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Extended summary1

The aim of the paper is to analyse the concept and model of parental involvement in re-
searching the educational achievement of students. The concept of parental involvement arose 
in the field of educational policies of English-speaking countries and market-oriented educa-
tion systems. Research has shown that different forms of parental involvement have significant 
effects on school learning outcomes. In this way, they become additional values that make a 
significant difference in educational achievements independent of the existing school resources 
and characteristics of the school system. The Coleman report in the USA and the “educational 
parentocracy” policy in the UK significantly stimulated research in this area. Educational poli-
cy makers are looking for an answer to the question of how to attract parents to take on a part-
nership role and actively support the goals of school education. At the end of the 20th and the 
beginning of the 21st century, the concept of parental involvement becomes a global agenda 
supported by almost all international organisations of importance for the research and reform 
of education systems. 

By reviewing the relevant literature, it is possible to state that two very influential mod-
els of parental involvement in children’s education can be distinguished in modern educational 
research – The Model of overlapping spheres of influence authored by Joyce Epstein and the so-
called DNA or Dual navigation approach by William Jeynes. The first model emphasises more 
the school aspects of parental involvement and structural characteristics. The second model 
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seeks greater balance by emphasising the activities of parents at home, as well as the relation-
al aspects of this concept by identifying good patterns of communication and mutual respect 
among the participants.

The Model of overlapping spheres of influence is operationalised through six types of 
parental involvement: (1) supportive parenting for school learning, (2) communication, (3) 
volunteering at school, (4) learning at home, (5) making decisions of significance for the school 
and (6) cooperation between the school and the local community. Parenting refers to the types 
of activities that contribute to the establishment of a family environment that supports and 
encourages children’s school learning. Communication involves the activities of designing 
and implementing effective forms of two-way communication in connection with school 
programs and children’s progress in learning. Volunteering refers to the process of parents’ 
voluntary participation in providing help and support for school activities. Learning at home is 
operationalised as providing information and ideas about how parents can help their children 
with homework and in all activities related to the implementation of the curriculum. Decision-
making implies the participation of parents in school boards, councils, and other bodies that 
make decisions of importance for the work of the school. Cooperation with the local community 
refers to the use of the resources and services of the local community in order to strengthen and 
support the school education of children. 

The Dual Navigation Approach or DNA model is based more on the results of the 
meta-analyses of empirical quantitative research on the effects of certain forms of parental 
involvement on the educational achievements of students. It is less focused on the school because 
the components of parents’ engagement at home and the aspects of building a relationship of 
mutual respect between actors are more elaborated. The types of parental involvement, listed 
in order of the size of the effect on the educational achievement of students, are as follows: (1) 
high parental expectations; (2) parenting style; (3) supportive and informative communication 
in the family; (4) reading with children at home; (5) house rules; (6) partnership with the 
teacher; (7) communication between parents and teachers/school; (8) checking homework; (9) 
participation of parents in the work of the school and (10) connection with the local community. 

The pedagogical implications of these models are very significant because they reveal 
the importance, complexity, and multidimensionality of the concept, as well as the effects 
of modeling parental involvement in the research that aims to contribute to the explanation 
and improvement of predictable and measurable outcomes of children’s school learning. 
Guidelines for future research into the concept of parental involvement should be based on 
the insufficiently researched pedagogical aspects of mutual interactions of different types of 
involvement within the model, as well as on improving their sensitivity to non-instrumental 
existential values of education for children, family, and society as a whole. The problem of 
parental involvement implies a multidisciplinary approach, including political, psychological, 
economic, and sociological research. The missing link is an authentic pedagogical approach 
in the sense of reaffirming the immanent value of education (in school and family) without 
which there is no preservation and improvement of true humanity, which is necessary for 
every child to grow into a mature adult and for every generation that wants to preserve the 
hope that this world can become better. That is why it is important to reaffirm the pedagogical 
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support of the school and parents through the modeling of joint involvement in the activities 
of preservation and evaluation of education as an ontologically necessary aspect of human 
survival and development. 

Keywords: parental involvement in children’s education, educational policy, model of 
overlapping spheres of influence, DNA model

References

•• Alexander, K. L., & Morgan, S. L. (2016). The Coleman report at fifty: Its legacy and implications 
for future research on equality of opportunity. Journal of the Social Sciences, 2(5), 1–16. https://
doi.org/10.7758/rsf.2016.2.5.01

•• Baumrind, D. (2013). Authoritative parenting revisited: History and current status. In R. E. 
Larzelere, A. S. Morris, & A. W. Harrist (Eds.). Authoritative parenting: Synthesizing nurtur-
ance and discipline for optimal child development (11–34). American Psychological Associa-
tion.

•• Becchio, G., & Leghissa, G. (2017). The origins of neoliberalism: Insights from economics and 
philosophy. Routledge.

•• Bellmann, J. (2014). Educational theory, nature of. In D. C. Phillips (Ed.). Encyclopedia of edu-
cational theory and philosophy (273–279). Sage reference.

•• Biesta, G. (2011). Disciplines and theory in the academic study of education: a comparative 
analysis of the Anglo-American and Continental construction of the field. Pedagogy, Culture 
& Society, 19(2), 175–192. https://doi.org/10.1080/14681366.2011.582255

•• Biesta, G. (2015). On the two cultures of educational research, and how we might move ahead: 
Reconsidering the ontology, axiology and praxeology of education. European Educational Re-
search Journal, 14(1), 11–22. https://doi.org/10.1177/1474904114565162

•• Biesta, G. (2022). World-Centred Education. Taylor & Francis. 
•• Bodroški Spariosu, B., i Senić-Ruzić, M. (2020). Savremena kultura roditeljstva: Pedagoške 

implikacije. Zbornik Instituta za pedagoška istraživanja, 52(1), 7–39. https://doi.org/10.2298/
ZIPI2001007B

•• Bonal, X., & Cristián, B. (2019). Introduction: The Renaissance of School Segregation in a 
Context of Globalization. In X. Bonal, & C. Bellei (Eds.). Understanding School Segregation 
Patterns, Causes and Consequences of Spatial Inequalities in Education (1–25). Bloomsbury 
Academic.

•• Boonk, L., Gijselaers H. J. M., Ritzen, H., & Brand-Gruwel, S. (2018). A review of the relati-
onship between parental involvement indicators and academic achievement. Educational Re-
search Review, 24(1), 10–30. http://dx.doi.org/10.1016/j.edurev.2018.02.001

•• Borman, G., & Dowling, M. (2010). Schools and inequality: A multilevel analysis of Coleman’s 
equality of educational opportunity data. Teachers College Record, 112(5), 1201–1246. https://
doi.org/10.1177/016146811011200507



4

 

•• Bray, M. (2021). Shadow Education in Europe: Growing Prevalence, Underlying 
Forces, and Policy Implications. ECNU Review of Education, 4(3), 442–475. https://doi.
org/10.1177/2096531119890142

•• Bray, M. (2022). Timescapes of shadow education: patterns and forces in the temporal features 
of private supplementary tutoring. Globalisation, Societies and Education, 1–14. https://doi.or
g/10.1080/14767724.2022.2143330

•• Bray, M., & Hajar, A. (2023). Shadow Education in the Middle East: Private Supplementary 
Tutoring and its Policy Implications. Routledge. 

•• Brown, P. (1990). The ’Third Wave’: education and the ideology of parentocracy. British Jour-
nal of Sociology of Education, 11(1), 65–86. https://doi.org/10.1080/0142569900110105

•• Buchmann, C. (2002). Measuring Family Background in International Studies of Education: 
Conceptual Issues and Methodological Challenges. In A. C. Porter & A. Gamoran (Eds.). Me-
thodological advances in cross-national surveys of educational achievement (150–197). National 
academy press. 

•• Chan, M., Manzon, M., Hong, H., & Khong, L. Y. L. (2022). Multidimensional profiles of 
parent involvement: Antecedents and impact on student engagement. British Journal of Edu-
cational Psychology, 92(2), 447–464. https://doi.org/10.1111/bjep.12456

•• Coleman, J. S., Campbell, E. Q., Hobson, C. J., McPartland, J., Mood, A. M., Weinfeld, F. D., & 
York, R. L. (1966). Equality of educational opportunity. Government Printing Office. https://
files.eric.ed.gov/fulltext/ED012275.pdf.

•• DeWiele, B. C. E., & Edgerton, J. D. (2016). Parentocracy revisited: Still a relevant concept for 
understanding middle class educational advantage? Interchange A Quarterly Review of Educa-
tion, 47(1), 189–210. https://doi.org/10.1007/s10780-015-9261-7

•• Downey, D. B., & Condron, D. J. (2016). Fifty Years since the Coleman Report: Rethinking the 
Relationship between Schools and Inequality. Sociology of Education, 89(3), 207–220. https://
doi.org/10.1177/0038040716651676

•• Epstein, J. L., & Sanders, M. G. (2002). Family, school, and community partnerships. In M. H. 
Bornstein (Ed.). Handbook of parenting: Volume 5 (407–437). Lawrence Erlbaum Associates.

•• Epstein, J. (2004). Meeting NCLB requirements for family involvement. Middle Ground, 8(1), 
14–17.

•• Epstein, J. (2005). Attainable Goals? The Spirit and Letter of the No Child Left Be-
hind Act on Parental Involvement. Sociology of Education, 78(2), 179–182.  https://doi.
org/10.1177/003804070507800207

•• Epstein, J. (2011). School, Family, and Community Partnerships: Preparing Educators and Im-
proving Schools. Westview Press. 

•• Epstein, J. (2008). Research meets policy and practice: How are school districts addressing 
NCLB requirements for parental involvement? In A. R. Sadovnik, J. O’Day, G. Bohrnstedt, & 
K. Borman (Eds.). No child left behind and the reduction of the achievement gap: Sociological 
perspectives on federal educational policy (267–279). Routledge.



5

 

•• Epstein, J. (2011). School, Family, and Community Partnerships: Preparing Educators and Im-
proving Schools. Westview Press.

•• Epstein, J. L. (2019). School, Family, and Community Partnerships: Your Handbook for Action. 
Corwin Press.

•• Epstein, J. L., & Sheldon, S. B. (2019). The importance of evaluating programs of 
school, family and community partnerships. Aula Abierta, 48(1), 31–42. https://doi.
org/10.1177/0038040716651676

•• Epstein, J. L., & Sheldon, S. B. (2022). School, Family, and Community Partnerships: Preparing 
Educators and Improving Schools. Routledge. https://doi.org/10.4324/9780429400780

•• Friesen, N., & Su, H. (2023). What is pedagogy? Discovering the hidden pedagogical dimen-
sion. Educational Theory, 73(1), 6–28. https://doi.org/10.1111/edth.12569

•• Hamlin, D. (2023). Parental Involvement in Schools of Choice the Interdependence of Parents 
and Schools. In J. William (Ed.). Relational Aspects of Parental Involvement to Support Educa-
tional Outcomes (329–350). Routledge Taylor & Francis Group.

•• Hill, K., & Scott, J. (2017). A Critical Look at Parental Choice: Is Parental Choice a Broken 
Promise? In R. A. Fox, & N. K. Buchanan (Eds.). The Wiley Handbook of School Choice (507–
516). John Wiley & Sons Ltd. 

•• Jeynes, W. (2005). Effects of parental involvement and family structure on the academic achieve-
ment of adolescents. Marriage and Family Review, 37(3), 99–116. https://doi.org/10.1300/
J002v37n03_06

•• Jeynes, W. (2007). The relationship between parental involvement and urban secondary 
school student aca- 
demic achievement: A meta-analysis. Urban Education, 42(1), 82–109.  
https://doi.org/10.1177/0042085906293818

•• Jeynes, W. (2011). Parental involvement and academic success. Routledge.
•• Jeynes, W. (2015). A meta-analysis: The relationship between father involvement 

and student academic achievement. Urban Education, 50(4), 387–423. https://doi.
org/10.1177/0042085914525789

•• Jeynes, W. (2018). A practical model for school leaders to encourage parental involvement and 
parental engagement. School Leadership and Management, 38(2), 147–163. https://doi.org/10.
1080/13632434.2018.1434767

•• Jeynes, W. (2023). A Theory of Parental Involvement Based on Meta-Analyses. In J. William 
(Ed.). Relational Aspects of Parental Involvement to Support Educational Outcomes (3–21). 
Routledge Taylor ‒ Francis Group. 

•• Kvernbekk, T. (2021). The nature of educational theories goal-directed, equivalence and inter-
level theories. Routledge.

•• Lewis, S. (2020). PISA, Policy and the OECD Respatialising Global Educational Governance 
Through PISA for Schools. Springer. https://doi.org/10.1007/978-981-15-8285-1



6

 

•• Li, X., Yang, H., Wang, H., & Jia, J. (2020). Family socioeconomic status and home-based pa-
rental involvement: A mediation analysis of parental attitudes and expectations. Children and 
Youth Services Review, 116(1), 1–9. https://doi.org/10.1016/j.childyouth.2020.105111

•• OECD (2019). Balancing School Choice and Equity: An International Perspective Based on 
PISA. OECD Publishing. https://doi.org/10.1787/2592c974-en

•• Park, S., & Holloway, S. D. (2013). No parent left behind: Predicting parental involvement in 
adolescents’ education within a sociodemographically diverse population. The Journal of Edu-
cational Research, 106(2), 105–119. https://doi.org/10.1080/00220671.2012.667012

•• Park, S., Stone, I. S., & Holloway, D. (2017). School-based parental involvement as a predictor of 
achievement and school learning environment: An elementary school-level analysis. Children 
and Youth Services Review, 82(1), 195–206. https://doi.org/10.1016/j.childyouth.2017.09.012

•• Paseka, A., & Byrne, D. (Eds.). (2020). Parental Involvement Across European Education Sys-
tems Critical Perspectives. Routledge Taylor ‒ Francis Group. 

•• Ramaekers, S., & Suissa, J. (2012). The Claims of Parenting. Reasons, Responibility and Society. 
Springer. 

•• Reay, D. (2008). Tony Blair, the promotion of the ’active’ educational citizen, and 
middle-class hegemony. Oxford Review of Education, 34(6), 639–650. https://doi.
org/10.1080/03054980802518821

•• Rosiek, J. (2019). School segregation: A realist’s view. Phi Delta Kappan, 100(5), 8–13. https://
doi.org/10.1177/0031721719827536

•• Sheldon, S. B., & Epstein, J. L. (2005). Involvement counts: Family and community partner-
ships and mathematics achievement. Journal of Education Research, 98(4), 196–206. https://
doi.org/10.3200/JOER.98.4.196-207

•• Sheldon, S. B. (2019). Improving student outcomes with school, family, and community part-
nerships: A research review. In J. L. Epstein, et al. (Eds.). School, family, and community part-
nerships: Your handbook for action – fourth edition (43–62). Corwin. 

•• Spring, J. (2015). Economization of education: Human Capital, Global Corporations, Skills-
Based Schooling. RoutledgeTaylor ‒ Francis.

•• Tikkanen, J. (2019). Parental school satisfaction in the context of segregation of basic educa-
tion in urban Finland, Nordic Journal of Studies in Educational Policy, 5(3), 1–15. https://doi.
org/10.1080/20020317.2019.1688451

•• Waldow, F. (2014). Von der Meritokratie zur Parentokratie? Zeitschrift für Erziehungswissen-
schaft, 17(S3), 43–58. https://doi.org/10.1007/s11618-014-0521-6

•• Wilder, S. (2014). Effects of parental involvement on academic achievement: a meta-synthesis. 
Educational Review, 66(3), 377–397. https://doi.org/10.1080/00131911.2013.780009

•• Wilmers, A., & Jornitz, S. (Eds.) (2021). International Perspectives on School Settings, Education 
Policy and Digital Strategies: A Transatlantic Discourse in Education Research. Verlag Barbara 
Budrich Opladen.

•• Yu, J., & Zhang, R. (2022). A review of shadow education. Science Insights Education Frontiers, 
11(2), 1579–1593.



7

 

•• Yung, K. W. H., & Zeng, C. (2022). Parentocracy within meritocracy: parental perspective on 
lecture-style English private tutoring in Hong Kong. Language and Education, 36(4), 378–394. 
https://doi.org/10.1080/09500782.2021.1981924

•• Zhang, W., & Bray, M. (2020). Comparative research on shadow education: Achievements, 
challenges, and the agenda ahead. European Journal of Education, 55(3), 322–341. https://doi.
org/10.1111/ejed.12413


