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Extended summary1

The aim of this paper is to explore how the reflective capacity is elicited during working 
sessions between a special education teacher and a generalist teacher who collaborate within 
the framework of an inclusive school. The inclusive context is intended as a space of integra-
tion of students with learning disabilities within heterogeneous classes, in order to favor their 
autonomy, socialization processes and knowledge acquisition, as well as to promote openness 
to others.  

The study is inspired by socio-cultural and conversational approaches that consider the 
educational action as a product of reflexivity, namely an interpretive and goal-oriented capac-
ity that is interactively constructed, locally situated and negotiated in the course of discursive 
exchanges between interactants. Within the socio-cultural perspective, cognitive processes are 
constructed and developed through daily social interplays: discursive practices constitute a po-
tential space of sharing, during which participants jointly produce and negotiate the object of 
discourse. Several studies have shown how daily activities impact educational interactions, of-
ten assuming an argumentative dimension questioning the validity of knowledge. 

Within the framework of inclusive-oriented teaching, we consider verbal activity as 
highly reflective: educational activities are set out to illustrate the way teachers display reflex-
ivity and how it entails pedagogical positioning during social interactions. The focus on work-
ing sessions allows for a better understanding of inherent concerns about heterogeneous class-
es and their different inter-individual resources. It contributes to a better understanding of 
the ways in which teachers provide appropriate solutions in order to preserve the equilibrium 
between stagnation and progress regarding educational choices. The work dynamics between 
generalist teachers and special needs teachers highlights a double perspective regarding stu-
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dents’ difficulties: interactional analyses show divergent opinions about school activities and 
pedagogical choices. In this sense, we intend to propose a study focused on educational ac-
tivities as a result of a collaborative effort, jointly constructed through reflexivity in action. In 
order to understand significant issues that occur in inclusive classes and the emergence of re-
flexivity, teachers have supplied the audio recordings of their working sessions and accepted to 
participate in individual interviews with the researchers. 

A conversation analysis of the working sessions has been performed in order to account 
for the production of reflexivity in situ. The findings show that teachers, through verbal ex-
changes, orient the discourse regarding their knowledge, experiential approach, and evaluation 
of their students’ competence and difficulties. The content analysis of the interviews confirms 
these results and allows teachers to explicit their responses with regard to inclusive education. 
The findings show that educational activities assume a projective and inter-subjective dimen-
sion: teachers actualize and stage the dialogues they have with their students, as well as their 
actions. The language functions in synergy with an embodied position of teaching wherein a 
space of thinking becomes a means of thinking space. In this manner, teachers test the dispo-
sition of students in absentia. The study shows that educational actors are willing to reflect on 
their own activities by making their conduct visible and rational.. While teachers display prac-
tices of reflexivity, the aim is to avoid disaffiliation by employing a joint attunement that in-
volves justifying their proposals and supporting them through experience and knowledge. This 
efficiently planned exchange is aimed at overcoming the evaluations that either overestimate or 
underestimate students’ competences in inclusive environments and it also underlines the rel-
evance of improving this debate for new studies in education. 

Кey words: teacher, inclusive teaching, exchange of opinions among teachers, reflexivity.

References

•• Arcidiacono, F. (2013). Intersubjectivité et agency dans la conversation quotidienne: pratiques 
de socialisation en contexte. In C. Moro, N. Muller Mirza & P. Roman (Eds.), L’intersubjectivité 
en questions. Agrégat ou nouveau concept fédérateur pour la psychologie? (pp. 292-312). Laus-
anne: Antipodes.

•• Arcidiacono, F. (2015). Argumentation and reflexivity. In G. Marsico, R. Andrisano-Ruggieri 
& S. Salvatore (Eds.), The Yearbook of Idiographic Science. Volume 6: Reflexivity and Change in 
Psychology (pp. 169-193). Charlotte: Information Age Publishing. 

•• Arcidiacono, F., Baucal, A., & Buđevac, N. (2011). Doing qualitative research: The analysis of 
talk-in-interaction. In A. Baucal, F. Arcidiacono & N. Buđevac (Eds.), Studying interaction in 
different contexts: A qualitative view (pp. 17-45). Belgrade: Institute of Psychology.

•• CDIP (2017). Accord intercantonal sur la collaboration dans le domaine de la pédagogie spéciali-
sée. Berne: Conférence suisse des directeurs cantonaux de l’instruction publique.

•• Coffey, A., & Atkinson, P. (1996). Making sense of qualitative data. Thousand Oaks: Sage.
•• Czyzewski, M. (1994). Reflexivity of actors versus reflexivity of accounts. Theory, Culture and 

Society, 11, 161-168.



3

 

•• Dos Santos Mamed, M. (2014). Je suis, tu es, il/elle est: un regard psychosocial sur une classe de 
français langue étrangère. Mémoire, Faculté des sciences sociales et politiques, Université de 
Lausanne.

•• Grossen, M., & Salazar Orvig, A. (2011). Third parties’ voices in a therapeutic interview. Text 
& Talk, 1(31), 54-76.

•• Houssaye, J. (1992). Le triangle didactique: théorie et pratiques de l’éducation scolaire. Berne: 
Lang. 

•• Jefferson, G. (2004). Glossary of transcript symbols with an introduction. In G. H. Lerner 
(Ed.), Conversation Analysis: Studies from the first generation (pp. 13-31). Philadelphia: Ben-
jamins.

•• Krummheuer, G. (2000). Studies of argumentation in primary mathematics education. Zen-
tralblatt für Didaktik der Mathematik, 32(5), 155-161.

•• Lynch, M. (2000). Against reflexivity as an academic virtue and source of privileged knowl-
edge. Theory,Culture and Society, 17(3), 26-54. 

•• Mondada, L., & Pekarek Döhler, S. (2000). Interaction sociale et cognition située. Quels 
modèles pour la recherche sur l’acquisition des langues? Acquisition et interaction en langue 
étrangère, 12, 1-21.

•• Mondada, L., & Pekarek Döhler, S. (2006). Compétences et pratiques sociales. Etudes critiques. 
Bulletin suisse de linguistique appliquée, 84, 1-8.

•• Pontecorvo, C., & Arcidiacono, F. (2007). Famiglie all’italiana. Parlare a tavola. Milan:  Cor-
tina.

•• Pontecorvo, C., & Arcidiacono, F. (2014). Social interactions in families and schools as con-
texts for the development of spaces of thinking. In T. Zittoun & A. Iannaccone (Eds.), Activity 
of thinking in social spaces (pp. 83-97). New York: Nova Science Publishers.

•• Radišić, J., & Baucal, A. (2016). Using video-stimulate recall to understand teachers’ percep-
tions of teaching and learning in the classroom setting. Psihološka istraživanja, 19(2), 165-183.

•• Roger, J.-L., Ruelland, D., & Clot, Y. (2007). De l’action à la transformation du métier: l’activité 
enseignante au quotidien. Education et sociétés, 19(1), 133-146.

•• Rommetveit, R. (1984). The role of language in the creation and transmission of social rep-
resentations. In R. M. Farr & S. Moscovici (Eds.), Social Representations (pp. 331-359). Cam-
bridge: Cambridge University Press.

•• Sacks, H., Schegloff, E. A., & Jefferson, G. (1974). A simplest systematics for the organization 
of turn-taking for conversation. Language, 50, 696-735.

•• Salazar Orvig, A. (1999). Les mouvements du discours. Paris: L’Harmattan. 
•• Schön, D.-A. (1994). Le praticien réflexif. A la recherche du savoir caché dans l’agir professionnel. 

Montréal: Editions logiques.
•• Vacher, Y. (2011). La pratique réflexive. Un concept et des mises en œuvre à définir. Recherche 

& Formation, 66, 65-78. 


