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Introduction

The process of lifelong learning is considered
necessary for personal and societal growth and in-
cludes three interrelated dimensions: learning ca-
pacity, social skills, and personal skills. It does not
only focus on developing the technical skills re-
quired for employment. Individual growth and devel-
opment are referred to as personal dimensions. Life-
long learning supports the exploration of interests,
the enhancement of creativity, and the development
of critical thinking skills. This not only helps in con-
fronting everyday challenges but also enhances gen-
eral well-being and life satisfaction. Social dimen-
sions emphasize the significance of interaction and
collaboration with others. In the contemporary en-
vironment, characterized by rapid changes in infor-
mation and technology, the capacity to communi-
cate and interact with various individuals is becom-
ing increasingly important. Lifelong learning fosters
the development of social networks and groups that
facilitate the exchange of knowledge and experienc-
es, thus promoting social cohesion. The third com-
ponent, capacity for learning, includes the abilities
that promote lifelong learning, which involves the
capacity to use technology for learning purposes, to
assess information critically, and to adapt to chang-
ing circumstances. Capacity for learning is a neces-
sary component for success in today’s environment,
characterized by rapid development of knowledge.

Lifelong learning/lifelong education is fre-
quently linked to conventional formal models, even
though it has considerable potential to transform es-
tablished forms of education and to include informal
education. This focus marginalizes lifelong learning
and lifelong education, deeming them less signifi-
cant than formal education (Hasan, 2011; Regmi,
2023). The significance of informal learning is inad-
equately acknowledged, thus constraining the devel-
opmental potential of the concept. Lifelong learning
is promoted as a strategy for preparing individuals
for the emerging realities of a knowledge-driven so-
ciety. The aim is to develop autonomous, proactive,

and self-aware individuals, which is particularly im-
portant in dynamic work environments where suc-
cess depends on the capacity to adapt and to attain
new competencies and skills.

However, when policy prioritizes market effi-
ciency, it may overlook other important education-
al objectives. For instance, policy may overlook ele-
ments like community development and social co-
hesiveness. They are essential for a stable and har-
monious society, where education enhances not just
economic interests but also relationships and the
overall quality of life.

Over the past fifty years, there has been dis-
course over the concept of lifelong learning/life-
long education. However, the concept is still “elu-
sive”, diffuse, context-specific, culturally driven,
and value-laden. Some authors (Hasan, 2011; Reg-
mi, 2023; Schoon & Evans, 2023) state that, while it
is an original and constructive process in which all
persons take responsibility for the collaborative de-
velopment of ideas, strategies, initiatives, and prac-
tices, its reinterpretation is necessary. Collaboration
among different actors — corporations, educational
institutions, and individuals - is essential for the de-
velopment of new approaches to learning that ad-
dress contemporary requirements and for effectively
reinterpreting this concept.

The concept of lifelong learning, while not
fully established, substantially and complexly influ-
ences educational realities. Consequently, we con-
sidered that an in-depth examination of the con-
tent and approach employed by authors in European
journals regarding lifelong learning, along with the
prevalence of lifelong learning as a research topic in
these publications, would be important to a more
comprehensive redefinition and contextualization
of the concept.

Methodology

For this article, we established three research
questions to investigate and obtain a deeper under-
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standing of the texts concerning lifelong learning
and European’ journals:

e What is the prevalence of lifelong learning
as a research subject in European journals?

e What is written about lifelong learning in
European journals?

e What types of research do they employ?

More precisely, we searched for answers to
these questions by:

1. examining the prevalence of lifelong learn-
ing as a research subject in European jour-
nals by the country where the first author
was employed when the text was published,

2. analyzing the subjects of lifelong learning
and lifelong education-related papers, and

3. exploring the types of research most fre-
quently used in lifelong learning-related
articles.

The analysis involved articles published in
European journals between 2019 and 2024. For the
purposes of our research, we surveyed all Europe-
an journals that publish peer-reviewed articles pre-
senting findings from pedagogical and educational
research. The terms “lifelong learning” and/or “life-
long education” were identified in articles from 556
journals. Specifically, these terms appeared in 107
journals before 2019, whereas from 2019 to 2024,
449 scientific journals included these expressions.

We searched for journals by accessing their
website. If there was an option for “search” or “ad-
vanced search,” we searched for all articles contain-
ing the terms “lifelong learning” and/or “lifelong
education” Furthermore, we obtained all texts for
journals without a “search” feature on their website
and manually searched for all articles containing
the terms “lifelong learning” and/or “lifelong edu-
cation”

3 We refer to countries that are strictly part of Europe. Since
Russia and Turkey belong mainly to Asia, we did not consider
journals published in those countries.

A total of 3,853 texts containing the phrases
“lifelong learning” and/or “lifelong education” were
identified in the conducted search. Subsequently,
we examined each of the chosen papers separate-
ly. Through KOBSON (Consortium for Coordinat-
ed Acquisition of Serbian Research Libraries), we
gained comprehensive access to almost all of the
content in journals.

The following criteria were used to categorize
the articles during the screening process.

e Texts that only include the term “lifelong
learning” as a part of the UN Agenda 2030
recommendation to “promote lifelong
learning opportunities for all” are not con-
tained in the database.

e Articles that only include the terms “life-
long learning” and/or “lifelong education”
in titles, keywords, references, project titles
cited within the text, or author affiliations
are not included in the database.

e The database excluded articles that only
contained specified terms in the context of
other research subjects.

e After screening, texts that offer clear and
comprehensive discourses on lifelong
learning or lifelong education have been
compiled into a database.

Of the registered 3,853 articles, a total of 3,527
texts were excluded from the analysis. In 29 texts,
only the phrase “to promote lifelong learning oppor-
tunities for all” is mentioned. Also, a total of 57 texts
have been recorded in which the requested phrases
are mentioned exclusively as keywords, while, in 10
texts, these terms appear only in the title. 3431 texts
referenced “lifelong learning” and/or “lifelong edu-
cation” within the context of another research sub-
ject. Only 326 texts, i.e., less than 10% of the chosen
articles, provide explicit and in-depth discussions
on lifelong learning and/or lifelong education.

As stated above, there are 326 texts in the
sample of articles that were part of the analysis.
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They have been published in 125 European journals.
All journals included in our analysis have been list-
ed in the ERIH PLUS (European Reference Index
for the Humanities and Social Sciences) and CEE-
OL (Central and Eastern European Online Library
for the Humanities and Social Sciences) databases.
Most of the journals that were searched in the men-
tioned databases are indexed in SCOPUS (scientif-
ic abstract and citation database) and WoS (Web of
Science), too.

We used content analysis techniques for data
collection and, in response, applied a structured
protocol for content analysis. More precisely, this
systematic literature review was conducted in ac-
cordance with the PRISMA-P protocol require-
ments (Moher et al., 2009, 2015) from September
2024 to January 2025. We developed a systematic
review procedure that includes data related to:

e article information (title, author(s), journal
name, year of publication)

e the most relevant journal index database
where the paper is published (WoS,
SCOPUS, ERIH PLUS, or CEEOL).

e the country where the first author was
employed when the text was published,

e the subject of the paper,

o the type of performed research.

We used a coding strategy concerning re-
search subjects. After the initial open coding of
all the articles included in database (Gough et al.,
2017), 68 codes were determined. Considering the
extent of the database of texts that were analyzed,
we proceeded and compiled previously acquired
detailed codes. At this stage we opted to use inter-
rater validation of coding and of components of the
analysis (Purssell & McCrae, 2020). Following the
second round of reading and analyzing the selected
texts in our database, we condensed the previously
created list into 23 distinctively defined codes. The
final, third phase of coding resulted in the produc-
tion of 12 codes that were clearly specified.

To record data relevant to the research type
we used a variety of data sources and methods. In
particular, the following elements were considered:
the classification of papers by certain journals, such
as review articles and original scientific papers (both
theoretical and empirical); the statements made by
the authors (qualitative, quantitative, mixed—meth-
od research (MMR), comparative, historical, and
multimethod research); and the assessments of the
authors of this text.

The collected results are represented by fre-
quencies and percentages. The registration unit in-
dicates the number of papers that contain the identi-
fied information because the context unit is a paper.

The acquired results were documented in a
spreadsheet editor, Microsoft Excel.

Results

Between 2019 and 2024, the highest num-
ber of articles referencing the terms “lifelong learn-
ing” and/or “lifelong education” were published in
journals from the Netherlands and United Kingdom
(Table 1). Less frequently, texts on the aforemen-
tioned subjects were published in Switzerland and
Romania. At the very least, journals from Bulgar-
ia, Finland, France, and Norway published one arti-
cle each. Serbia, with five published texts, is placed
among the countries where fewer than ten articles
on lifelong learning/lifelong education were pub-
lished from 2019 to 2024.

Table 1. The prevalence of lifelong learning as a
research subject in European journals by the country
of publication

The country where the journals

were published f %
Netherlands 73 224
United Kingdom 68 209
Switzerland 34 10.4
Romania 22 6.7
Poland 15 4.6
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Greece 13 4.0
Italy 12 3.7
Croatia 11 3.4
Czech Republic 11 3.4
Spain 10 3.1
Bosnia and Herzegovina 8 2.5
Slovenia 7 2.1
Hungary 5 1.5
Latvia 5 1.5
Serbia 5 1.5
Sweden 5 1.5
Germany 4 1.2
Northern Cyprus 4 1.2
Slovakia 4 1.2
Lithuania 3 0.9
Portugal 3 0.9
Bulgaria 1 0.3
Finland 1 0.3
French 1 0.3
Norway 1 0.3
Total 326 100.0

A slightly different pattern emerges when ex-
amining the statistics on the prevalence of lifelong
learning as the subject of research in European jour-
nals by the country where the first author was em-
ployed when the text was published (Table 2). There
is a predominance of publications with first authors
from Germany, the United Kingdom, and Canada.
The first authors of texts on lifelong learning as a re-
search subject came from the USA, Tiirkiye, Swe-
den, Italy, and Spain, to a slightly lower extent. The
first authors from a total of 17 countries are repre-
sented with a single text each. Four publications on
lifelong learning/lifelong education, authored by re-
searchers from Serbia, were released between 2019
and 2024.

Table 2. The prevalence of lifelong learning as a
research subject in European journals by the country
where the first author was employed when the text
was published

The country where the first author was

0
employed when the text was published K

Germany 23 7.1
UK 22 6.7
Canada 20 6.1
USA 17 52
Tiirkiye 16 4.9
Sweden 14 43
Ttaly 13 40
Spain 13 4.0
Greece 12 3.7
Poland 12 3.7
Croatia 11 34
Ukraine 11 34
Hungary 9 2.8
Australia 8 2.5
Finland 8 2.5
Czech Republic 7 2.1
Moldova 7 2.1
Netherlands 6 1.8
China 6 1.8
Bosnia and Herzegovina 5 1.5
Portugal 5 1.5
Romania 5 1.5
South Africa 5 1.5
France 4 1.2
Latvia 4 1.2
Norway 4 1.2
Republic of Korea 4 1.2
Serbia 4 1.2
Slovenia 4 1.2
Chile 3 0.9
India 3 0.9
Lithuania 3 0.9
Mexico 3 0.9
Slovakia 3 0.9
Taiwan 3 0.9
Austria 2 0.6
Belgium 2 0.6
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Brunei 2 0.6
Israel 2 0.6
Japan 2 0.6
Singapore 2 0.6
Bangladesh 1 0.3
Republic of Benin 1 0.3
Brazil 1 0.3
Bulgaria 1 0.3
Ethiopia 1 0.3
Ireland 1 0.3
Kazakhstan 1 0.3
Malaysia 1 0.3
Mozambique 1 0.3
New Zealand 1 0.3
Nigeria 1 0.3
North Cyprus 1 0.3
Pakistan 1 0.3
Saudi Arabia 1 0.3
Switzerland 1 0.3
Thailand 1 0.3
Vietnam 1 0.3
Total 326 100.0

Examining the popularity of lifelong learning
as a study topic in European journals, based on the
region where the first author was employed when
the text was published, clarified the situation further
(Table 3). The analyzed texts predominantly involve
authors from Europe and America; however, a sig-
nificant number originate from Asian authors. Be-
tween 2019 and 2024, a limited number of authors
from Africa and Oceania have contributed Europe-
an journals included in our database.

Table 3. The prevalence of lifelong learning as a
research subject in European journals by the region
where the first author was employed when the text
was published

Region where the first author was em-

ployed when the text was published f %
Europe 233 714
America 44 13.5
Asia 31 9.5
Africa 9 2.8

Oceania 9 2.8
Total 326 100.0

The primary research subjects related to life-
long learning and lifelong education identified in
European journal publications from 2019-2024 en-
compass lifelong learning (LLL) policies and the
role of LLL as a framework for professional devel-
opment (Table 4). Furthermore, there are numer-
ous studies that address subjects including informa-
tion and communication technology (ICT) related
to LLL, LLL of human resources, social dimensions
of LLL, LLL skills and competencies, and participa-
tion in LLL. The research subjects with the lowest
frequency of occurrence are among the domains of
LLL and citizenship education, as well as LLL and
sustainable development, which are succeeded by
LLL - values and quality of life and LLL, art educa-
tion, and leisure.

Table 4. The subject of the analyzed articles published
in European journals from 2019 to 2024

The subject of the articles f %
LLL policies 54  16.6
Role of LLL as a framework

for professional development 49150
ICT related to LLL 37 113
LLL of human resources 33 10.1
Social dimensions of LLL 30 9.2
LLL skills and competencies 28 8.6
Participation in LLL 26 8.0
LLL and citizenship education 13 4.0
LLL and sustainable development 13 4.0
LLL - values and quality of life 9 2.8
LLL, art education and leisure 9 2.8
Additional subjects 25 7.7
Total 326 100.0

The final set of texts fell under the category
of additional subjects. This set is compiled by multi-
ple articles on the subject matter, including LLL and
career guidance and support (6)*, LLL in diverse
contexts such as prisons, disaster education, COV-

4 The number in parentheses represents the quantity of articles.
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ID-19, and parenting (6), motivation or incentives
related to LLL (6), dimensions of LLL (6), and re-
search and methodology related to LLL (2).

Table 5. Types of Research in Articles on Lifelong
Learning

Types of research f %
Theoretical 115 35.2
Qualitative 98 30.1
Quantitative 72 22.1
Mixed-method 15 4.6
Comparative 15 4.6
Historical 10 3.1
Multimethod 1 0.3
Total 326 100.00

The dominant group of papers consists of the-
oretical research, followed by qualitative and quan-
titative studies (Table 5). A smaller, yet comparable,
number of mixed-method, comparative, and histor-
ical research articles are also represented.

Discussion

Articles on LLL published in European jour-
nals from 2019 to 2024 were predominantly au-
thored by researchers from Europe and America,
with fewer contributions from Asia, while the small-
est number of them are from Africa and Oceania.
Among the authors from Europe, researchers from
Germany and the United Kingdom dominate, while
in the American region, the highest number of au-
thors are from Canada and the USA. The majority
of papers were published in journals based in the
Netherlands and the United Kingdom. There may
be several explanations for such findings. The fact
that English is the predominant language of many
scientific publications can be a challenge for au-
thors whose native language is not English. Authors
from developed countries frequently collaborate
and network more effectively with other academics
in those areas, which can help to increase research
quality and make resources more accessible. Devel-

oped countries offer enhanced institutional support
for research, encompassing training in writing and
publishing. Inequalities in the international scien-
tific discourse and the visibility of researchers from
less developed regions may result from these dis-
crepancies.

The transnational character of scholarly pub-
lishing in European journals is expanding regard-
ing the general subjects of LLL. Therefore, it appears
that an increased internationalization and sub-
ject differentiation in knowledge production char-
acterized the LLL knowledge base in recent years
(published in European journals between 2019 and
2024). We agree with the observations made by He
and Spink (2002) regarding foreign co—authorship,
that “with the drastic increase in foreign co—author-
ship in international journals in past 15 years [...] it
will be interesting to study foreign co—authorship as
an indicator of international collaboration in schol-
arly communication involving authors from devel-
oped countries” (p. 959).

The distribution of research subjects in the
examined articles is uneven. With the exception of
those articles that discuss the connection between
LLL and leisure, all texts contain explicit referenc-
es to the information provided in LLL policy doc-
uments. The reasons for the dominant position
of LLL policy as a research subject are numerous:
funding and support (as policies play an important
role in setting up resources for LLL programs); reg-
ulations and standards (national and international
policies shape the implementation and evaluation of
LLL); social and economic context (policies address
issues such as employment, economic development,
and social inclusion, which are interconnected with
LLL); educational reforms; the impact of globaliza-
tion; and frequent modifications in the documents
of important international organizations that shape
the LLL concept, among others.

A possible reason for the writers’ profound in-

terest in LLL policies as a topic for articles published
in European journals from 2019 to 2024 is that be-
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cause of the various customs and cultural settings of
each nation, trends regarding the laws and practices
that influence LLL and education may seem compa-
rable across countries, but their effects are not the
same.

On one hand, several authors (Mejia—Manza-
no et al,, 2022; Milana & Mikulec, 2023; Nuissl &
Sava, 2024; Vanderkooy et al., 2019) consider that
LLL is the answer to the future. According to them, a
country cannot prosper in an increasingly complex
world, especially when confronted with unexpected
obstacles, unless it has a strong culture of LLL. Al-
though the specific skills required for the future are
unknowable, a strong culture of LLL equips individ-
uals to enhance their current skills or acquire new
ones to respond to emerging issues and possibilities.

On the other hand, some authors (Biesta,
2022; Deuel, 2022; Kinnari & Silvennoinen, 2023;
Romd, 2024) critically analyze policy documents
released by four significant international organiza-
tions: United Nations Educational, Scientific, and
Cultural Organization (UNESCO), Council of Eu-
rope, World Bank, and Organization for Econom-
ic Cooperation and Development (OECD). Kinnari
and Silvennoinen (2023) wrote about the main rea-
sons why LLL is important, focusing on how policy
documents supported the governmentality of LLL
(power). At its most basic level, UNESCO and the
Council of Europe see LLL as a way to promote free-
dom and democracy and reduce alienation. Accord-
ing to OECD and World Bank documents, LLL is
essential for individuals to succeed in labor markets
and societies, emphasizing the skills and competen-
cies that encourage economic growth. The authors
of the above-mentioned papers underline that there
is an increasing support for a LLL framework that
emphasizes continuous training over higher educa-
tion as a more effective solution, particularly for less
developed nations.

When we carefully examine the papers cit-
ed in texts about LLL policies (16.6%), it becomes
clear that the other topics covered in the articles tak-

en from our database and analyzed are also impor-
tant parts of LLL policy. In the case of the role of
LLL as a framework for professional development
(15.0%), this requires acknowledging professional
development as a system for promoting and manag-
ing professionals’ learning throughout their work-
ing life (and, for some, beyond retirement). Profes-
sional development encompasses LLL and lifelong
education, representing both personal and institu-
tional reality. In the preliminary coding, LLL as a
framework for professional development was clas-
sified within multiple professions; from the total
of 49 articles the majority of them are focused on
educators across different educational levels (31)3,
followed by andragogues (5), physicians and nurs-
es (4), with nine articles addressing various occu-
pations. Most of the analyzed articles (Allen et al.,
2024; Friedman, 2023; Ovesni et al., 2021; Tsvetan-
ska, 2023) emphasized that LLL as a framework for
professional development transcends mere courses
or training as professional organizations evaluate a
broader spectrum of activities, including independ-
ent reading, social interactions, and reflections on
work experiences. LLL as a framework for profes-
sional development promotes professionalism by
encouraging and, for many, mandating that people
engage in lifelong learning and/or lifelong education
on a regular and methodical basis.

The relationship to LLL policy can also be
observed in the 11.3% chosen articles that link in-
formation and communication technology to life-
long learning and/or lifelong education (Alamprese,
2024; Eynon & Malmberg, 2021; Salajan, 2019). In
this context, Salajan (2019) emphasizes the EU’s
“commitment to promote employability and foster
skills development in all sectors impacted by the ad-
vent of digital technologies, engendering a culture of
LLL in the service of a cohesive and inclusive socie-
ty” (p. 7). ICT, blockchain technology, online learn-
ing, m-learning, Al learning, hybrid learning, digi-
talization, and digital skills are only a few topics cov-

5 The number in parentheses represents the quantity of articles.
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ered by the publications in the chosen articles from
our database.

Although some authors of the analyzed texts
(Alamprese, 2024) refer to Principles 18 and 20 out-
lined in the CONFINTEA VII Marrakech Frame-
work for Action (UNESCO, 2022), which emphasiz-
es the importance of LLL in a digital environment,
other scholars (Regmi, 2024) suggest that inequali-
ties in access to educational technologies have con-
tributed to inequality within countries, societies,
and among people. As learning technologies ad-
vance, individuals are anticipated to become self-
directed lifelong learners, equipped not only for
emerging job opportunities but also for the poten-
tial of unemployment resulting from their failure to
acquire the technological skills necessary for success
in a rapidly evolving job market. This highlights the
critical need for equitable access to educational re-
sources to ensure individuals may succeed in an in-
creasingly digital world.

Lifelong learning of human resources subjects
(10.1%) included workplace learning, which relates
to all lifelong learning and lifelong education ac-
tivities conducted within organizations. Therefore,
while Eksi and associates (2021) note that the core
dynamics of transformation encompass the integra-
tion of human resources and innovation, which al-
low people to acquire and apply 21st-century skills,
Karatas and colleagues (2024) maintain that lifelong
learning and lifelong education activities within or-
ganizations are essential for the preservation and re-
tention of human resources.

The dichotomy in viewpoints on LLL poli-
cy seems to be reflected in the inconsistency in ex-
plaining the relationship between LLL and human
resource development. One group of analyzed texts
(Tan et al., 2024) argues that LLL policy discusses
human resource development from a broader per-
spective, including both andragogical interventions
within organizations and those occurring external-
ly. However, a different set of articles emphasizes
that learning occurs at the individual, rather than

the organizational level. It suggests that individuals,
through their engagement in human resource devel-
opment activities, operate as a “sustaining and dy-
namic force behind lifelong learning” (Duvekot &
Onstenk, 2021, p. 437). It should be noted that such
viewpoints disagree with the contemporary under-
standing of human resource development, especial-
ly with the idea of a learning organization, which
holds that each employee’s knowledge is an essential
component of organizational knowledge that is re-
tained in some way even after they leave the organi-
zation for any reason (Ovesni, 2014).

Interestingly, among the examined texts,
some (Gmaj & Fijalkowska, 2021) discuss human
resource development from different standpoints
and argue that these two explanations are not op-
posed sides of a dualistic perspective but rather
pragmatic options that represent a shift in LLL ap-
proaches that take a more comprehensive view and
display a combination of humanistic and economic
model characteristics.

The social dimensions of LLL and lifelong ed-
ucation are present in a wider range of the exam-
ined texts (9.2%). The final two stages of coding in-
volved the integration of codes related to social di-
mensions of LLL, lifelong education, senior learn-
ers, and social inclusion within the context of LLL.
The framework underscores the interrelationships
between these themes, emphasizing the importance
of developing inclusive educational environments
that address the varied needs of learners. A gradu-
al discursive transition from social exclusion to so-
cial inclusion has been observed, resulting in a dual
trend: firstly, the adoption of affirmative language
that emphasizes the strengths and talents of diverse
groups rather than their vulnerabilities; secondly,
an emphasis on addressing structural issues instead
of only preventing exclusion. Effectively translat-
ing this change from discourse to practice requires a
coordinated response across various policy sectors,
alongside empowering the vulnerable to articulate
their own needs. The multidimensional character
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of social inclusion (Kauppila et al., 2020; Oz, 2022;
Schoultz et al., 2020; Teles et al., 2024) is related to
the migrants, individuals with disabilities, and mi-
norities (10), as indicated by the subjects of the ana-
lyzed articles, and to diverse population categories,
including the elderly and active aging (17), in addi-
tion to factors such as gender differences and inter-
generational learning (3).

The majority of the texts in the group LLL
skills and competencies (8.6%) are based on the po-
litical suggestions made by UNESCO, the Council
of Europe, World Bank, and OECD documents that
were previously mentioned. Although the groups
of texts related to LLL skills and LLL competen-
cies were divided in the first coding stage, they were
combined in the second coding stage. According to
Romo (2024), the aforementioned political recom-
mendations address LLL in terms of investments in
“competence-oriented education” and “skills essen-
tial for the knowledge economy;” which reflects a ne-
oliberal emphasis on building human capital to in-
crease competitiveness in the job market.

Several texts discuss “lifelong learning skills,”
encompassing teamwork, problem-solving, and cre-
ative thinking (Eyal et al., 2023). Other texts expand
this list to include learning-to-learn skills, non-
academic and non-cognitive skills, non-technical
skills, soft skills, transferable skills, character skills,
higher-order skills, meta-skills, occupational skills,
and digital skills, among others (Alamprese, 2024;
Friedman, 2023; Testers et al., 2024). The primary
goal of lifelong learning and lifelong education, ac-
cording to Eyal and colleagues (2023), is “to culti-
vate LLL skills and 21st century skills, which [...]
will develop much-needed higher-order thinking
skills” (p. 4). Interestingly, as in the case of LLL skills,
there isn't a clear consensus among the authors of
the texts under analysis about what LLL competen-
cies are. After identifying 254 LLL competencies in
systematic literature review, Van den Broeck et al.
(2024) divided them into six categories — “(1) Infor-
mation Literacy, (2) Self-Regulation & Self-Direc-

tion, (3) Autonomous Motivation, (4) Learning Be-
liefs & Strategies, (5) Initiative & Perseverance, and
(6) Adaptability & Resilience” (p. 1). Kan and Mu-
rat (2020) used a different approach and determined
the following key LLL competencies: competence
of communicating in native language, competence
of communication in a foreign language(s), math-
ematical basic competence in science and technol-
ogy, digital competency, competency of learning to
learn, social, intercultural and citizenship awareness
competencies, initiative and social entrepreneur-
ship competencies, cultural awareness and expres-
sion competencies.

A substantial group of the examined articles
(8.0%) relates to the subject “participation in LLL"
The research encompasses texts that present dif-
ferent perspectives on participation. Billett (2024)
states that employee learning occurs through partic-
ipation in activities explicitly intended for this pur-
pose and through involvement in work-related ac-
tivities and interactions with coworkers. According
to the research findings in the texts, engagement in
adult education activities is related to socioeconom-
ic status, education level, occupation category, gen-
der differences, age, and public perceptions of adult
learning (Heuer et al., 2025).

According to the texts discussed in this paper,
one of the key indicators of the efficacy and efficien-
cy of LLL is participation. Skills, typically associat-
ed with employability and economic production, di-
rectly influence participation in LLL activities. How-
ever, there is a trend that suggests social and cultural
practices are evolving, necessitating advanced skills
to fully participate in cultural life, democratic pro-
cesses, and complex daily life (Rubenson, 2019).

Lifelong learning and citizenship education
were the subject of interest in a notably smaller num-
ber of texts (4.0%). Prior to advancing to the second
stage of coding, this group also encompassed texts
related to LLL cities, LLL communities, and LLL en-
vironments. Citizenship education is closely asso-
ciated with LLL policy. Several reports from UNE-
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SCO, Council of Europe, World Bank, and OECD
explicitly link “citizenship education to the task of
empowering adults for change [...] and present ac-
tive citizenship education as a necessary condition
for human sustainability and global transformation”
(Avoseh, 2024, p. 82).

According to a group of authors, “citizenship
and its learning” is one of the main topics in the field
of LLL, which could be divided into the subtopics of
citizenship learning, learning for citizenship, learn-
ing through citizenship and emancipation, and the
social purpose of adult education. Holford and as-
sociates (Holford et al., 2022) emphasize various
forms of citizenship - inclusive, pluralistic, reflexive,
and active - as essential to adult education. Citizen-
ship is considered fundamental to LLL and collec-
tive well-being. While intersubjective transforma-
tional and citizenship learning are essential compo-
nents of a comprehensive LLL paradigm, public en-
gagement fosters democratic citizenship. Concerns
about women, immigrants, and transnational mi-
grants emphasize the importance of inclusive citi-
zenship through transnational learning, a “pedago-
gy of publicness”, active citizenship in education and
society, community education, LLL cities, LLL com-
munities, and LLL environments (Grotliischen et
al., 2024; Holford et al., 2022; Nuissl & Sava, 2024).

The texts under analysis showed interest in
LLL and sustainable development (4.0%) to the
same degree as LLL and citizenship education. The
documents of UNESCO, Council of Europe, World
Bank, and OECD explicitly connect sustainable de-
velopment and sustainable lifestyles with human
rights, gender equality, the promotion of the culture
of peace and non-violence, global citizenship, and
the appreciation of cultural diversity and the contri-
bution of culture to sustainable development (Grot-
liisschen et al., 2024).

According to Hanemann (2019), there are
three significant aspects of sustainable development:
social equality, economic empowerment, and envi-
ronmental sustainability. The documents that pro-

mote sustainable development that originate from
UNESCO, Council of Europe, World Bank, and
OECD are met with skepticism from several au-
thors. According to Elfert (2019), although these
agendas promise to lower global poverty, they will
not significantly change the current power dynam-
ics and oppressive systems that lead to unequal de-
velopment opportunities.

A notably reduced quantity of the examined
texts (2.8%) addresses the interconnections and/
or issues related to LLL - values, and quality of life.
Since life satisfaction, quality, and meaning are sig-
nificant to individuals, Karatas and associates (2024)
suggest that adult education can give meaning to the
quality of life by using the LLL philosophy to reno-
vate knowledge and experience systems individual-
ly. Lifelong learning is a continuous process of en-
hancing and strengthening information, beliefs, and
skills acquired by individuals during their lifetime,
enabling them to implement them in their lives. Ad-
ditionally, the knowledge, skills, and cognitive abili-
ties acquired through LLL could change behavior or
behavior patterns so that lifelong learners can use
the acquired knowledge, skills, and cognitive abili-
ties to improve their quality of life (Kuo et al., 2021).

Also, in a total of nine texts (2.8%), the au-
thors examine the relationship between LLL, art ed-
ucation, and leisure. The final two phases of coding
encompassed a combination of codes related to the
interconnection of LLL, art education, museums
(6), leisure, outdoor activities, and play (3). Some
authors emphasize the synergy between learning
and leisure and suggest that “lifelong learning can
also be considered a kind of leisure activity” (Kuo et
al,, 2021, p. 2). It is interesting that within this spe-
cific group of the analyzed papers, there are no ob-
vious indicators of a connection to LLL policy. One
of the proposed explanations is that art, leisure, play
and learning “can help shift lifelong learning beyond
its economic orientations, especially by expanding
what ‘counts’ for learning” (Gaydos, & Kumar, 2024,

p-2).
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Considering the research subjects in the ex-
amined texts, it is not surprising that the majority of
them are theoretical in form (35.2%). In addition to
this, there is an increased amount of both qualitative
and quantitative research. The prevalence of quali-
tative (30.1%) over quantitative research (22.1%) is
evident, which has been an increasing trend in the
social sciences in the last twenty years (Thelwall, &
Nevill, 2021).

In contrast to other corresponding areas,
it is particularly noticeable that there are very few
mixed-method studies (4.6%) that address any as-
pect of lifelong learning (Matovi¢ & Ovesni, 2023).
Additionally, multi-method research (0.3%) is no-
ticeably lacking. One reason may be the complexity
of these two research types.

Conclusion

By performing a systematic literature review
of the lifelong learning-related articles published
in European journals between 2019 and 2024, we
found that authors from North America and Europe
most commonly discuss the subject of lifelong learn-
ing. LLL policies and the role of LLL as a framework
for professional development-related questions are
prevalent, alongside theoretical research.

Finally, in light of the types of research that
our study identified, it is important to emphasize the
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Kpucrunka 4. Osecan

Harama b. Marosuh

Ynusepsuinieii y beoipagy, Qunozopcku paxyninein, beoipag, Cpduja

Bepa K. PagoBuh

Ynueepsutiieti y Beoipagy, Paxynitieiti 3a odpasosarve yuuitieroa u éactiuitia4a, beoipag, Cpduja

HEJTOKMBOTHO YYEILE KAO ICTPAJKMBAYKA TEMA Y EBPOIICKVIM YACOIIMCMA:

IIPEBAJIEHLA, IIPEIMET U BPCTE UCTPAJKVIBAIbA

Y pagy ce uctupaicyje uenoxnusomino yuerwe Kao 3Ha4ajHa UCpaNcusauxa iiema y espoii-
CKUM uacoucuma, upu 4emy ce Uocilasmpajy wpu Kpy4Ha Uuiiarba: upesaienya uctipaicusarod,
ipegmeitl UCHPANCUBAHUX TeKCTo8a U 8pcille ciiposegeHux ucilipaxcusarea. Chposeger je cu-
ciemaiiicku ipeiseg nuttepaitiype Koju ykmwyuyje geiiamparn tpouec Upuxyipara wogaiaxa u
cilipatieiujy Koguparea 3a Kaielopu3ayujy Ucparusauxux ipegmeia. Amanusa ce pokycupana
Ha unauke odjasmwene usmehy 2019. u 2024. ioguxe, 0gHOCHO YKYiHO Ha 326 THexciiiosa u3 125
espotickux uacotiuca. Kopuwihena je iiexnuxa ananuse cagpiaja, a Hanasu cy ipegciiasmvenu y
ppexsenyujama u upoyenimiuma. 3a Gpukyimvaree H0gamiaxa KOPUCTHUNU CMO THeXHUKe AHATU3e
cagpxcaja u upumeHunu CIpyKily pupanu UpoiioKos 3a aHaniusy cagpraja Kao uHCpymeni.

Howinu cmo og cxeailiara ga ce Upouec UeroHUBOWHOI yuetbad CMAPa HeoUXogHuUM 3a
NUMHU U gpYWilieeHY Halipegak u yKmwyuyje wipu mehycodHo tiosesare gumeHsuje: kauayuitieit 3a
yuerve, COyUjanHe u nu4He sewiiiiute, e ga He 00yxX6ailia camo pa3eoj exHUUKUX 8eUTHUHA 110-
mpedHux 3a 3atiocnerve. LlenoxusoiliHo yuerve Upomosuuie ce kao clipatieiuja 3a upuiipemy tioje-
guHaya 3a Hose PeanHoCiiu gpyuiiéa 3acH08aH0I Ha 3HAY, KOja UMA 34 YUb PA360j ayiioHOM-
HUX, UPOAKTHUBHUX U CAMOCBECHUX T0jequUHAA, WO je 110CeSHO 8ANHHO Y GUHAMUUHUM PAGHUM
oKkpy#erouma, ige ycilex 3asucu og ciocodSHociiu ga ce dpunaioge u ciliekHy Ho8e KomileiieHlyuje
u sewtiiure. Konueiili 4es04Uu80iHOI y4erva, UaKo Huje CHANCHO HAYYHO yilleMesbeH, 3HAUAjHO
u cnoxeHo yimiude Ha odpasosHy peannocii. Cilioia cMO cMATlpAny ga cy aHanusa cagpiaja u
upucillyiia Koje ayimiopu Kopucitie y epoicKum 4acoiucuma y 6e3u ¢ 4esonusoimHum yuerwem, Kao
u ipesanenya UenoNUBOMHOI yuerbd Kao UCIpaicueavuxe iieme 6axcHe 3a KOHMEKCILyanu3auujy
KoHueuila.

Ha ocnosy tpeiiixogHo dopmynucanux kpuitiepujyma us dase xoja je odyxsaiiana 3853
iieKcilia, 0g Kojux je céaxu ipeinegan, usgeojunu cmo 326 iexkciiosa (marve og 10% ogadparux
47IAHAKA) KOJU CY CAGPHanu eKCunuyuiine u geiiamHe gucKycuje o UeoKUsoTHOM yuerby u/unu
uenosxcusotiirom odpasosarvy. Msmehy 2019. u 2024. iogune Hajeehu Spoj unanaka Koju ce ogroce
Ha TepMUHe ,,UesIOKUBOTHHO yuerve” U/UNU ,,UuenoxusoiliHo odpasosarwe” odjasmwer je y uacotiu-
cuma u3 Xonanguje u Benuke bputtianuje. Hewitio gpyiauuju odpasay, jasma ce ipu ucuuitiuearby
tpesaneHue UenoHUBOUIHOI yuetba KAo Uieme Uctipaxcusarea y espoucKum dacouucuma tpema
3emmuU y K0joj je tpeu aymmiop Suo 3atiocner y wpenyiiky odjasmusarba iexciiia, ige ce youaea
upesnagasare uydnukayuja ca upeum aywmopuma us Hemauxe, Yjegurwenoi Kpamescitiea u Ka-
Hage. Vcuuitiusare iipesaneHue uelonusomiHol y4era Kao iieme Uciipaiusareda y espoicKum
4aconuUCcUMa, Ha 0CHOBY pelUoHA y Kojem je tpeu ayitiop Suo 3anocneH y wpeHywKy 0djasmpusara
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ieKcinia, gogaiito je pasjacHuno CUtyauujy — aHanuduparu mexkcilosu yinasHom yKwyuyjy ay-
wmope us Espoiie u Amepuxe, mehyitium, 3Ha4uajan 6poj tlotiiute U 0g asujckux ayiopa.

OcHosHe uctipaiusauke iieme 6e3aHe 3a UeI0HUBOTIHO yuerve U UeroHUBOMIHO 06paso-
sawe ugenimiuguxosare y uydnukayujama espoiickux uacotiuca og 2019. go 2024. iogure odyx-
eailiajy nonuitiuke Ues0HU60MiHOT yuetba U ynoly UeoHueomiHol yuera kao okeupa 3a ipoge-
cuonanuu paseoj. Ocum wwoia, dociioju senuxu dpoj ciliyguja Koje ce dase wiemama Koje yKmvyuyjy
UHPOPMAYUOHE U KOMYHUKAYUOHE HieXHONIOTUje Y 6e3U Ca UeTIONUBOTHHUM YHerbeM, Ues0HUBO -
HO yerve 7bYCKUX pecypca, Couujante gumeHn3uje 4enonusoitinol yuerd, seuiitiune u KomieiieH-
yuje YesloNUBOWIHOI yuerod, Kao U Uapluyuilayuja y ueionusoimHom yuery.

Yaumajyhu y o03up ucitipaxcusauxe iieme y UCHUTTUBAHUM THeKCTHL08UMA, HUje usHeHahyjyhe
witio je sehuna wux tweopujcke upupoge (35,2%). Ocum woia, upumeitian je u eehu Spoj keanu-
WAUBHUX U K6AHTUUTHATIUBHUX UCHUPANCUBAtbA, UPU HeMY je YoUubUB0 ipessiagasatrbe Keanuiia-
musHux (30,1%) y ogHocy Ha KeanmiuliaiiueHa ucimpaxusarea (22,1%). Y tiopehery ¢ gpyium
cuuHum odnacimuma, HoceSHO je UPUMETHHO ga je 6eoma MAsno MUKC-MeogeKUX UCpaxusarea
(4,6%), gok cy mynitiumeitiogcka uctipaxcusaroa usyseiiro peitixa (0,3%).

Cnuune dygyhe ciityguje moine du odyxsamiuiniu Uuiiarea Koja Mu HUCMO 08pagunu, Kao
WO cy geilianu UCTIpaxusara 00jasbeHux y 4acoiucuma Koju yuHe geo cucilieMaiiickol ipe-
inega nuiniepaitiype. One moiy ykmwyuuseaitiu éehu Spoj uacoviuca unu ce, Ha upumep, moiy KoH-
UeHTpUCatliu UCKbY 4160 Ha uacotiuce ungexcupare y WoS unu SCOPUS baszama iiogaitiaka. Mo-
iyha dygyha uciipaxusearwa moina Su uciutiatiu mehycoSHy 1106e3aHOCTL 3eMbe 3aT0CTerba tp6eoi
ayiiopa y wipenyiky odjasmwusearea, emy paga u Wuil UCTIpaxusara Koje je ciiposegeHo, kao u
cileyuguure meitiogonouike geiliamne Kao wio cy Upukyiipare 1ogamiaxa, y3opax u kopuuhenu
uncimpymentiu. Céaxu og Mwux UCTPpaIusauxux upojexaiia sna4dajuo Su odoiaimuo dasy 3Harwa
6€3aHYy 30 UEJI0NUBOTIHO YUetve.

Kmyune peuu: yenoxnusoitino yuere, cucitieMaiticku ipeineg nuiepaiilype, ipegmeiti uc-
Wpaxcueared, MULo8U UCTAPANKUBAHA




