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Teachers’ Perceptions of Parental

Involvement in Primary Education

Summary: In this paper, we are taking an in-depth look at communicating with families of
students in primary schools and there is a current research as the basis. Focusing on the partnership
between teachers and parents, this research analyses different elements: communicating with families
about the student’s success, communicating with families in meetings, and addressing difficult topics
with families. Additionally, a broad-based analysis is made regarding working with families of general
education students, students with disabilities, students from low socio-economic status, and students
with unique gifts and talents. Sometimes teachers working with families may become frustrated by
the parents’ apparent inability to dedicate their attention fully on matters regarding their children. At
that point, there is a tendency of determination of teachers’ perceptions of both the benefits of creating
productive partnerships with parents, on one side and the barriers that must be overcome, on the

other side.
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Introduction

Education is too important
to be left solely to educators.

Francis Keppel

Most children have two main educators in
their lives: their parents and their teachers. Paren-
tal involvement in children’s education from an ear-

1 valentina.gulevska@uklo.edu.mk

ly age has a significant effect on educational achieve-
ment. There is no universal agreement on what pa-
rental involvement is, but it can take many forms.
This issue can be divided into two broad patterns:
parents’ involvement in the life of the school and
parents’ involvement in support of the child at
home. This article is focused on the first of these, as
there is consistent evidence of the educational ben-
efits of involving parents in the life of the school.
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It has long been recognized by education ex-
perts that the quality of home-school relationships is
associated with many benefits for children, families
and schools: enhancing children learning opportu-
nities, accessing to the knowledge that parents have
of their children, making better decisions, building
support for schools and so on. From this point, pa-
rental involvement in schools is one of the most im-
portant factors in the educational success. Howev-
er, we do not know much about how the teachers
can make the school more welcoming for all parents
and how the parental involvement can palliate the
restrictions of poverty for disadvantaged students.
Moreover, not all parents have the same capaci-
ties or opportunities to act on the educational ex-
pectations they have for their children. In that line,
schools self-interest is to have a parent engagement
strategy that does not settle at having a few parents
on a school site council. In addition, many savants
think that coming to informative meetings or to
school events is not an effective parent engagement
strategy (Ferlazzo & Hammond, 2009).

A crucial key to parental involvement is the
forcefulness of the relationships between parents
and the school. There are, also, many advantages for
the teachers coming from the strong parent-teach-
er relationship in addition to those enjoyed by the
students: “When teachers have positive relation-
ships with students’ parents, understanding of and
support for classroom curriculum and activities ris-
es. Collaboration often leads to improved ideas, en-
riched resources (e.g. volunteers, donations), ex-
panded trust, and increased teacher willingness to
try new things. All of these, in turn, lead to improved
teacher confidence, job satisfaction and self-esteem.
In general, the teachers who have strong positive re-
lationships with parents appear to have more energy
and less stress. They brought home into the discus-
sion and made the school an extension of the child’s
life with his or her family” (Olender et al., 2010, p.
4).Perhaps most important to be mentioned is that
parents, with their social capital and life experience,
on the one hand, and provided by the teachers’ in-

structions, on the other hand, may become confi-
dent helpers in their children’s education.

Methods

This research, the results of which are out-
lined in the subsequent pages, was conducted in or-
der to gain insights into how teachers comprehend
the impact of parental involvement in the life of the
school. Additionally, a broad-based analysis is made
regarding working with families of general educa-
tion students, students with disabilities, students
from low socio-economic status, and students with
unique gifts and talents. The methodology of the re-
search rests upon the preparation and design of a
standard questionnaire adapted to four broad cat-
egories in which, in our opinion, parents should be
involved in the life of the school: student achieve-
ment, informative parents meeting through the
school year, families as partners in school decision-
making, and parents’ participation in conflict reso-
lution. In addition, some of the teachers were inter-
viewed regarding this issue.

The representative sample comprises 20
teachers from elementary schools in Bitola region.
Fifteen teachers out of a total number work in the
primary schools in urban area, 3 teachers work in
the primary schools of rural area, and two teachers
work in the institution for special education. Two
are male, and eighteen are female interviewees. As
for the ethnicity of the interviewees, 17 are Macedo-
nians, one is Albanian, 1 is a Turk, and 1 is a Vlach.
Questionnaires were handed out to all teachers se-
lected to participate in the survey, providing enough
time for their completion. Once completed, the
questionnaires were collected in a way that ensured
anonymity. Data collection was worked on from
April 15%, 2017, through May 10*, 2017. Respond-
ents were given the task to evaluate the frequency
of parental involvement in the life of the school by
checking one of the offered answers: “sometimes’,
“often” and “very often”

135



Valentina Gulevska

Results

At first, the survey data show that primary
school teachers have a positive attitude towards pa-
rental involvement in school but they find that in
fact parental involvement in Macedonian school-
ing is poor and sporadic. Most teachers ascribe poor
parent-school relationship to factors such as paren-
tal unwillingness to respond to school created part-
nership plans and to the parents’ educational and
social background.

Particularly, the research shows that attend-
ing informative meetings is the leading form of par-
ent participation in the schools. On the contrary,
parents’ participation in the school decision making
is structured on the very low level. Regarding con-
flict resolution, it seems that parents are very abey-
ant. When children “develop a reputation for exhib-
iting challenging behaviour their parents can be re-
luctant to go into schools for fear of getting more bad
news  (Hornby, 2011, p. 18). In fact, there is usually
a negative correlation between parental involvement

Table 1: Parental involvement in the life of the school

and childrens demeanour problems, such that the
more turbulent the behaviour, the less parents are
disposed to be involved in the school.(See Table 1).

Regarding parental help in the school accord-
ing to the children needs, not surprisingly, the re-
search shows that participation was greater for par-
ents who have children with disabilities than for
those with gifted and talented children. Teachers
perceived that when children are striving with their
schoolwork due to learning difficulties or disabili-
ties, the parents are generally more bent to be ac-
tive in parental involvement activities. Because the
involvement of parents is necessary for the process
of implementation individual education programs,
this eases the involvement of many parents of chil-
dren with learning difficulties or disabilities.

For children who are good students at school
it is ordinarily a joy for parents to attend parent-
teacher meetings. However, obstacles to effective pa-
rental involvement can be evident when the schools
are not responsive to the extracurricular demands
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on the gifted children, because developing their
talents requires a lot of time and effort practicing,
which often needs taking time oft school.

Background factors have also been taken into
account (i.e. family socio-economic status). The re-
search has found that there is no significant statisti-
cal difference between category “general education
students” and “students with low socio-economic
status” The teachers’ opinions are that parents with
high aspirations are more involved in their children’s
education and that high parental and pupil aspira-
tions may lessen the effects of low socio-economic
background. (See Table 2).

Discussion

Generally, the research shows that teachers’
perceptions regarding parental involvement in pri-
mary education are focusing on the assertion that
successful parent involvement in the children edu-

cation improves not only student behaviour and at-
tendance in the school, but also positively affects
the student achievement. According to the inter-
viewed teachers, parents should always be the ones
who encourage or support their children regarding
achievement of academic success. In this context,
policy makers also argue that during the childhood,
when critical decisions are to be made, extremely is
important the parents being at schools for their chil-
dren (Brown, 2013).

On the other hand, the analysis of the ob-
tained results shows that more interventions are
needed into developing effective parent engage-
ment strategy because even the most involved and
informed parents can feel overtaken and bewildered
when making authoritative decisions about their
child’s education. In order to facilitate that involve-
ment, the principals and the teachers, should learn.
First, they should learn as much information as they
can about the families served by their schools. In ad-
dition, the experts suggest that “conducting a school

Table 2: Parental help in the school according to the children needs

100%

90%

80%
70%

60%

50%

40%
30%

20%

10%

General education  Students with
students disabilities

0% . |

Gifted and
talented students socio-economic

Very often
Often

B Sometimes

Students with low

status

137



Valentina Gulevska

reality check provides valuable information to as-
sist with the crucial task of reaching out to parents
and is well worth the time and effort required” (Ed-
wards, 2016, p. 17).

Additionally, it seems that home visits, as a
powerful tool in the building partnerships between
teacher and parents, are not utilized enough by the
Macedonian schools. Because of that, the teacher
training faculties should enrich the teacher-training
syllabus, textbooks and teaching tools with educa-
tional content that will provide the opportunity for
the future teachers to gain competencies for face-to
face communication with parents in the comfort of
the student’s home. At the same time, it is particu-
larly important to encourage all teachers to receive
training on “how to introduce themselves to parents
... and negotiate an exchange of information” ( Hi-
att- Michael, 2013, p. 41). During the home visit, the
teachers can suggest ways of parental involvement
in the school that families may accept in order to
foster confidence and relationship building.

Finally, we can conclude that, according to re-
search findings, successful home-school collabora-
tion may be more dynamic and cordial, and good
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children in the first years of their schooling because
it will help the students’ success. If they wait too late,
disappointment is expected.

Brown, A. A. (2013). Parent Engagement Effects - Student Drop Out, Bloomington: AuthorHouse LLC.
Edwards, P. A. (2016).New Ways to Engage Parents: Strategies and Tools for Teachers and Leaders, K-12, New
York: Teachers College Press, Columbia University.

Ferlazzo, L., Hammond, L. (2009). Building Parent Engagement in Schools, Santa Barbara: ABC-CLIO.
Hiatt-Michael, D. B. (2010). “Communication Practices that Bridge Home with School” in D. B. Hiatt-
Michael (Ed.), Promising Practices to Support Family Involvement in Schools, Charlotte: Information Age
Publishing.

Hornby, G. (2011), Parental Involvement in Childhood Education: Building Effective School-Family Partnerships,
New York: Springer.

Mandel, S. (2008). The Parent-Teacher Partnership: How to Work Together for Student Achievement, Chicago:
Zephyr Press.

Olender, R. A,, Elias, J., Mastroleo, R. D. (2010).The School-Home Connection: Forging Positive Relationships
With Parents, Thousand Oaks: Corwin.

138



Teachers’ Perceptions of Parental Involvement in Primary Education

Banentnna I'ynmeBcka
ITeparomku ¢akynret, Yausepsurer ,Cetu Knmument Oxpupcku® y butosmy,
Penry6nmka Makemonnja

MUIIbEIbE HACTABHIKA O YYEII'RY POOUTE/bA Y OCHOBHOM OBPA3OBAILY

Pesume: Yuewhe poguitierva y ocHosHoM 00pa3oearyy lipegciliasma HUxo80 aKiiueHo, He-
lipeKugHo aniaxcosarve y 00pa3osHoMm Tipouecy rwuxose geue. IIpema muuimvery clipyuroara, po-
guitierbu Moly ga iokasxy ceoje aniaxcoearwe kog kyhe, uuitiajyhu ca céojom geyom, omaxcyhu um
0Ko0 gomahux 3agaimiaka u pasiosopom y 6e3u ca WKOACKUM goiahajuma unu y wkonu apucycitiéo-
8arvem Ha CACULAHUUMA U B80JIOHTHUParbeM Y yuuonuyama. Ilonexag HacimiasHuyu xoju page ca
iopoguuama 0ygy pazouapanu wume wito poguitiebu HUCY CUOCOOHU ga y UOTHTYHOCTHY Tioceeilie
faxcroy oHome W0 ce iiude wuxose geye. Y wom CMUCTLY, C jegHe clipare, 08aj pag uma 3a yusm ga
ogpegu cxeailiara HACIABHUKA KOja ce Thu4y u godpoduitiu citisaparea UpogyKimiueHUX UapitiHep-
CKUX 0gHOCa ca poguitierbuma, a ca gpyie cilipae, iipeda ga ce 6ugu Koje tipetipexe Hociiioje U Kako
Moty ga ce yknone. Q80 uciipaxcusarve je ycpegcpeheHo Ha KOMyHUKAUU]Y WiKOTe ca Hopoguyama
yuenuka. Meitiogonoiuja ucimiparcusarea ce 3acHu8a Ha Upuipemu u OCMUULbA8AaryY CllaHgapgHol
Yyuuitinuka, upunaiohenoi 3a uctiuitiusare cxeaiard HACTABHUKA Y 6e3U ca yueuthem pogu-
iwierba y 00paszosarvy rwuxose geue, a Koju ce 0gHOCU HA Hetupu Kailleiopuje yueHUuKa: yueHuKa y
otlwitieM 00pazosary, yueHUKa ca cMmeilitama, yHeHuKa Huxiel coyUoeKoHOMCKoI clilatiyca u io-
cedHo gaposuitiux yuenuxa. Taxohe, y o60om ucitipaxcusarvy ce aHanusupajy pasnuduitiu enemeHiu
ina6He tieme: KOMYHUKAUUjA ca HOpoguuama Koja je y 8e3u ca yciuexom yueHukad, KOMyHuKayuja
ca wopoguuama Ha CacilanHyuma u pasiosop ca iopoguuama o ewikum iemama. Peiipesenitia-
WusHU Y30pak YKmbyuyje geageceill HACUABHUKA U3 OCHOBHUX wikona u3 peiuoxa buitiowa. Og
yKyuHol dpoja uniliepsjyucanux HAciaéHUKa deilinaeciti pagu y 1pagckum OCHOBHUM WKONAMA,
WpU HACTABHUKA PAge y CeOCKUM OCHOBHUM UWIKONAMA U §8a HACTABHUKA page Yy UHCTHUTILYUUja-
Mma 3a ciieyujanto odpasosare. Ilpuxyimaree iogamiaka je odasmero usmehy 15. atipuna 2017. u
10. maja 2017. Togune. Victutmianuyuma je duo gaii 3agamiak ga oyeHe y4eciianociil yKby4usarba
poguitierva y #uUB0W WiKose 3a0Kpyiusarem jegHol og wonyhenux ogiosopa: ,ioHexag", ,4eciio
u ,,6eoma veciiio . Vlciipaxcuearee je ioxaszano ga yueciio6aroem Ha UHPOPMATUUSHUM CACTHAH-
yuma upegciiasmwa 6ogehu Hauun yueutha poguitierva y wikonama. Ca gpyie citipane, yueuihe po-
guilieba y qoHoulerby 0gryKa je ClipyKimypucano Ha eeoma Huckom Hueoy. Illitio ce wiuue iomohu
poguitierva Koju umajy geuy ca tocednum totmpedama, Huje usnenahyjyhe witio je ucimiparxcusaroe
iokasano ga je wuxoso yueuthe duno eehe og oHux koju umajy gaposuiiiy geuy. Taxohe cy yse-
iy y od3up u paximopu cpegure u3 Koje cy yuenunu (ij. coyuoexoHomckuy cimaiiyc). Viciapancu-
satve je iokasano ga Huje Suno 3HauajHe clamiuciliuuke pasnuxe usmehy Kaweiopuja ,yueHuyu y
otiwitiem 06pasosarvy u ,,yueHUUU HUCKOI COUUOEKOHOMCKOT citiaitiyca‘. Muuimeroa HACTABHUKA
cy ga poguitierbli ca 6enUKUM aciupayujama cy MHoio euule anianosanu y odpasosary geue u
ga eenuke aciupayuje poguilierpa u yueHuka moiy ga ymaree eexitie CKpOMHe COUYUOEKOHOMCKE
cpegure. Ha tiocnegroum cilipanuyama 0601 paga tioHyhere cy tipetiopyke u caseitiu 3a uikone u
HacimiasHuke kojuma Su wpedano ga ce uogciiakHe yueuwhe poguitierva, jep du ce goupuHeno He
camo fodomuaryy HoHawawa yueHuKka u upucyciieosarwa eeh ou ce iodomwiana u tocimiuinyha
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yuenuxa. IIpema pesynitiaitiuma ucilipaxcusarea, yctieuina capagrwa usmehy kyhe u wixone mosme
ga ykmwyuu u crnegehe: tipasmwerve inaH06a KAKO WIKONA MOXe ga KOMYHUUUPA ca Gopoguuama u
KAKo Moxe ga ux ykwy4u y o0pazosarbe HA pasnuquitie HauuHe, KAKo ga poguiliesve yHUuHu pas-
HotipasHum HapiiHepuma HaciliasHuyuma, omoiyhasajyhu um ga gajy inac upunuxom goHouieroa
WKOICKUX 0g7IyKa, KAKo ga ce Hogciiudy poguitiebi ca gaposuitiom geuom ga 6ygy axitiueHuju y
WKOJICKOM HUBOTILY, ga ce pauyHa ca poguitieruma Koju Hemajy moiyhnoctiu (ca coyujannum unu
eKOHOMCKUM 0IpaHuueruma) Kao ca genom o0paszosHol muma, ga ce jauajy ogHocu usmehy pogu-
iierba U HaciiaeHuka KyhHum tocetiama uiig.

Kmyune peuu: naciiasnuyu, poguitierou, napiiHepcku ogHoc, uotipede yueHuxa, odpaso-
sarve.




