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IFJ Peny6mka Cpricka, BocHa u Xepuerosuna

Heinepmunanine ciiasoéa upoceeiminux pagnuxka
ipema uHKIy3u8Hom odpaszosarvy

Pesume: Yiipkoc wiome witio ce Hajuewthe He dase CywilUHCKUM TUTAWUMA UHKTIY3Uje, Me-
perva Citlasosa cy jegar 0g inasHux goxyca uctitipaxcusarba y 06oj odnaciiu. Llum 060l uciipaicusaroa
je yiiephusare ciilasoea UpOCeeMHiHUX PAGHUKA UpeMa UHKY3U6HOM 00pa3osarvy, kao u moiyhu
yimuyaj eapujadnu y ee3u ca HaciiasHuyuma (4on, CEapociil, pagHo UcKyciiiéo, 00yKa 3a pag y uH-
K7Ly3U6HOM OKpYHcery u SpauHu Ciliailiyc) Ha oée clilasose. Y30pak uuHu geeciila eiliHaectil ipoceeii-
HUX pagHuka u3 4eitiupu 0CHOBHe U géejy cpegroux wikona. 3a ucHuiluearee citiaso6a HpoceeitiHux
pAagHuKa Kopuuiitiena je MyniAUGUMEH3UOHANHA CKAA CIIAB064 TipeMa UHKIY3UEHOM 00pa306atby
(eni. The Multidimensional Attitudes Toward Inclusive Education Scale — MATIES) (Mahat, 2008). 3a
ipuxasusarve ipoceuHux epegrociuu xopuwiitiena je AC, a og cilaimiuciiuukux iecitiosa ii-iieciil 3a
He3aslUcHe U 3a6lCHe y30pKe, jegHoakitiopcka ananusa éapujarce u ITupconosa kopenauuja.

Pesyniiattiu uciipaxcuéarea iokasyjy ga HacillasHuyy Halurwy Ka no3uitiueHUM Cillasosuma y
ceum tpuma gumensujama ckane. Haciiasnuyu ca marwe og geceill ioguna pagHoi UcKycitiéa umajy
Ho3uiliueHUje cillasose 0g OHUX ca eunle ioguna pagHoi uckycimea. Ocitiane éapujadne (ion, citia-
pociti, odyxa u dpaunu cimiaiiyc) Hucy ce fiokasane Kao CHATMUCTAUYKY 3HA4ajHe getllepMuHanitie
Citlasosa tpema UHKILY3Uju.

Keanutiietli ciia606a UpocéetliHUX PagHUKa tipema UHKY3Uju He Moxce ce HOCMApatiiu Kao
UHGUKATHOP 6ANUGHOCTHY KOHUEUITA UHKTIY3Uje, HUIU CAyHUTAY KA0 HOoTHEpPga euKacHOCTiU UH-
K7y3U6HUX UPOIPaMa — 3a 080 Cy HEOUXOGHe CUCTHEMATICKU KOHTUPONUCAHE, IOHTUMLYGUHATIHE, KOM-
dapatiuere u excilepumenitiante citiyguje, ilo moiyhHociiu éuuie okycupare Ha came yueHuke u
JUHAMUKY HACTHABHOT TIpOUeca.

Kmwyune peuu: geitiepmunaniiie, citiaé06u, HACTABHUUY, UHKTIY3UBHO 00pa3osatve.
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VBop,

[Tocnmenmux roguHa CBefOLM cMO cBe Beher
YK/byuMBamba Jielie ca CMeTHhaMa y Pa3Bojy y peioB-
He yumonune. Konsennnja YH o npaBuma perera
MICTHYE JIa Jlella ca CMeTHaMa y Pa3Bojy MIMajy MICTO
IpaBo Ha 06pa3oBame Kao U CBa IpyTa flella U YoKI-
Bahe 0BO IIpaBo 0e3 MKaKBe AUCKPUMUHALMje, @ HA
OCHOBY jegHaKMx Moryhnocrn.’

VIHKTy3SUBHM TOKpeT y oOpasoBamy IOf-
pasyMeBa pPeCTPyKTypupame peSOBHOT IIKOJI-
CTBa, TAKO Jja CBaKa IIIKO/Ia MOXKe Jja IIPUXBATI CBa-
KO fieTe 6e3 063upa Ha BpcTy cMeTe (Avramidis
& Norwich, 2002). VIukny3uja, gakie, nogpasyme-
Ba IIPOMEHY OKOIHOCTY Y PeJOBHMM IIKO/IAMa, OfI-
HOCHO Kpeupame arMocdepe y KOjoj CBaKo fere,
0e3 063mpa Ha TUII CMeTibe, MOXe [a ce pasBuja
(Avramidis, Baylis & Burden, 2000). Oe npomene
YK/bY4yjy IIPOMEHY BPEeHOCTY, CTAaBOBA, IOINTHUKE
1 mpakce yHyTap u u3BaH mxone (Polat, 2011). Kao
jemaH of HajBXHMjUX (aKTOopa (QYHKIVOHATHOT
cripoBobema MHKITy3uje y MUTepaTypy ce HaBOAU
ynora npocseTHux pagumka (Kari¢, Mihi¢, Korda,
2014).

TeOpI/IjCKa MMO/MTA3NIITA UCTPpAKNBabha

Yopkoc Tome mTo ce Hajuemthe He Oase
CYIITMHCKUM NUTabUMa VHKITy3Mje, Mepema CTa-
BOBA Cy jelaH Off ITaBHMX (POKyCa MCTPaKMBarba
y oBoj obmactu (Suboti¢, 2010). ITpu Tome ce mo-
ceOHa IaXma IIOKIakba UCOUTHBAKBY CTaBOBA
IPOCBETHMX PaJjHMKA y PeJOBHNMM IIKOJIaMa IIpe-
Ma yYeHMIUIMA ca CMeTmaMa y pas3Bojy (Avramidis
& Norwich, 2002). Kpeu u Kpaudmny (Krech &
Crutchfield, 1948) nedunumry craBoBe Kao TpajHy
OpraHM3aINjy MOTMBAIMOHNUX, €MOTUBHMUX, Hep-
IeNTUBHUX ¥ KOTHUTVBHUX IPOIeca, ¢ 003upom
Ha o0jekar cTaBa (mpema: Bori¢, Tomi¢, 2012). Ipe-
ma Tpujanpucy (Triandis, 1971), TBOpIY TpPOKOM-

2 bBocua n XepuerosuHa je HOTH(UKALNjOM O CYKLIeCUjU
npeysena Konsennujy YH o mpasBuma pgerera 23. 11.
1993. roguue (Cryx6enn mmct PBuX, 6p. 25/93).

IIOHEHTHOT MOJie/Ia CTaBOBa, CTABOBM C€ CacToje Off
TpYjy BMMEH3Mja: Ca3HajHe MIM KOTHUTUBHE KOM-
IIOHEHTe, KOja Ce OfHOCK Ha 3Hama 0 00jeKTy cTaBa
(mpyroj ocobn); emonyonante wm ocehajHe KoMm-
IIOHEHTe, KOjy 4MHe eMOLMOHAHe peakije Ipe-
Ma 00jeKkTy crTaBa (Ipyroj ocobu); u GuxeBnopai-
He, KOHaTUBHE VIV BOJ/bHE, Tj. YOBEKOBE aKIije y
OfiHOCY Ha objekaT ctaBa. CTaBoBM Cce AedVHMITY
¥ Ko HaydeHe M CTaOW/IHe IpeyCIOo3uIje ja ce
npeMa ofpeheHom o6jexTy / ocobu / ApyIITBEHO]
TPYyIN TIOHAIIAMO Ha CTEPEOTUIIaH M HOC/IefaH Ha-
uyyH (Hunt & Hunt, 2000). Crora, cTaBOBM yTHU4y Ha
MOHAIIAke JbYAN Y BbIXOBOM CBAKOJHEBHOM >KIBO-
Ty (Parasuram, 2006). [lo faHac He MOCTOje HUKAK-
Be eMIMPMjCKe NOTBPAE A HACTABHUYKM CTAaBOBU
IpeMa VHK/IY3Uj) JOIPUHOCE UCXOAY VIHKITy3VBHE
HacTaBe, IpeMJa CTaBOBMU IIpefaBaya IpeMa KOH-
KPEeTHVMM YYeHMI[MIMa jeCcy Y Be3V ca KBaJUTETOM
HacTaBHe MHTepakuyje (Subotié, 2010).

Illnpoko je mpuxsaheHa YmMmeHMIA Ha Cy
HO3UTVBHY CTaBOBJM HACTaBHMKA PENOBHUX IIKO-
J1a, Kao 1 HJXOBO MPKXBaTalbe NMHKIY3UBHIX IPO-
rpaMa, Off CYIITMHCKOT 3Ha4aja 3a UMIIEMEHTAIVjy
nHKnysuje (Beacham & Rouse, 2012; Bhatnagar &
Das, 2014; Das, Kuyini & Desai, 2013; Hettiarachchi
& Das, 2014). Y jenHoj on Behux MeTaaHanusa Ha
TeMY HAaCTaBHUYKMX CTaBOBA O MHK/IY3Uju ABpa-
mupuc u Hopsuu (Avramidis & Norwich, 2002) Ha-
BOZle Jla TMOCToje onpeheHe MOTBpAe MO3UTMBHUX
CTaBOBA O MHKTy3Mju Mehy efykaTopnma, anm ia He
II0CTOje MPAKTUYHO HUKAKBe MHAMIVje IMOApIIKe
TOTa/IHO] MHKTY3Uju.

Hexu HayYHUIV TBp/ie fa Cy 3HaHbe Y BeLITH-
He HaCTaBHMKA, 33je[[HO C HUXOBUM CTAaBOBMMA U
yBepemIMa, KIbYYHN y pa3Bojy MHKTy3VBHE IIpaKce
(Das, Gichuru & Singh, 2013; Forlin, 2004; De Boer,
Pijl & Minnaert, 2011). McTpaxxnBama Cy mokasana
71a HACTAaBHUIM, KaJja IMajy MO3UTMBAH CTaB ITpeMa
VIHK/TY3UjH, IIOCTajy OTBOPEHUj! Y TIOITIe[ly IIpUIa-
rolaBama 1 IpoMeHe HACTABHUX TeXHMKA KaKo O
ce TIPWIATOAVIM Pa3HOBPCHUM IOTpebaMa ydeHM-
ka (Sharma & Chow, 2008; Elliot, 2008). Ox muxo-
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BUX CTaBOBA IIpeMa MHK/IY3MBHOM 00pa3oBamy U
peMa Jlelly ca CMeTH-aMa Yy PasBojy 3aBUCK U IbU-
XOBa aHTKOBAHOCT, KBAaJIUTET OJHOCA Ca [ELIOM U
IbJIXOBUM POANTE/bMMA a/IN ¥ CTaB ,, TUIINYHUX  BP-
mBaka npema osoj geun (Rajovié, Jovanovié, 2010).
MebyTuM, y MHOIMM CiTy4ajeBMMa, HaCTaBHMU-
LM KOj MMajy HeTaTMBHE CTaBOBE IpeMa MHKIIY-
31jy IMajy TeHAEHIN]jy a KOPUCTe Mambe epuKacHe
cTpareruje obpasosama (De Boer et al., 2011).

HeratuBHM CTaBOBM IIpeMa YK/bY4MBaIby
y4YeHMKa ca CMeTHaMa y Pas3Bojy y pPefloBHE y4MO-
HILe TOoCTefuna cy pasmmuntux ¢akropa. MHo-
i HacTaBHMIM ocehajy /ja HICY cIIpeMHU J1a 3a/i0-
BOJbE TIOTpebe TakBUX ydeHuKa. HactaBHUIIM Mory
[a BUJe feTe Kao TepeT y YYMOHUIN, MOTy OUTh
¢pycrpupann u ocehatnm xpuBuiy 36or BpeMeHa
Koje je ogyseTo BehuHM ydeHnka Kako 6u ce 3ajo-
BO/bIJIE TIOTpebe jeHOT y4eHMKa ca CMeTHaMa y
pa3Bojy. lomaTHO BpeMe — MOTPeOHO 3a MPUCYCTBO
CacTaHIMMa, Bohemwe afMUHICTpaLje U capajmby
ca CTpyYmalMa pasINuuTHUX Impoduma — cMaTpa
ce HeNpaBUYHUM Y nopehemy ca BpeMeHOM IoC-
BeheHuM octanum yuenniuma y paspeny (Horne &
Timmons, 2009; Cassady, 2011).

Ocum ommTux cTaBoBa IpeMa MHKITY3UjH,
MICTPXMBAYM IPOYYaBajy U (aKTope KOju MMajy
YTHUIIaj Ha CTaBOBe HACTAaBHMKA: HUBO 00pa3oBama
Ha KOMe Ipefajy, IO, CTapoCT, PajHO MICKYCTBO,
00yKy 3a paji y MHK/IY3UBHOM OKDYXXemY, Kao I
BPCTy 1 HMBO oMmeTeHOCTH ydeHuka (Forlin, 1995;
Scruggs & Mastropieri, 1996; Avramidis & Kalyva,
2007). Ja/pe, HACTAaBHUYKM CTaBOBU CY, YMHI Ce, ¥
MHOTO CHa)XHUjOj peflaliuju ca Bapujabmama Koje ¢y
Y Be3J ca y4eHMI[IMa HEero ca OHMMa Koje Cy y Be3!
ca "acrapuumuma (Cook, 2000; Cook, Cameron &
Tankersley, 2007). Heka mcrpakmBama cyrepuury
[la CTAaBOBM €lyKaTOpa IpeMa MHKIY3UjU IOCTajy
HEraTUBHMj! Ca y3pacTOM Jelle, Tj. /ia Cy BacIM-
Ta4yM KOjM pajie ca JeljoM IIPEIIKOICKOT y3pacTa
3HATHO CIPEMHUjM fla TIPMXBaTe MHKIY3Mjy HETO
HacTaBHMIM cTapuje fene (Avramidis & Norwich,
2002; Sharma, Forlin & Loreman, 2008) s6or tora

IITO HACTAaBHMIM CTapMjuX paspefa Buile Opu-
HY O IpefMeTy KOju Ipefajy, a Mame O MHAVBMU-
AyaJHUM pasnMkamMa Kop feue. Heka mcrpaxiu-
Bama Cyrepuily CyIpOTHO, IpoHanasehm Hajmo-
3UTVMBHHje CTaBOBE KOJi CPEOLIKONICKUX Mpode-
copa U HacTaBHMKa npenMeTHe Hactase (Alahbabi,
2009; Barnes & Gaines, 2015, Galovi¢ et al., 2014).
Kop npoydaBama Bese nsmeby noma un craBosa Ha-
CTaBHMKA IIpeMa MHK/IY3MBHOM 00pa3oBamy 00-
MYHO ce IIPOHa/ase iBe BpcTe pesynrara. Behuna
HICTpaXMBamba He II0Kasyje pasnmky usmeby mc-
nuTaHuka pasmmuuror noma (Marshall, Ralph &
Palmer, 2002; Gyimah, Sugden & Pearson, 2009;
Kajsa, Danermark & Gill, 2010; Doulkeridou et al.,
2011; Gao & Mager, 2011; Kuyini & Mangope, 2011;
Todorovic et al., 2011), gox gpyru pesynrTartu yka-
3yjy Ha IIO3UTHBHMje CTaBOBe KOf >keHa (Avramidis
et al,, 2000; Algazo & Gaad, 2004; Ahsan, Sharma &
Depeler, 2012), mro objanrmaBajy YMmbeHULIOM fid
KeHe IIPUPOJHO MMajy 60Jby TONepaHLINjy Y OZHOCY
Ha MYIIKapIie, Kao 1 fla Cy CTaJlo>KeHNje ¥ PeCIIOH-
3MBHUje Off MyILIKapala.

YecTo ce 3aK/pyuyje ja IpejaBavko MCKYCTBO
HeMa yTHIjaja Ha CTaBOBe IIpeMa MHK/TY3MBHOM 00-
pasoBamy (Van-Reusen, Shoho & Barker, 2001;
Marshall, Ralph & Palmer, 2002; Kalyva, Gojkovic
& Tsakiris, 2007; Batsiou et al., 2008; Gyimah et al.,
2009) nau ma miaabhy HacTaBHMIIM ¥ HACTABHUIM Ca
Mame PaJHOr MCKYCTBA MMajy IO3UTUBHUjE CTa-
Bose o nHKysuju (Heflin & Bullock, 1999; Emam
& Mohamed, 2011; Todorovic et al., 2011). Mamwnu
Opoj McTpaxkuBama ykasyje JAa MCKYCHMjU HacTa-
BHUILIM BHIlle IIOAP)KaBajy MHKIY3MBHO 06paso-
Bame (Stoiber, Gettinger & Goetz, 1998; Alghazo &
Gaad, 2004).

Behuna ayropa ykasyje Ha MO3UTHBAaH yTH-
11aj popmanHe oOyKe y 0O/MacTV MHKIY3MBHOT U
crienjujaHOr obpasoBama Ha CTABOBE HACTaBHMU-
Ka (Van-Reusen et al., 2001; Campbell, Gilmore &
Cuskelly, 2003; Romi & Leyser, 2006; Avramidis
& Kalyva, 2007; Batsiou et al., 2008; Koutrouba,
Vamvakari & Theodoropoulos, 2008; Forlinet al.,
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2009) xoja uM paje Behy excneptusy m 6o/pe ux
IpuUIIpeMa 3a paj ca IelloM ca CMeTHhaMa y pasBojy.
Ocum mTo mpyxa oprosapajyhe 3Hame, oOyka
Mopa 06e30equT! U AMPEKTHO M CTPYKTYPUCAHO
VICKYCTBO Ca OBOM JIeLIOM Yy IIKOJICKOj CpPeVHI
(Sprague & Pennell, 2000; Campbell et al., 2003).
MebyTtum, pesyaTaTu HeKUX CTyAMja HaI/allaBajy
ma he HacraBHMIV, Kako OyAy HampefoBamm y
obyLy, MemaTu CBOje CTaBOBe y IIPaBILly Mamber
nozpxaBamwa nHKIy3uje (Romi & Leyser, 2006).
IlITo ce T4e Bapujabmu y Be3y ca HACTABHUIIMIMA,
jeHO [OCTYIIHO MCTPaKuBame je Y3UMano Yy
0063uMp M yTuiaj OpayHOr CTaTyca Ha CTAaBOBE
npema uHknysuju (Fakolade, Adeniyi & Tella,
2009) u mpoHauUIo ja HACTABHULIM y OpaKy UMajy
HO3UTVBHUjE CTABOBE HErO CaMIIIL.

Hurm ucipancusarwa. Llumb 0BOr UCTpaXku-
Bama je yTBphuBame CTaBOBa IPOCBETHUX paji-
HYKa (HacTaBHUKA paspefjHe HAaCTaBe, HACTABHUKA
IpeaMeTHe HacTaBe U Mpodecopa y Cpefboj IIKo-
7m) TpeMa MHKITY3MBHOM 00pa3oBamy, Ka0 U MO-
ryhm yTunaj Bapujabnm y Besu ca HacTaBHUIMMA
(mmor, cTapocT, pafiHO MCKYCTBO, 00yKa 3a paji y UH-
KITY3BHOM OKpY>Key ¥ OpayHM CTaTyc) Ha OBe
CTaBOBeE.

MeTtoponoruja McTpaKnuBama

Y3opak. VY3opak uMHM [iBeCTa IIeTHAeCT
MPOCBETHNX PaJHIKA 3aII0CTIEHNX Y YeTUPY OCHOB-
He IIKoJIe y omiuTiHama Poraruia, Pyzo, Bumerpan
n @oua 1 BeMa CpelHNM LIKONIaMa Y ONINTHHAMA
®oua u Bumerpag, on xojux je 34,4% HacTaBHMKA/
ue paspenne HactaBe (PH), 35,8% HacTaBHUKa/1le
npenmetHe HactaBe (ITH) u 29,8% mpodecopa/uie
npepmetHe HacTase (ITH). IIpema monuoj cTpykry-
Py, y HalleM y30PKY MMa Bulle XeHa 68,4% y ofHo-
cy Ha Mymkapue 31,6%, To je yob1udajeHo 3a mos-
HY CTPYKTYPY HalllX IIKOJIA.

Crapoct ncrnmrtanuka ce kpehe on fBape-
ceT 4eTUpHU [0 Iue3neceT feBet roguHa (AC=41,60;
Cl1=10,83), mpy 4eMy y KaTeropuju J0 4eTpreceT

ropyHa nMma 53,5%, a cTapujux of 4eTpAIeCceT jefiHy
roguHy uma 46,5%.

Y opHOCy Ha TOfMHE pajHOT MCKYCTBa,
Iofauy IOKa3yjy Aa MCIUTAHUIM MMajy Of jefHe
[O 4YeTpfieceT M jeflHe TOAVHE PaJHOT MCKYCTBa
(AC=15,68, C]1=10,74), rme 36,3% mnmMa [0 JeceT ro-
[VHA pajiHOT UCKYCTBA, 36,3% 1Ma n3Mmeby gecet n
ABajeceT TOiHA pajHOr MCKycTBa U 27,4 % mma
BMIIIE Of ABaJieceT jeflHe TOAVHE PaIHOT MICKYCTBa.

Y opgHOCY Ha OpayHM CTAaTycC, y30paK CMO
HOfIe/I/IN Ha ABe Tpyme: y 6paky (68,4%) u camipu
(31,6%).

OO6yky 3a paji ca [Ie[joM ca CMeTHaMa y pas-
BOjy je HaBeno 23,7%, O KOjuX je HajBMIIe HACTAB-
HIK/IIa pa3pefjHe HacTaBe, X IBafleceT fIeBeT, 3a-
TVIM CefjJaM HaCTaBHUKA IpeJIMeTHe HacTaBe I IeT-
HaecT npogecopa cpeamwe mkone. Obyka Kojy Ha-
BOJIe IPOCBETH PA/IHNIIN Y HAIlleM MICTPaXMBAIby
je cneneha: mpegMet — MeTozuKa pajia ca JeloM ca
cMeTmaMma (KOju Cy C/IyIIany TOKOM CTYAupama),
VHIMBYUYATHO CTPYYHO yCaBpIIaBame, CeMUHAPU
Ha TeMy MHK/Ty3MBHOI 00pa3oBama, IpefjaBama I
elyKaTUBHM TIPOTpaMu y peanmsanmju Pemry6mmd-
KOT' IIefIarolIKOr 3aBOfia, npefaBama YHXIP-a n
Yrnneda. Vako je ynutHuk 610 Tako Au3ajHMPaH
fla ce IPOCBETHI PaJTHNUIIM M3jacCHe ¥ O BpPeMEHCKOM
Tpajamy 006yKe, CaMO X CeflaM je HaBesIo Jja Cy TO
6ute o6yke ¥ ceMUHApU KOjU CY Tpajau Off iBa Ji0
IeT JaHa, TOK je BehuHa mox o6ykoM moppasyme-
BaJIa IpeJMeT KOji Cy CTyLIaTN TOKOM CTYAMparmba
(MeTopuka pajia ca IeIoM ca CMeTHaMa, Koja CIiajia
y 06yKy 0 creniujaTHOM 06pa3oBarby) MM HICY Ha-
Be/lM BpeMeHCKn orcer obyke. Tako fa, 360or ma-
yor 6poja UCIIMTAHMKA, HUCMO PasMaTpaIn yTHIAj
obyke Ha CTaBOBe IIpeMa MHKTY3UjH.

Wnciapymenitiu uciipaxusared. 3a VCIUTU-
Bakbe CTaBOBA IIPOCBETHINX Pa/fHMKA KOPUIUTEHA je
MY/ITHVMEH3MOHA/IHA CKajla CTaBOBa IIpeMa MH-
KIY3MBHOM 00pa3oBamy —

(enr. The Multidimensional Attitudes Toward
Inclusive Education Scale - MATIES) (Mahat, 2008).
VHCTpyMeHT 00yXBaTa OCAMHAeCT ajTeMa Ipymuca-
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HMX Y TPM IOMeHa: KOTHUTUBHM, aeKTUBHY 1 Ou-
XeBMOPA/IHY, U OTHOCK Ce Ha PU3NYKY, COLUjaTHy
U KyPUKYIapHY MHK/IY31jy. AjTeMU YHYTap KOTHU-
TUBHE MIMEH3Mje CTaBOBa OJpa)KaBajy MepLenuje
IPOCBETHNUX PaJlHMKA U BEpPOBarba O MHKIY3/IBHOM
obpasoBamy, Ha puMep: Bepyjem ga je unknysue-
Ha WKO0A OHa Koja omoiyhaea akagemcku Halipegak
ceux yueHuka, 6e3 003upa Ha rUxX08y ciUoCOSHOCTH.
CraBke y OKBMpPY adeKTHBHE AMMeH3Uje MpefcTa-
B/bajy ocehara HacTaBHNKA 1 eMOIMje TI0OBe3aHe ca
VHKJTY3UBHVMM 00pa3oBameM I YK/bY4yjy 3a0puHy-
TOCT, Y3HEMMPEHOCT, GpyCTpanyjy, Ha IpumMep: Y3-
HeMUPUM ce Kaga Y4eHUK ca Pa3eojHUM cmeititbama
He Moice C8AKOgHe8HO Upatliuiiii HACUIA8HU UNAH
u wpoipam y mojoj yuuoruyu. CTaBKe Kao IITO CY:
Cupeman/a cam ga mogupukyjem GuU3UUKO OKpY-
Herve Kako SUX YKbYHUO/NIa YHeHUKe Ca CMellitama
y paseojy y pegosmy y4uoHuyy jecy usjape o IOoHa-
HIalby U MOJpasyMeBajy HaMepy HacTaBHUKA Jla ce
Ha ofjpeheHN HauMH IOHAIIA Y OZHOCY Ha IpUPO-
Ly MHKJTy3MBHOT o6pa3oBama. Ckasa je meTocTere-
Ha, JIMKepTOBOT TUIIA, Y OKBUPY KOje Ce OJTOBOPU
kpehy y pacnony of ,,IOTIIyHO ce He C/IaKeM™ JI0
LIOTIIYHO ce crmakeM . IlomTo IOIOBMHA CTaBKM
MATMEC-a nspakaBa HO3UTHUBAH CTaB IIpeMa UH-
K/Iy3MjH, a pyra I0/JI0BMHA HeTaTUBaH, BPEHOCTU
3a HeTaTMBHE CTABKe CY PEKOJOBaHe, YMMe Ce JI0-
Ouja yKyIaH IO3MUTVBAaH CKOpP Ha CBAKOj CTaBIM.
AyTopu cKaje Cy Ha Y30PKY Of CTO II€THA€eCT y4u-
Tesba 1 HacTaBHuKa (H = 115) uspayynanu noysza-
HOCT cKaJe, rie je Kponbaxos xoedunmjent anda
3a KOTHUTUBHY cytckany 0,77, apextuBny 0,78 u
ouxesnopanny 0,91 (Mahat, 2008). Koedunujen-
T YHYTpallllbeé KOH3MCTEHTHOCTY Ha HallleM y30p-
Ky (Cronbah alpha) jecy cnemehm: xoruurmBHa -
a=0,77, apextnBHa - a=0,816, OuxeBMopanHa -
a=0,924, mro ykasyje Ha IPUXBAT/BUBY penujabu-
HOCT CKaJIa.

Jo3Borna 3a gucTpubynujy ckama gobujeHa
je on mupekTopa mkone. VicTpakuBame je peannso-
BaHO TOKOM IpBor nonyropumTa 2017/2018 ropn-
He. [Toce6HO fU3ajHMpPAaHNM YHIUTHUKOM Off ydec-
HIIKA je 3aTpakeHO Ja Ipy>ke MHQOpMaIyje o IOy,

CTAapOCTH, PaJHOM MecCTy (HMBOy oOpa3oBama Ha
KOMe IIpefiajy), TOAMHAMa PaJHOT VICKYCTBa, Opau-
HOM CTaTycy 1 00yI[1 0 MHK/Ty3MBHOM 00pa3oBamy
KOjy Cy CTEK/IM TOKOM CTY[Uparba UM PajHOT JiC-
kycTBa. [Ipocnebheno je Tpucra ynutHmKa, Of Koju
CY HaCTaBHUIY KOMIUIETHO IIOIYHM/IM [JBECTA I1eT-
HAaecT.

Cmattiucitivuka odpaga iogaiiaxa je ypabhe-
Ha nmomohy CIICC codTBepcKOTr CTaTMCTUYKOL Ia-
KeTa. 3a MpUKa3NBambe POCEYHNX BPEJHOCTH KO-
pUILTEHE Cy apUTMeTUYKa CpefiiHa M CTaH[aphHa
neBujanyja. Of CTaTUCTUYKMUX TECTOBA KOPULITEHN
Cy: T-TeCT 3a He3aBUCHE M 3aBJMCHE Y30DKe, jeJfHO-
¢dakropcka anammsa Bapujance - AHOBA n Ilnp-
coHoBa Kopenanyja. ITogany cy nmpuxasanm Tabe-
TIapHO.

Pesyararu ucrpaxuBama

Vmajyhu y Buzy fa je MHCTpyMEHT IIPBU YT
yrorpebbeH paay yTBphuBama MpOoCeuyHNX Bpef-
HOCTM Ha IIOjefMHMM [MMeH3MjaMa CKaje, Huje
6uno moryhe ynopehnsaTtn Hamre pesynrare ca pe-
3yITaTVMa APYTUX CTyAMja KaKo OMCMO IpOIeHN-
JIVL [1a T Cy OHYI TO3UTUBHY, HEYTPa/IHU WM Hera-
tuBHU. MehyTnm, ¢ 063upom Ha omcer ckazne (1 5o
5), 3a CBe TpU AMMEH3Uje M Cpelibe BPeTHOCTH 3a
KOTHUTUBHY, aeKTUBHY 1 OMXEBUOPATHY AMMEH-
3ujy (pemom: xorHuTmBHa - AC=19,33, C1=3,93;
adextusHa — AC=22,78, C]I=4,08; 6uxeBnopanta
- AC=22,73; Cl1=4,94) xao muanmanue (Mua=0) u
MakcuMmanHe (Makc=30) BpeJHOCTI Ha CBUM CYIIC-
KajlaMa, MOYKeMO 3aK/bYUUTM fla HAIIM VCIUTAHU-
IVl TeHepaHO HaIMiby Ka MO3UTUBHUjUM CTaBOBU-
Ma IIpeMa MHK/TY3MBHOM 00pa3oBamby.
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Tadena 1. 3nauajuoctii pasnuxe usmehy ojequHux gumeH3uja ciiiasosa iupema UHKIY3UEHOM 08pa306atv).

Cyrnickarne JumMensnuja AC Ccl t p

KorHutusHa/ KoranTnsna 19,33 3,93 067 0.00

AdexupHa Adexrusna 22,78 4,08 ’

Korunrusua/ KorautnsHaa 19,33 3,93

buxesnopanna -9,79* 0,00
buxesnopanna 22,73 4,94

AdexTusHa/ AcdextuBHa 22,78 4,08 e 0.88

buxesnopamna | g vepyopanna 22,73 4,94

*df =214

Ysumajyhu y 063up HaumH 60omoBama cKae
(BuIIe BPeTHOCTH YKa3yjy Ha MO3UTUBHMUje CTaBO-
Be), CTAaBOBM HAIINX VICINMTaHMKA Cy 3HAYajHO IIO-
sutuBHUju y adextuBHOM (AC=22,78, CJ1=4,08)
u 6uxeBnopamHoMm (AC=22,73, C[1=4,94) Hero y
KOTHUTUBHOM JioMeHY (pemom: t=10,67, df=214,
p<0,01; t=-9,79, df=214, p<0,01) (Buperu Tabeny 1).

Pasmnunre AMMeH3Mje CTaBOBa Cy IOBe3a-
He NMO3UTUBHMM HUCKUM KOpe/alyjaMa, Ha HUBOY
p<0,01 (KOrHUTVBHA U a(beKTMBHa - r=0,34; KOoTHI-
TUBHA U OuxeBuopanna - r=0,37; apekTnBHa 1 61-

xeBMopanHa - r=0,31).

Tadena 2. Pesynitiaitiu tipoyeHe clasosa ipema UHKIy3U8HOM 08pa306atey y 0gHOCY HA HUB0 08pasoeara

HA KojeM HAaciaéHux ipegaje.

Cymckane Huso AC Ch F p
obpasoBara

PH 18,94 3,67

KorantnsHa ITH 19,58 4,27 0,570* 0,567
CHIII 19,50 3,82
PH 23,24 3,30

AdextuBHa ITH 22,23 4,38 1,202* 0,302
CHIIT 22,92 4,50
PH 22,81 4,03

buxesnopanna ITH 21,77 5,48 2,982% 0,053
CHIII 23,79 5,05

*df=2

** Jlerenpa: PH - paspenun nactaBuux; [TH — npegmetan HacraBauk; CIIIT - mpodecop y cpentboj Ko
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Y opHOCY Ha HUBO 0Opa3oBama Ha KOjeM Ha-
CTaBHUK IIpefiaje, Huje YTBpheHa CTaTUCTUYKY 3Ha-
JajHa pas/mka usMeby Tpujy rpyma mpocBeTHUX
panguuka (Tabena 2). TakujeBuM TeCTOM HaKHaJHOT

nopebhema (Tukey HSD) craBoBa y okBupy 61xXeBMI-
opasiHe AMMeH3Mje je IIpoHaheHa CTaTUCTUYKY 3Ha-
JajHa pasnuka usMely paspegHuX HacTaBHMKA U
npocdecopa y cpenwoj mkonu (p=0,04).

Tadena 3. Pesynitiaiiu ciilaéo6a UpoceemiHux pagHuka y 0gHocy Ha ioJL.

Ckaje [on AC Cl t p

MYIIKA 19,44 3,70

Korunrusna 0,257* 0,797
SYKEHCKU 19,29 4,05
MYIIKHI 22,85 3,67

AdextuBHa 0,163* 0,871
JKEHCKI 22,75 4,28
MYIIKA 23,51 4,56

buxesmnopanna 1,580* 0,116
JKEHCKI 22,37 5,08

*df =213

Pesynraru npukasanu y Tabenn 3 mokasyjy
ma u3Meby Mymikapara u )KeHa HeMa CTaTHCTUIKA

3Ha4ajHe pas3/MKe HI Y jeFHOM Off MCIUTUBAHMX JI0-
MeHa CTaBOBa IIpeMa MHK/Ty3UBHOM 00pa3oBakmby.

Tadena 4. Pesynitiaitiu ciiasé06a UpocéemiHux pagHuka ipema UHKIY3UHOM 00pasosarby y 0gHOCY HA CIAPO-

cHy goo.
Ckarte Crapoct H AC Cl t p
o 40 115 19,39 4,11
Koruurnusna 0,20 0.83
41+ 100 19,28 3,73
Jo 40 115 23,21 4,05
AdextuBHa 166" 0,09
41+ 100 22,29 4,09
Ho 40 115 22,86 5,21
buxesmnopanna 0,42* 0,66
40+ 100 22,58 4,62
*df =213

T-tecToM HesaBMCHUX Yy30paka

CMO

3HayajHy Ppas3aMKy y CTAaBOBMMAa Yy OJIHOCY Ha

IpOLEHNUBAIN Pas/ilKe Y CTABOBMMA MCINUTAHUKA
IpeMa MHKIY3MBHOM o00pasoBamby Ha CBUM
JIOMEHMMaA CKaje y OIHOCY Ha CTapocHy H00.
Hamre ucTtpaxkuBame Huje IIOKa3aa0 CTaTUCTUYKA

cTapocHy 106, nako mnahu HacTaBHUIM (cTapOCHE
mobu .o dYeTppeceT ropyHa) mmajy Behe cpenme
BpeIHOCTHM Ha CBUM foMeHnMa ckase (Taberna 4).
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Tadena 5. Pesynitiaitiu tipoyeHe Claé06a Upoc6eiliHUX PAGHUKA UpeMa UHKILY3UEHOM 08pa306arwy y 0gHOCY HA

ioguHe pagHoi uckyciiea.

Cynckane PapiHo uckycrso AC cl F* p

<10 19,68 4,21

formmipia 11-20 19,09 4,18 0,50 0,60
21+ 19,20 3,17
<10 23,75 4,44

Adertipiia 11-20 22,67 3,42 3,20 0,04
21+ 21,84 4,25
<10 23,10 5,52

buxesnopanza 11-20 22,53 4,65 0,33 0,71
21+ 22,50 4,51

*df=2

Vcnmryjyhm yrtumaj pagHOor mcKycTBa Ha Huckycuja

CTaBOB€ HAaCTaBHMKA, HAlll Y30paK CMO IOME/IVIN
Ha TpM Trpyme (o meceT TOAMHA, Of jeflaHAecT Jo
OBafieceT TOiIMHA M BUIIE Of ABafleceT jefHe TONu-
He pajIHOT JMCKYCTBa). Pe3ynraTy Hamer nctpaxu-
Bama, IpuKasaHy y Tabemu 5, HOKasyjy Aa MpOCBeT-
HI paJHULY Ca Mambe Off IeCeT TOAVHA PafiHOT VC-
KYCTBa MMajy BMILE CpPefbe BPEJHOCTU CTaBOBa Y
OJIHOCY Ha CTapuje HacTaBHUKe, MeDyTuM, jenuHo
y aeKTMBHOM JIOMEHY IIOCTOj/ CTaTUCTUIKY 3HA-
vajHa pasmmka (p=0,04). TakujeBuM TeCTOM TeCTOM
HakHagHOr nopebewa (Tukey HSD) apurmerny-
KUX CpefiiiHa Ha aQ)eKTUBHOj AUMeH3Mju je yTBphe-
Ha CTaTMCTMYKM 3HauajHa pasnuka usMeby mcmnm-
TaHMKa Ca PaJJHUM MCKYCTBOM IO JleCeT TOiINHA U
OHMX Ca BHUIIE Off ABaZieceT TOfiIVHA PaJHOI MCKY-
crBa (p=0,034).

Hame ucrpaxmpame HUje IIOKas3aao CTa-
TUCTUYKY 3HAYajHY Pas3jMKy y OZHOCY Ha Opad-
HU CTaTyC Ha CBMM JIOMEHMMa CKajle: KOTHUTUBHO]
(t=0,598, df=213, p=0,550), adexTnBHOj (t=0,916,
df=213, p=0,361), buxeBunopanHoj (t=0,653, df=213,
p=0,514).

Hame ncrpaxkmpame je yTBpAMIO Ja Ipo-
CBETHM PaJHMLM HaTuiby Ka IMOSUTUBHMM CTaBO-
BJIMa ITpeMa MHKITY3MBHOM 00pa3oBarmby HapOUMTO
y abekTuBHOM U 6uxeBnopamrHoM foMeHy. C 0631-
POM Ha XujepapxXujy AMMEH3Mja ¥ HajHVDKE Cpelbe
BPETHOCTY Ha KOTHUTMBHO]j IVMEH3MjJ, MOXKEMO Jja
NPETIOCTABMMO JJa HACTABHMUILM HEMajy JIOBO/BHO
3Hamba O pajly ca JIeIlOM ca CMeTHaMa Y MHK/Ty3/B-
HVIM y4YMOHMIIAMa, IITO HAM YKa3yje ¥ YMIbeHNIIA f1a
je mux 23,7% HaBeso J1a je MMano HeKy BPCTy 00y-
Ke, rmoy; unMe je BehwHa moppasymeBana mpenMer
KOju Cy CIylIamy, a Tude ce Meropuke crenujan-
HOT 006pa3oBama, 0K je CeflaM HaCTaBHNUKA pas3pef-
He HacTaBe HaBelo OOyKy 3a paji y MHKIYy3UBHNMM
YYMOHMIIAMA ¥ F€HO TpPajarbe Off Ba [0 MeT JaHa.
Ha To ynyhyje u HajMamwe mo3utuBaH OfroBoOp Ha
ajreMy Bepyjem ga yuenuuu ca cmeitirvama y pas-
eojy tpedajy ga ce 06pasyjy y cileuujanHum wxona-
Ma, Koju IIpuIiajia KOTHUTUBHOM JjoMeRy (AC=2,46;
Cll=1,10) u ykasyje Ha He[OBO/bHO IIO3HABaME
paja ca JIerioM ca cMeThaMa. MHOIY HaCTaBHULIM U
Jla/be BePyjy fia ce MoTpebe oBe fielie afeKBaTHO 3a-
TOBO/baBajy Y CIIELMja/IHMM LIKO/IaMa U Paspeguma
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u npensubajy moryhe HeraTuBHe eeKTe HUXOBOT
yK/by4uBama y pefjloBHe paspefie, Kao Ha IpuMep;
ocehaj Heycmexa, ¢pycrpaunja, ombauypame Of
CBOjUX BPpIIbaKa, Ipob/IeM y MOHAIIabY, Ipobie-
MM Y YYMOHUIM U HEJOCTaTaK BpeMeHa I pecypca
(Freeman & Alkin, 2000; Zion & Jenvey 2006; Ben-
Yehuda, Leyser & Last, 2010).

Kao rmaBHM nIWb HalleT UCTPaXUBamba
CMO IIOCTaBU/IN YTBphuBame pasiyuka y CTaBOBHU-
Ma y OJHOCY Ha HUMBO 0Opa3oBama Ha KOjeM Ipo-
CBETHM PajIHUIIM M3BOJie HACTaBy. Y OMXeBMOpasl-
HOM JIOMeHYy M3Meby mpodecopa cpegmux LIKOIa
U paspefHUX HaCTaBHUKa je yTBpheHa cTaTmcTmy-
K1 3HayajHa pasmmka (p=0,04). OBakaB pesynrar
ce MoXe 00jaCHUTM VIMIIEMEHTAlVjOM VHKIIY3MU-
BHOT 00pa3oBama y MPOTEKINX HEKOMMKO TOIM-
Ha, IJle e[yKaTOpM y OCHOBHIUM IIIKOJIaMa Cafia Mo-
Pajy YCIEIIHO YK/BYYUTHU JeIy ca TeXUM OOINIIN-
Ma OMeTEHOCTH Y PefloBHe paspefie, anu 6e3 10BOJb-
He TOJ[pILIKe, KAKO 3a HaCTaBHMKE, TaKO U 3a ydye-
HuKe. TakoDhe, 3akoH Koju mpoMoBuIIe M 3aXTeBa
UHK/TY3UBHO obpasoBame y bocunm n Xepuerosu-
HJI je pe/laTMBHO HOB, CTOTa Cy Jlelja ca CMeThaMa
Y PasBOjy YIZIAaBHOM jOII YBEK Y OCHOBHMM IIKO/IA-
Ma. HajBepoBaTHuje ce HACTaBHUIM CPEAUX IIIKO-
na cycpehy ca yueHnmmma ca 671axnM cMeTHaMa, ca
KOjUMa je JIaKille pajiuTy U 4Mju Cy mpobiaemu pe-
IIeH Ha IPETXOAHNM HUBOMMA obpa3oBama. Cn-
YHe pe3y/aTaTe IPOHANA3UMO y CTY/uju ayTopke [a-
nosuh u capagumka (Galovi¢ et al., 2014), y xojoj
HajIIO3UTUBHUje CTaBOBe IIpeMa HKITY3MBHOM 00-
pasoBamy MMajy mpodecopy Cpefmux ImKona. Ta-
kobe, Hama3 ;a HaCTAaBHMIM HIDKMX paspefia oc-
HOBHE IIIKOJIe MMajy HeraTUBHMje CTAaBOBe IIpeMa
MHK/Ty3uju npoHabeH je n y cryauju aytopke Aja-
x6a6u (Alahbabi, 2009), y kojoj HacTaBHMIM Y Bp-
TRy ¥ HIDKM paspeiyMa HUCY CUTYPHU Y IIPaKcy
VHKIIy3Uje U HICY je IOAPKaBa/ll OHOIMKO KOJIMKO
HAaCcTaBHMIM Yy cpenmoj mkomu (Barnes & Gaines,
2015). Oppeben 6poj ucrpakumBaua IpOHanasn
cynporHe pesynrare (DeSimone & Parmar, 2006;
Lopes et al., 2004; Smith, 2000). Ha mpumep, Jlomec
u capapuuy (Lopes et al., 2004) ycTranoBWIM Cy fia

PEROBHM HACTaBHMIM Off IIETOT JIO /IeBETOr paspena
II0OKa3yjy HajMamy e(QMUKACHOCT y IOAydYaBamy
yYeHUKa ca cMeTHhaMa Y pas3Bojy. [lecuMoH n
[Tapmap (DeSimone & Parmar, 2006) Takohe TBpae
[la HACTaBHUIM CPeIbVX LIKO/IA HeMajy HOBOJBHO
MoryhHOCTHM 3a pa3BOj MMYHMX OffHOCA U Ipaheme
HaIllpeTKa YYeHMKa Ca MHBATUJUTETOM Kao IITO
MIMajy Y4YMTEe/bU OCHOBHMX IIKO/A, jep yYeHWUIN
mahux paspefa OCHOBHe LIKO/Ie 0OMYHO IIPOBOJE
1eo JaH y jegHoj yumonuuy. Ocum tora, CMHUT je
IPeTIIOCTABMO [a Malbe MO3UTHBHE CTaBOBE Y
CPefib0j IIKOMM HACTaBHULM MMajy 300T MHOTO
rpajuBa Koje Mopajy nokputu (Smith, 2000).

ITon ce Takobe Huje mokasao kKao ¢axkTop
KOjU MMa yTHIjaja Ha CTaBOBE IIpeMa MHKITY3Uju.
Y HameMm ucTpaxuBamy usMmeby Mmyukapara u
JKeHa HHje yTBpheHa CTaTUCTUYKY 3HAaYajHA Pas/iy-
Ka, MaKO MYUIKM UCIIUTAHUIN MMajy BUIIE CPetbe
BpPEeJHOCTU Ha CBUM JuMeH3ujama ckane. OBakBe
pesy/iTaTe MOXKeMO TyMaduTu Behmm ypenoM mc-
NUTAHUIA Y Y30pKY (68,4% ) y offHOCY Ha MyIIKap-
ne (31,6%), Tj. yoOu4ajeHOM HOTHOM CTPYKTYpOM
mkona y Pemy6muum Cprickoj, rhe mpeoBraja-
Bajy ocobe >xeHckor moma. To ce Moxe 06jacHUTI
U THMe LITO Ha (aKy/ITeTVMa Ha KOjuMa Ce IIKO-
nyjy »nomaxyhe mpodecuje yrimaBHOM JOMMHU-
pajy ocobe >xeHckor nona. Ha cimane pesynrare o
HEIIOCTOjarby MO/THUX Pa3/MKa y CTaBOBMMA IIpeMa
VHK/TY3MBHOM 00pasoBaiby HaTa3uMO U Y JPYIUM
crypujama (Alghazo, Dodeen & Algaryouti, 2003;
Van Reusen et al., 2000; Woodcock, 2013, Devig,
2009). Pakan n Kasmapek (Rakap & Kaczmarek,
2010) y cBojoj cTyauju HaBOfie Aa HuUCy mpoHabe-
He CTaTUCTUYKM 3HauyajHe pPasjMKe y OHOCY Ha
TIOJI, MIAKO je Cpefilba BPEJHOCT YKYITHOT CKOpa My-
IIKMX HacTaBHUKa (72,22) 6uma Beha Hero >KeHCKMX
(67,33). Hacympor Hammm Hajmasuma, HeKe CTyfuje
M3BEIITaBajy JlJa HACTaBHMLM MMajy IO3UTUBHMUjE
CTaBOBE O] BLUXOBUX >KeHCKuX Kosera (Job, Rust &
Brissie, 1996; Batsiou et al., 2008), u To objaruta-
Bajy UMILEHNIIOM fla Cy HACTaBHUIM CaMoOyBepe-
HUjU Off KOJIETMHULIA.
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Hame ucrpaxkmparme HMje IIOKa3alo CTa-
TUCTUYKM 3HA4YajHy PA3/IMKy Y CTAaBOBMMA y OJIHO-
Cy Ha CTapoCHy 100, MaKO HaCTaBHMIYM JIO YeTpfie-
CeT rofiMHa CTAapOCTH MMajy BUILIE CPefiibe BPEJHOC-
TV Ha CBUM AMMeH3ujaMa ckane. OBaj pesynrar 6u
Ce MOrao TyMauMTy YMIbeHUI[OM Jla CTapUji HacTa-
BHMLIM HICY VIMa/IU IIPUIMKY Ja Ko0Mjy OMmIo Kak-
By OOYKY 3a paji y MHK/IY3MBHMM y4JMOHNUIIAMA U fIa
Cy BuIle 3a0pMHYTM 3a MMIUIEMEHTAIVjy MHKITY-
3uje off cBojux mimahux konera. [lakie, oBu HacTa-
BHMLM he MOpaTi fla ce IpuIarofe He caMo HOBOM
YYEHMKY, KOjU 3aXTeBa MNOJJaTHY MIOJPLIKY U a/lTep-
HaTMBHE HAacTaBHe CTpareruje, Beh M MHK/ITy3MB-
HOj 1Ko/ (Kao HOBOM KOHILIEIITY), KOja ce pasym-
KYyje Off LLIKOJIe Y KOjoj cy gocaj pagum. Pesynrarn
Hallle CTyfiuje Cy ycKnaheHu ca mpeTXOgHMM UCTpa-
JKMBambJMa KOja yKasyjy Ha TO Jla CTapMju HacTa-
BHUIM MIMajy HETaTMBHUje CTaBOBE IIpeMa MHKIIY-
3uju (Avramidis & Norwich, 2002; De Boer et al,,
2011; Vaz et al, 2015). MebyTum, pesynratu He-
Kux goMahux cTypuja fjajy HaMm CyIpOTHe Hajase
(Vujaci¢, 2003; Vukajlovi¢, 2004), Te Tako crapuju
HACTaBHMIM MMajy IO3UTHBHMje€ CTaBOBE IIpeMa
NapLUMjaaHoj MHKIY3UjU, HAPOYUTO Yy paspefuma
KOjy HUCY Jleo MHKITY3UBHOT obpasoBama. OBo 6u
ce MOITIO 00jaCHUTM MCKYCTBOM KOje CTapujyu Hac-
TAaBHULM T€HEPaJHO MMajy ca JIelloM Ca pasIndu-
TUM BpCTaMa Ipo6sieMa, He caMo Ca JIellOM y UH-
K/Iy3Mj1, UCKYCTBOM KOje MOXKe YTMI[aTH Ha TO J1a
OHU JIEIly ca CMeTH-aMa Y pa3Bojy He BUJIe Kao IIPo-
671eM ca KojuM He Ou yMenn Ja ce Hoce, Beh npe kao
13a30B KojeM cy piopaciu. ITo oBum ayTopuma, To
je HapOo4YMTO 3HA4YajHO 33 OHE HACTABHMKE paspefl-
He HacTaBe KOjJ TPEHYTHO HeMajy Y4eHUKe ca CMe-
THaMa y PasBojy, I1a je TUME I IbJXO0Ba IepLeIja
COIICTBEHMX CIIOCOOHOCTY BEpPOBATHO IIOMAJIO M/jie-
anmsosana (Karié i sar., 2014).

ITpemaBauko MCKYCTBO Takohe ce Huje moka-
3310 Kao 3HayajaH aKTOp KOju yTuUde Ha CTAaBO-
Beé HacTaBHMKA. PesynTatu Hamler McTpakubarba
MIOKa3Yyjy Jla IPOCBETHM PafIHUILM Ca Mambe Off Jie-
CeT TOAMHA PaJHOT MCKYCTBA MMAajy MOSUTUBHUjE
CTaBOBe IIpeMa MHK/ITYy3VBHOM 00pa3oBamy, amn

caMo y aeKTMBHOj cepiu,y OTHOCY Ha HAaCTaBHM-
Ke ca BHIIe Off BajieceT TOIMHA PAJHOT MICKYCTBa.
I[IpernocTaB/paMo fia je pasnor, usmeby ocranor, n
CTApOCT MCIMTAHNMKA KOja KOpenupa ca HAy>KMHOM
pagHor UcKycTBa. Mmabu HacTaBHMIIM Cy reHepai-
HO ONTUMMUCTUYHM)jH, 11 Cy TAKO U HUXOBU CTaBO-
BU IIpeMa yCIIexy jielle ca CMeTHaMa y pasBojy Io-
sutuBHUjU. HacTaBHMIIM KOju MMajy BuUlIe TOAMHA
pajHOr VICKYCTBa II0Ka3yjy Behm ormop jep cy pa-
AWM Y BpeMe Kajia je 00pa3oBHM cHCTeM 610 Apy-
rauyju. [lera ca cMeTHaMa y pas3Bojy cy Taza omma
y cHelujajHUM IIKOaMa, TaKo Jja je Texke IpoMe-
HUTU CTaBOBe HACTaBHMKA KOjU pajie BUILE Off 1Ba-
mecer roauHa. C jefHe cTpaHe, MCKYCHUjU HacTa-
BHMLIY, KOj) MMajy BMIIe IPOdeCHOHaTHNX 3Haba
U BEeUITMHA y HAacTaBy, CAMOYBEPEHUjU CY, alu Cy
Takohe CKIIOHNM BUIIIEM HMBOY NpO(eCcHOHaTHe 3a-
cuheHOCTM U Mambe CIIpeMHM Ha IIpUXBaTame IIpo-
MmeHa. C ipyre cTpaHe, Mabe MCKYCHM HaCTaBHUIIN
MOTY OUTI CKJIOHVjM ITPOMEHAMa, Al I Mame I10-
y3IaHH y cBoje NpodecuoHaaHe BeTHHe. Y CTY-
nuju y xojoj je kopuurhena MATVEC ckana 3a npo-
neHy craBosa (Barnes & Gaines, 2015) pesynratu
yKa3yjy fia HaCTaBHMIIM Ca jeJHOM [0 IIeT TOfiMHa
HAaCTaBHMYKOT MCKYCTBA MIMajy IO3UTUBHMje CTaBO-
Be Ha CBUM floMeHMMa. Aytopu Appamupuc u Hop-
Bu4 (Avramidis & Norwich, 2002) nponanase cny-
He pesy/Tare 1 3aK/by4yjy la HACTaBHMIIM ca BUIIe-
TOIAMIIBUM MICKYCTBOM Y HAacTaBy Maibe MOJpKa-
Bajy MHK/Y3Ujy HETO Make MICKYCHM HacCTaBHUIINL.
Behuna ayTopa 3ak/pydyje ga HaCTaBHMIY Ca Marbe
rOfIMHA pajHOT UCKyCTBa ¥ Maahy HacTaBHMIM ITO-
Kasyjy MO3UTMBHUje CTaBOBE IIpeMa YK/by4MBamy
y4YeHUKa ca 1moceOHuMM 006pa3oBHUM HoTpebama y
penosHe yunonnte (Leyser & Tappendorfk, 2001;
Gilmore et al., 2003; Taylor, Smiley & Ramasamy,
2003; Emam & Mohamed, 2011; Heflin & Bullock
1999; Todorovic et al., 2011). TemepHO mpere-
majyhu nureparypy o cTaBOBMMa HaCTaBHMKA IIpe-
Ma MHK/TY3Uji, IPOHANIA3MIMO U CYTIPOTHE pPe3yil-
TaTe. Y jefHOj HOBMjOj CTY[Mj! HAaCTaBHMIM Ca je-
[aHAeCT MM BUIIe TOfIMHA PaJHOT MICKYCTBa MMajy
NO3UTUBHUjY TepLeNLNjy y CMUCTY YKbyduBamba
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y4YeHUKa ca 1MoceOHMM 00pa3oBHUM NOTpebama y
peflOBHe YUMOHNIIE Off HACTAaBHMKA KOjU Cy MMa/n
JIO IIeT roAHa MCKycTBa y HacTaBy (Arrah & Swain,
2014). HacraBHunu ca Bulle HAaCTaBHOT MCKY-
CTBa MMajy 60/bY HAYVMH paja ca CBUM YYeHMIVIMA
(Stoiber et al., 1998, Alghazo & Gaad, 2004). Heke
CTyAMje HUCY NOTBPAM/IE YTULAj ICKYCTBA Ha CTa-
Bose HacTaBHUKa (Galovié et al., 2014; MacFarlane
& Woolfson, 2013). Morno 6u ce 3ak/by4uTn aa je
caMa IIpMPOJA MCKYCTBA HajBaXXHMja, Tj. 1a CY IIO-
3UTVMBHA JMICKYCTBA IIOBE3aHa Ca MO3UTUBHMM CTa-
BoBIMMa HacTaBHMKa (Praisner, 2003).

Hame ncrpakuBame Huje IOKa3ano pasin-
KY Y CTaBOBMMa IIpeMa MHK/TY3Mj! Jielle Ca CMEeTHba-
Ma y pasBojy y offHOCYy Ha 6payHnu cratyc. Tako, je-
JVIHO IOCTYIIHO UCTPaXMBakbe Koje je IpoydaBaso
Be3y OpayHOr cTaTyca M CTaBOBA IIpeMa MHKI/Ty31B-
HOM 00pa3oBamy IOTBphyje fa HaCTaBHULIM KOjU
cy y 6paky umajy nosutuBuuju cras (Fakolade et
al., 2009).

3aKk/by4ak I MMIUIMKAIMje MCTPaXKNBamba

Hamre mncrpakuBame je IoKasano fa HacTa-
BHMIY HaTUIbYy Ka IPETeXHO MO3UTUBHUM CTaBO-
B/Ma IIpeMa MHKIY3MBHOM ob6pasoBamy. [lomro
je MHKTY3MBHO 00pa3oBame TeK y 1oBojy y bocHu
1 XepLeroBMHN, a MHK/Ty3Hja MOMUTUYKNA KOPEKT-
Ha JJIeja, YBEK IIOCTOjJ OMACHOCT Of, TOTa a UCIU-
TaHMLM [ajy COLMjalHO II0XKe/bHE OiTOBOPE, KOjU
MIMajy Majio MIM HMMAJIO Be3e ca IbUXOBUM CTBap-
HUM CTaBOBMMa. UMmbeHHUIa Jja Hally UCIUTaHU-
1M IOKa3yjy HajMarmbe MO3UTMBHE CTaBOBE y KOT-
HUTVMBHOM JIOMeHy ymyhyje Ha 3ak/pydak fa He-
Majy SOBO/bHO 3Hama O pajly ca JelloM ca CMeTHa-
Ma y MHK/Iy3MBHOM OKpYy>Xemy. Ha To ykasyje u He-
mocTaTak obyke 3a paji Y MHKIY3MBHUM paspeqi-

JIuteparypa

Ma, Ia 61 ce OBaj HEZOCTATAaK MOTa0 IMPEMOCTUTI
Kpo3 papuonmuie Ha temy VIE, dunHaHCcupame 1 110-
TUCTUYKY TOAPIIKY YK/bydyjyhu ompemy, pecypce
u nomohHo oco6me. HacTaBHMIM ca Mame off fjie-
CeT rofijMHa PaJHOT MCKYCTBa Cy IOKa3ajayu HajIo-
3UTVMBHUje CTaBOBe Y apeKTUBHOM JoMeHY. Moxxa
CY OBM HACTaBHUIM TOKOM CTyAMparba MIN IOYe-
TKOM pajia MMa/y IpIIVKe Jja Bullle Oyy YK/byde-
HM Y aKTUBHOCTH Ca JIeLJOM Ca CMeTHaMa Kpo3 00y-
Ke, BOJIOHTMPAlba I CIMYHO, YC/Ie]] 4era Cy PasBUIN
nosutusHUje eMoumje. OcTajne geTepMuHaHTE Kao
IITO CY IOJI, CTAPOCT ¥ OPavHM CTATyC HUCY HOTBP-
AVle YTULAj Ha CTaBOBe IpeMa VHKIY3UBHOM 00-
pasoBamy. KBanurer cTaBoBa IpPOCBETHUX PaJHU-
Ka IpeMa MHK/IY3/j/ He MOXKe Ce IIoCMaTpaTy Kao
MH/IMKATOP BaJIM/IHOCTY KOHIIENITA MHK/TY31je HUTK
CTY>KUTM Kao IMOTBpAa e(pUKACHOCTY WHKITY3UB-
HUX IIPOrpaMa — 33 OBO CY HEOIIXOJJHE CUCTEMATCKMI
KOHTPOJIVCAHE, IOHTUTY/IMHA/IHE, KOMIIApaTUBHE U
eKCIIepUMEeHTa/IHe CTyAuje, o MoryhHocTn oky-
CYpaHe Ha caMe YYeHMKe ¥ IMHAMMUKY HaCTaBHOT
nporeca.

JemHo off orpaHMYea OBOT MICTpaXKMBarba je
¥ TO ITO OOYKY HICMO y3VIMaJi y pa3MaTpame jep
ce HaCTaBHUIY HICY U3jallllbaBanll O BPEMEHCKOM
orcery oOyke, Tako fia 6ynyha ucrpakupama Tpebda
opraHm3oBaTy Ha BeheM y30pKy IpUKYIbambeM MH-
¢dbopmanmja o KBaIUTETY, CAip>Kajy U Tpajamy o0y-
Ke KOjy CY HacTaBHMLM IPOLUIM U YIO3HaBalbeM
Ca MCKYCTBMMa HAaCTaBHMKA Y pajy ca pasnuIuTuM
KaTeropyjaMa y4eHMKa KOjU MMajy CMeTHbe y pas-
BOjy. JIpyro orpanndeme 61 ce THIIAIO TOTA IITO je
HAIll y30paK YI7TaBHOM 00yXBaTHO NIPOCBETHE Paji-
HIUKe 13 MambyUX ONIUTMHCKUX M MOAPYYHUX IIKO-
7a, T1a 611 HapeiHa CTPaXXMBamba Tpebamo OpraHy-
30BaT! y cMepy oOyxBaTama ¥ HacTaBHMKA Behnx
TpafiCKMX IIKOJIA.
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Summary

Despite the fact that usually it does not address the essential issues of inclusion, measuring the
attitudes towards inclusion is one of the main foci of the research in this field. The aim of this research
is to determine teachers’ attitudes towards inclusive education as well as the possible impact of
teacher-related variables (gender, age, work experience, training for work in an inclusive environment
and marital status) on these attitudes. The sample consists of 215 teachers from four primary and two
secondary schools. The Multidimensional Attitudes Towards Inclusive Education Scale - MATIES
(Mahat, 2008) was used to examine teachers’ attitudes. . The average values are demonstrated using
the AS, while statistical tests included the t-test for independent and dependent samples, a single-
factor analysis of variance and Pearson’s correlation.

The results of the research show that teachers mostly demonstrate positive attitudes in all
three dimensions of the scale. Teachers with less than 10 years of work experience have more positive
attitudes than those with more years of work experience. Other variables (gender, age, training,
and marital status) did not appear to be statistically significant determinants of attitudes towards
inclusion.

The quality of teachers’ attitudes towards inclusion cannot be viewed as an indicator of the
validity of the concept of inclusion, nor do they serve as a confirmation of the effectiveness of inclusive
programs - this requires systematically controlled, longitudinal, comparative and experimental
studies, possibly more focused on the students themselves and the dynamics of the teaching process.

Keywords: determinants, attitudes, teachers, inclusive education.
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