-
ital generation (Davies, Elder, 2006: 82). The re-
search conducted at a university in Belgrade showed
that students have expressed considerable interest
in enrolling in online courses and foreign language
courses, which entail an active use of computers and
electronic devices. However, as a drawback or a fault
of this method of work they cited the inability to get
answers and explanations the moment they make a
mistake and absence of teachers who would point
to the error straight away (Radi¢ Branisavljevic,
Milovanovié, 2014).

A large number of researches have shown that
the absence of communication with a professor in
real time and the inability to give a feedback have
led to a loss in motivation in great many foreign lan-
guage students and their dropping online cours-
es, which is further substantiated by a large num-
ber of online courses being left unfinished (Stanic,
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Gavrilovi¢, 2011). It is precisely because of this that
many argue that in the classroom students moti-
vate each other and foster competitive spirit, which
strengthens the motivation in course attendants.

ICT in learning language for specific purposes

The use of ICT in teaching a foreign language
and a language for specific purpose pose two most
frequent challenges which foreign language teach-
ers face. Namely, the majority of faculties of philol-
ogy teach or have taught language for general pur-
poses, and it is towards the end of graduate studies
that foreign language students have encountered for
the first time some modern articles containing spe-
cialized terminology. However, currently the situa-
tion in the market is such that there is an increasing
demand for studying language for specific purpose.
In the last few years foreign languages have been
taught at nearly all faculties. But, it is not seldom
that LSP teachers have completed LGP courses in
their studies (Vuco, et al, 2009), and hence require
additional training to master language for specific
purposes.

Unlike students who study the language for
general purposes, students who study language for
specific purposes are additionally motivated. Name-
ly, for these students a foreign language is necessary
means for achieving their utmost end: making pro-
gress at work and in a particular profession, there-
fore the thirst for knowledge and passing and ulti-
mately acquiring internally-recognized certificates
tie in with the desire to climb up the career ladder
and obtain a job abroad.

In the section below we will show how foreign
language teachers, using ICT, can organize classes
for learning language for specific purposes.

ICT in teaching, both language for general
and specific purposes, can be taught in three differ-
ent and yet interconnected aspects:

1. ICT in preparing teaching material

2. ICT in the classroom
3. ICT for self-study

ICT in preparing teaching material

ICT, the Internet before all else, places at
teachers’ disposal the material that is modern, in-
cluding a large number of articles, magazines, exer-
cises and the like. In the majority of cases, a text-
book is an essential teaching material, but profes-
sors have the freedom to expand and innovate it and
to use social networks, blogs or forums to post new
exercises and exchange them with colleagues from
around the world. It depends solely on the teacher
to what extent they will express creativity and inno-
vativeness, and how well they will be able to find and
adequately use the material for teaching language
for specific purposes (Warrschauer, Meskill, 2000).

In conversation through Skype, teachers are
able to continuously master their language skills
and keep up with the way their colleagues across the
world work.

The preparation of teaching material for
LSP is a serious commitment and responsibility for
teachers. Considering that course attendants or col-
lege students are planning to advance their knowl-
edge or work abroad, it is highly likely that their
expectations from professors will be much higher.
In the light of the fact that professors sometimes
have to seek help from students, when encounter-
ing some specialized terms, it is then that the role of
teachers changes and they become coordinators and
partners in the teaching process, as well as people
who are learning something they had no previous
knowledge of (Vuco, et al, 2009: 575).

Many textbooks, aspiring to meet the con-
temporary market demand halfway, are business-
focused from the beginner’s level (A1) and students
learn business terminology in a foreign language
from the very start. In this case, the teacher’s job is
much easier. However, if a professor uses a textbook
for LGP and teaches students business terminology
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tied to a specific profession, the preparation of mate-
rial can take up a lot of time.

It is important to gradually introduce termi-
nology and business situations students may en-
counter. This implies reading and translating spe-
cialized terminology, writing business letters,
emails, preparing CVs and motivational letters in
the target language and the like.

Cloud computing (Dropbox, Internet) is a
new technology that enables access and sharing dif-
ferent kinds of folders and materials independent of
the user’s location. All needed information is con-
tained in “the cloud” which users may easily access
wherever they are. All they need is a computer and
the Internet. There is no longer need to save, keep,
record data, burn them on discs or save in remov-
able usb flash drives. A well-known Dropbox ser-
vice is closely linked to the aforestated as this is yet
another modern way of storing files. In preparing
their material, a teacher may have in the computer
all the material that they need for a certain class or
for the entire school year in one or in several fold-
ers. The folder/folders are placed in the Dropbox, af-
ter which the teacher chooses which users he’s going
to share the material with. Furthermore, the teacher
may open their Dropbox anytime on any comput-
er and use the material, presentations etc. Dropbox
(Dropbox) is certainly very useful and frequently
used lately by teachers and students alike.

ICT in the classroom

In order to implement ICT in the LSP teach-
ing, it is a prerequisite that a classroom has a com-
puter, the Internet connection and an overhead pro-
jector. The task of teachers is to - in addition to pro-
viding materials and specialized articles - enable
and create a real business environment for their stu-
dents. With examples from YouTube that could fea-
ture such business environment or a business meet-
ing, students will have the task to present business
situations, business meetings or job interviews.
There is an option to record such situations, which

would be replayed for students to hear and ana-
lyze and see the mistakes they may have made. In
electronic classrooms it is also possible to organize
an email exchange between a number of students,
while in this situation the professor’s role is that of
a students” coordinator and a manager in the teach-
ing process.

In some well-equipped classrooms it is also
possible to simulate a video conference, a form of
meeting that is quite common in the world today.
Namely, it enables business people to hold a meet-
ing at the same time - from distant places, even from
different continents - using the Internet, comput-
er, Skype, and make important business decisions.
Such meetings can be simulated in the classroom.

ICT for self-study

In this teaching process, foreign language
teachers bear great responsibility. Today, when eve-
ry person has a computer, Internet, email, Facebook
account, Twitter account, blog and the like, an inde-
pendent approach in language learning encompass-
es these means of communication without fail. The
professor is a person who should give tasks that stu-
dents ought to complete on their own, and he is to
coordinate online (Learning and teaching practice).

Student self-study using ICT largely refers to
websites, platforms and virtual classrooms.

Internet websites such as www.livemoccha.
com or www.ver-taal.com enables students to make
progress and learn foreign languages in a quite in-
teractive and dynamic way. Some websites also have
a network of teachers who are native speakers and
who mentor students by pointing to mistakes and
explaining potential difficulties.

It has already been said that students who
learn language for specific purposes are more moti-
vated, because the chosen foreign language is some-
thing that is closely connected with their profession,
employment and career development.
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Those LSP course attendants who already
have jobs are the ones who finish the majority of
online courses. They are motivated and individual
work suits them well. They are also able to organize
their schedule and adjust it to learning LSP. Online
studying enables them to use materials and take tests
24/7, while also giving them freedom to set work
and progress dynamics. Considering that learning
a foreign language is closely linked with their pro-
fession, they do not need an environment and peer
support, but it is in their interest to connect with
colleagues and experts from different fields abroad.
In addition to applying for online courses and plat-
forms for learning LSP, foreign language learners
may also take private lessons through Skype or use it
for communicating with native speakers of the tar-
get language. Independent work also encompasses
email exchange (with other course students or the
teacher), posting important units topic-wise, on Fa-
cebook, blog, chat, etc.

The need to keep the contact with a student,
to keep a record of his development and assess his
performance has led to both development and per-
fection of the tool for managing learning processes
called Learning Management System (LMS). One of
the best Open Source Learning Management Systems
Moodle platform (Moodle).

Moodle is a package for creating web-based
courses and is quite favourable for learning LSP with
a great opportunity for personalization that enables
the teacher to create on-line courses with excep-
tionally rich interaction (Stani¢, Gavrilovi¢, 2011).
According to the current statistical data, the num-
ber of users is 71,919,458, and the number of users
in terms of different courses on Moodle platform
is 103,589,549, whereas the number of teachers on
the platform is 1,155,662 (Moodle). Moodle makes
it possible to develop all four language skills. The ex-
ercises on the platform are interactive, they are done
online and the results may be seen right away.

Aside from platforms, foreign language learn-
ing increasingly uses virtual classrooms and in the

last couple of years so-called 3D virtual classrooms
are being developed. Students are located in the re-
al-time environment where they learn a foreign lan-
guage. At the University in Bielefield there is a 3D
amphitheatre, where students come to the Univer-
sity through their avatars, listen to lectures and at-
tend office hours.

Quite an interesting and a useful example is a
3D classroom for the Spanish language, which was
premiered at the international conference in Ma-
drid. Each course attendant in this 3D classroom has
his avatar, which is located in the capital of Spain,
Madrid. The students had the task to find a way, us-
ing their avatars, to the final goal, the Prado Mu-
seum. By engaging in the conversation with other
course attendants, i.e. their avatars, their task was to
find their way around, find the right transport and
reach the goal (Ibanez, et al, 2010).

Virtual classrooms enable experts from cer-
tain fields to establish a connection and to exchange,
by learning a foreign language, experiences from a
certain profession.

Considering that we've seen the example
for a 3D virtual classroom along with the example
of setting students, i.e. their customized avatars of
choice in a realistic Madrid environment, it would
be a good idea to create virtual offices, firms, busi-
ness centres, hospitals, courts, restaurants and the
like, where course attendants could, in a real envi-
ronment and with other attendants, work and mas-
ter their business skills in a foreign language. It is
believed that the work in a 3D environment has a
positive effect on students, especially those who are
shyer or not quite communicative. In this way, prac-
tically without leaving the room, students can lose
restraints, communicate and learn.

The movement that is attempting to introduce
3D technologies in the curriculum and intensify its
use is called MMLO (Massively Multi — user Online
Learning). “The MMOL platforms are mixed envi-
ronments that bring an interactive learning space
with the use of 3D technologies - 3D graphics, seri-
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ous games, virtual reality, realistic simulations, mir-
ror worlds, augmented reality, synchronous com-
munication tools, live chat, web cams, and rich dig-
ital media to build collaborative online course envi-
ronments and classrooms in which individuals par-
ticipate in a real or figurative presence (avatar). The
MMOL platforms provide educators and students
with the ability to connect and communicate in a
way that greatly enhances the learning experience”
(Lorenzo, 2010).

Image 1. Virtual roundtable (Source: Virtual Worlds
Education Roundtable)

The professor is a person who is supposed to
create the syllabus and the textbook students use,
to modify and adjust it to the virtual environment
and other activities that include ICT. It is only by
doing so that the teaching process can be realized
in a quality-way, and this certainly affects the moti-

vation in students, emphasizes their independence
and gives them a possibility to learn a foreign lan-
guage at their own pace and in keeping with other
duties and private obligations.

Class model

Textbook — Complete First Certificate (lan-
guage for general purpose textbook, not for busi-
ness) (Brook-Hart 2008: 5)

Level — B2 Upper-intermediate

Unit 4 - Food, glorious food
Number of lectures— 2 X 105 min
Number of students in the group: 30

The unit from the textbook that is used for
learning English language for specific purpose, can
be changed, amended and adapted to suit the needs
of specialized language, and classes can be organ-
ized using ICT. To successfully complete a teaching
unit, aside from a textbook, the task of the teacher
and students would be to prepare for the following
additional activities:

Teacher: prepares the material that is con-
nected with the professions in the catering indus-
try, sets the following topics on either a blog or Fa-
cebook: restaurant, food (fruit, vegetables, desserts,
meat, fish, sea food etc.), prepares YouTube videos
related to restaurants, stores, food, dialogues, order-
ing and delivering food, and the like. Following this,
students should make a CV and a motivational let-
ter.

Unit Reading Writing Use of Listening Speaking Voacbu- | Grammar
title English lary
Food, | Part2:Learn- | Part2: Review | Part1: Part 4: The Slow -Talking about Food, So and
glorious | ingabout | ofarestaurant | Moso Moso| Food Movement |favourite dishes and | dish, meal |  such

food food restaurant | -Two candidates healthy eating Too and

-Identify- doing Speaking | Part4: Supporting enough

ing cohesive Part 4 your opinions
features

Table 1. Preview of the book unit (Source: Complete First Certificate)
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Prior to the class, students should take pho-
tos and post on either the blog or Facebook relevant
photographs according to categories, say what par-
ticular food is called and give examples for their use
in a sentence.

In the class, the work dynamics should be as
follows:

1. Discussion about food, type of food, res-
taurants and the like.

2. Overview of thematic blog, corrections,
explanations, sentence examples.

3. Showing YouTube videos that simulate sit-
uations in restaurants, stores, in the kitch-
en and places where we meet with food and
where food is prepared.

4. Introducing the topic of professions linked
with food, analysis, what each employee
needs to have, how they should behave and
the like.

5. PPT presentations are used to show stu-
dents how to make a CV, featuring the form
they need to adhere to and learn about the
content of the motivational letter

6. Students write their own CV, creating a
profession that is related to hospitality or
tourism.

7. In the next section, students are put in
groups, some are interviewers, some are
potential candidates for a job. Should con-
ditions allow, candidates and employers
can be in separated classrooms, and may
have job interviews through a video con-
ference.

8. If possible, students may be recorded, after
which the recordings will be played to cor-
rect potential mistakes.

Results

For the purpose of the research, we have used
statistic data and surveys carried out among the stu-
dents of the University of Singidunum, which has
had a distance learning option available since the
school year 2005/2006. This option was introduced
precisely owing to the development of Internet tech-
nologies and ICT that made this kind of studying
possible. The statistical data showed that the num-
ber of students rose year-on-year (Graph 1), which
is substantiated by the fact that a large number of
people wish to continue or upgrade their current ed-
ucation, regardless of their age and working status,
but for some reason they were not able to attend lec-
tures regularly by being physically present at the fac-
ulty (Radi¢ Branisavljevi¢, Milovanovi¢, 2014).

Number of DLS students per
accademic year
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Graph1. The number of DLS students per academic year
(Source: Singidunum University)
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Graph 2. Survey results
(own source)
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The survey encompassed 60 students who
regularly attend University classes and regarded
their need to use the Internet to study and learn for-
eign languages. All 60 students said that they have
and use the Internet for studying purposes (graph 2,
category 1). As many as 2/3 of respondents have per-
ceived positively the opportunity to use Internet for
learning a foreign language, while even more stu-
dents said that they regularly use Internet as a learn-
ing tool (graph 2, category 2). However, only 1/3 of
respondents deemed that it was possible to learn a
language through the Internet, and yet 80% of all re-
spondents attended an online course and/or plan to
do so in the future (graph 2, category 3). As for their
assessment of the Internet use in the classroom by
teachers, an average grade of above 3.55 (graph 2)
leads to a conclusion that students of today, who be-
long to the modern digital age, expect higher ICT
implementation in teaching from their professors
(Radi¢ Branisavljevi¢, Milovanovi¢, 2014) .

The results of the survey clearly confirm that
even though all respondents have the Internet, which
they use on a daily basis, they still do not think that
it can serve as a serious tool for working and study-
ing. They perceive it more as a means for fun and
entertainment. Within the survey the respondents
said that the major drawback in using the Internet
for foreign language learning is absence of teachers,
personal contact and feedback, that is explanations
they can get straight away.
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Yuusepsurer Cunrungynym, beorpan

Yioiupeda UKT-a y nacinasu ciipanoi jesuxa ciupyxe

Inodanusayuja xao tiojasa XX eexa xoja ce unitien3usHo Hacimiasmwa u 'y XXI eexy u uspa-
KHena eKoHOMCKA Kpu3a Hocleghux ioguxa gosese cy go eenuke mMuipayuje ciipy4rbaxka u3 céux
odnacitiu u3 jegre semme y gpyiy. Oee iiojase 3ajegro cy ycnosune tiotipedy vygu ga y notpasu 3a
fiociom mervajy He camo ipagose eeh u gpuaee u koniiunenttie. Hayunuyu u uciiparusayu, iia-
kohe, merajy ceéoja mecilia ClIAHOBAWA PAGU YGPYHEHUX UCTAPANUEAtLA KOja ce UHTTLeH3UBUPA]Y
y XXI gexy.

Ose muipayuje cy HyxHO HameiliHyne Hotpedy 3a yuerem CHPAHUX je3uKd, anu He Bulie
camo 1060pHOT jesuxa, eeh, cee ueuthe, wygu mopajy ga y4e u jesux citipyke ga Su Haiipegosanu Ha
HOCTIOBHUM TIOTbUMA U YClenu ga ociliéape yCieuiny KOMyHUKAayujy ca c60jum Koneiama u3 gpyiux
3emasma. Ca pazeojem caspemMeHux illexHoN0IUja JOuLno je go tipomeHa Uy HauuHy yueroa jeuxa. To
ulie HUje CIUATTUYHO y4etve y YHUOHUUL, Y3 iomoh yydenuka u ipogecopa, 6eh mynitiumegujanto,
y3 upumeny VIKT-a, 6pno uecitio u oHnajH yHerve, y3, HAPABHO, U gabe UPUCYTTIHOT tipodecopa Koju,
mehyitium, caga uma UoiiilyHO gpyiaqujy ynoiy u koju ce taxohe tpunaiohasa upomeHama u
upuxeatiia ipegHocitiu yeohera HOB8UX HiexHONOTUja y Upolece yuerva CTUPAHUX je3uka a iocedHOo
je3uxa ciuipyxe.

Lum paga je ga tipegcitiasu ynoiy Hacia6HUKA y Upouecy yuetba Cliparol jesuxa, ytiouipedy
UKT-a y Haciiasu ciipanol jesuka u ogHoc usmehy HaciiaéHuka u yueHuxd. Pesynitiaitiu
cliposeqgere auKeille U CUIAMMUCIAUYKY TOgayu H0KA3Yjy ga UOCHIOju 8eUKO UHIllepecosarbe 3a
yuervem CHipaHol je3uxa cilipyKe ipexo uHiliepHeiia, iocedHo kog 3aniocneHux. VI3 ceeia HasegeHol
Moxce ce 3aKmpyuuttiu ga ungopmayuone iwexronoiuje u KT onaxwasajy u ynaipehyjy upouvec
yuerva cliparol jesuka ciipyke, dygyhu ga cy mattiepujanu u Kypcesu gocilyiHu CIllanHo U HUX08
Opoj ce koHcitiantiHo Tiosehasa.
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