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Theological Contribution to Creating  
and Developing a Culture of Diversity  
in the Classroom 

Extended summary1

Pluralism in the classroom implies a creative responsibility of all actors in the teaching 
and learning process as the only path to creating multidisciplinary approaches which develop 
good relations and guarantee true success. This is the way to overcome all bias and superficial-
ity, resulting in turning passive followers of narrow-minded traditionalism into creators of new 
reality. It is only then that traditional values and modern trends become correlative determi-
nants. The process requires giving up all prejudices, fanaticisms, and collectivist fundamental-
isms. Different religious contents should be developed to correspond to the reality, needs and 
interests of the modern men and women. People should not give up their personal convictions, 
but they should be open-minded and ready to accept the otherness of other people with full 
understanding and genuine respect. Different dogmas and ethical standards should not be the 
reason for anybody’s isolation and life in a closed circle of the like-minded people. As such be-
haviour gives rise to conflicts with unpredictable consequences, an open society should not 
only give an opportunity to everyone to introduce themselves to others, but also prescribe an 
obligation to acknowledge other people’s opinions. This does not mean that people should give 
up their own identity, but they are instead presented with an opportunity to overcome the in-
nermost “identity of resistance” and become capable of sustaining meaningful correlations and 
sensible integrations. People will remain true to themselves and all creators will endeavour to 
build the identity of unity in diversity in a responsible way. 

	 The best way to make religious pluralism become a social reality and democratic po-
tential is to project religious freedoms through the social responsibility of adherents. This pro-
cess implies a culturological approach to religious systems both in the classroom and in the so-
cial life, based on the inter-faith dialogue and tolerance. By using this approach, theology as a 
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scientific discipline builds responsibly a religious identity of a given religious system as a sys-
tem open to other and different beliefs. Atheism and agnisticism on one hand, and religious 
diversity, on the other, become creative determinants in a creative communication. This is the 
way to overcome uniform thinking and understand equality as the right to diversity, which in 
turn will make people realise that different views are not ignorance, but a choice that responsi-
ble and free individuals make. 

 The early 21st century re-introduction of religious contents in the school systems of the 
post-communist and transitional societies should be responsibly analysed by theological ex-
perts, without proselytism and ambitions to recruit new believers.  Such behaviour is irrespon-
sible and detrimental to the teaching process. To create a society of equal opportunities for eve-
ryone, it is necessary to constantly insist on the culture of dialogue and diversity. People with 
different opinions are not our enemies, people with different interests are not ignorant, but they 
simply hold different views than ours, and everyone is entitled to creative freedom. Respon-
sibility is tested by the readiness to respect and acknowledge different opinions and it is built 
throughout one’s life. All these ideas should be discussed and analysed openly and without de-
nominational narrow-mindedness, ethical narcissism and academic fundamentalism. This is 
the only way to engage creatively all human potential, from early childhood, to an old age. An 
engaged theology should reconsider and identify the forms of creative multiconfessionalism 
that would contribute to social advancement and civilisational progress of every society and 
every individual.  
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