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Extended summary

The problem of transition of children in the context of inclusion from one educational
level to the next is omnipresent in practice. The reason may lie in the fact that there are neither
organized mechanisms nor support for the transition of children from one level of education
to another.

The paper presents a qualitative comparative analysis of the transition period in several
countries in Europe, North America and Australia. The relevant and available documents is-
sued in these countries were used regarding the protocols, procedures and guidelines for the
transition in inclusive education. The research results indicate that there are similarities and
differences in the transition process relative to: the fulfilment of children’s rights to education
and the right to choice, transition planning, formation of transition teams, description of the
role of team members, duration and key areas of transition planning, parent participation, and
the evaluation process. The possible mechanisms in the transition period and the guidelines for
the preparation for the transition contributing to strengthening of the pedagogical staff in this
process are elaborated in the concluding section of the paper.

The aim of this paper is to analyze the educational policy regarding the transition period
in eight states which have a successful practice of transition. The specific goal of the research is
to make the general goal operational by proposing a possible transition plan which would suit
the educational practice in Serbia.
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We established the general principles of a successful transition by analyzing the content,
principles, elements and forms of transition planning in eight countries (Canada, USA, Aus-
tralia, Finland, Belgium, Denmark, Switzerland and Croatia). According to these principles,
successful transition is based on planning the process in advance, providing sufficient infor-
mation to the child/pupil and the family, ensuring effective cooperation between the partici-
pants in transition, and constructive support. Different transition models used in foreign coun-
tries offer created patterns, procedures and protocols as guidelines for collecting the necessary
documentation in the transition process, as well as for planning strategies, steps and activities.
These ‘transition guides’ also include the checklists of the key features of the educational sys-
tem, along with the components and indicators in the transition process.

In addition, they clearly define the roles and responsibilities of all participants and part-
ners in the process of transition and inter-institutional cooperation as necessary prerequisites
for a successful transition.

National legal documents regulating the right of every child to have access to all levels
of education and to continuing quality education are the starting point in providing support to
children in transition.

In conformity with national legislation, pedagogical starting points in terms of support-
ing children in transition can be found in the perceptions of a new educational paradigm that
includes: quality education for all children, social inclusion, holistic (personalized) approach,
responsibility of the educational system, preparation of educational system for accepting and
creating appropriate support for every child, parental participation and inter-institutional co-
operation.

Inter-institutional cooperation can contribute to the provision of adequate support in
the local community, given that the local authorities and the employees of social welfare cen-
tres, preschool institutions and elementary schools know the families living in their commu-
nity. This kind of cooperation may be central in overcoming the challenges and problems per-
taining to transition planning.

Based on the analysis, results and conclusions, the first step in creating the proposed
mechanisms is the formation of a support team for children and pupils consisting of individu-
als who are directly involved (or will be involved) in the process. More specifically, the team
should include a group of experts who, together with the family members, plan the transition
period. It is recommended that a team coordinator should be appointed to handle the process
and communicate effectively with the family and with the pedagogical staff of schools and dif-
terent levels of education.

In addition, pupils in transition may have special learning difficulties, which makes a
proper training of all pedagogical staff (teachers and support staft in education) before pupils
come to school very important.

Finally, acceptance, understanding and empathy are the necessary values that pedagogi-
cal staff and peers have to develop.

Transition applies to all children. Transition is a process of operational, team-work plan-
ning for including a child in a group or institution. This involves action planning, as well as im-




plementation and evaluation of planned activities and outcomes. Transition requires a timely
and functional provision of information to all participants, good cooperation among all par-
ticipants, especially with the family. An efficient achievement of transitional outcomes depends
on the achieved level of institutional work quality standards and professional competences of
the employees in the period when a child/pupil enters or leaves the institution.

The paper concludes with the proposal of the mechanisms required for a successful
transition: openness of educational institutions for all children; keeping children’s families well
informed; the minimum duration of the planned process is one to three years; formation of
transition teams and a clear defining of the roles of teams members; joint planning with the
child’s family and his/her environment; professional development of pedagogical staft; sensi-
tization of the peer group; introduction to the new environment and evaluation of the success
of the transition.

We are aware of the obstacles and problems which may occur during the transition pe-
riod and further complicate the already complex process of the education of pupils with diffi-
culties or disabilities. Based on the research results presented in this paper, we assume that we
can contribute to the empowerment of the pedagogical staff for transition period, which would
resolve or at least reduce the problems arising during this period.

Key words: pedagogical staff, transition, levels of education, transition plan.

References

e Bogdanovi¢, A. (2007). Svi smo jednaki u tome §to smo razlic¢iti. Bilten: Rec vise, Inkluzivni
model u obrazovanju. Novi Sad: Novosadski humanitarni centar.

e Denmark - Special needs education within the education system (2013). Retrieved October 12,
2016. from: https://www.european-agency.org/.../denmark/.../special-needs-education-with-
in-the-e.

e Deyell-Gingold, P. (2008). Successful Transition to Kindergarten: The Role of Teachers & Par-
ents. USA. Retrieved August 19, 2016. from: https://www.earlychildhoodnews.com/early-
childhood/article_view.aspx?ArticleID=477.

e Doki¢, D. (2008). Evropski modeli inkluzije. Pose¢eno 9. 8. 2016. godine na: https://www.
http://inkluzija.org/index.php?option=com_content&view=article&id=154:evropski-modeli-
inkluzije&catid=29:primeri-dobre-prakse&Itemid=19.

e Finland - Special needs education within the education system (2013). Retrieved October 12,
2016. from: https://www.european-agency.org/country-information/finland/national-over-
view/special-needs-education-within-the-education-system.

o Guidelines For Early Childhood Transition To School For Children With Special Needs (2002).

Manitoba Healthy Living. Retrieved October 11, 2016. from: https://www.gov.mb.ca/healthy-
child/publications/protocol_cwsn.pdf.

o Guidelines for Transitional Education Plan Preparation (2016). Global Partnership for Educa-

tion. Washington DC: USA. Retrieved September 10, 2016. from: http://www.iiep.unesco.org/
sites/default/files/2016-05-gpe-guidelines-for-tepp.pdf.




Jablan, B., Kovacevi¢, J., Vujaci¢, M. (2010). Specificnosti pocetne nastave matematike za
decu sa teSko¢ama u razvoju u redovnim osnovnim $kolama. Zbornik Instituta za pedagoska
istraZivanja. 1 (42), 165-184.

Kljucni podaci o obrazovanja u Evropi 2012 (2012). Izvr$na agencija za obrazovanje, audio-
vizualnu politiku i kulturu (EACEA P9 Eurydice). Pose¢eno 14. 10. 2016. godine na: http://
eacea.ec.europa.eu/education/eurydice/documents/key_data_series/134HR.pdf.

Kostovi¢, S., Milutinovi¢, J., Zukovi¢, S., Bolonvica, T., Lungulov, B. (2011). Razvoj inkluzivne
prakse. U: Oljaca, M. (ur.). Inkluzivno obrazovanje: od pedagoske koncepcije do prakse (1-19).
Novi Sad: Filozofski fakultet, Odsek za pedagogiju.

Sharon, G. & Hickmott, K. (2015). Choosing a School for your Special Needs Child. School
Choice, NSW Parents’ Council's SWD Project Team. Retrieved October 10, 2016. from: htt-
ps://www.parentscouncil.nsw.edu.au/choosing-a-school-for-your-special-needs-child/.

Sieber Egger, A. & Unterweger, G. (2016). The Swiss kindergarten as a liminal space — The
tranyison from family to school as a process of doing pupil. U: Marinkovi¢, L. (ur.). Svakod-
nevni Zivot deteta (13-21). Interdisciplinarna nau¢no-stru¢na konferencija sa medunarodnim
ucesc¢em, Zbornik radova. Novi Sad: Visoka skola strukovnih studija za obrazovanje vaspitaca.

Smjernice za proces individualnog obrazovnog plana (2006). Agencija za odgoj i obrazovan-
je, Hrvatska/Croatia. Poseceno 12. 12. 2016. godine na: http://www.azoo.hr/images/AZOO/
Ravnatelji/RM/Smjernice_za_proces_individualnog obrazovnog plana.pdf.

The Structure of the European Education Systems 2014/15. Schematic Diagrams (2014). Re-
trieved December 28, 2016. from: http://www.eacea.ec.europa.eu/education/eurydice/facts_
and_figures_en.php#diagrams.

Transitioning from Primary to Secondary School (2014). Student inclusion end Engagement
Division, Departman Of Education and Early Childhood development. State of Victoria.
Melburne. Retrieved October 12, 2016. from: www.education.vic.gov.au/Documents/school/
teachers/.../Transprmrytosec.pdf.

Velisek-Brasko, O. (2015). Inkluzivna pedagogija - Specifiéne kompetencije pedagoskog kadra
za inkluzivno obrazovanje. Novi Sad: Graphic i OPEP.

Velisek-Brasko, O., Beljanski, M. (2016). Tranzicija deteta iz spektra autizma u inkluzivhom
obrazovanju. Pedagoska stvarnost. 1-2 (57), 170-183.

Wehman, P. (2013). Transition From School to Work: Where Are We and Where Do We
Need to Go?. Career Development and Transition for Exceptional Individuals. 36 (I). Retrieved
June 18, 2017. from: www.marylanddb.org/wp-content/uploads/.../ Transition-where-are-we-
where-do-we-go.pdf.

Zakon o osnovama sistema obrazovanja i vaspitanja. Sl. glasnik RS, br. 72/2009, 52/2011 i
55/2013.

Zlatarovi¢, V., Mihajlovi¢, M. (2013). Karika koja nedostaje. Mehanizmi podrske detetu sa
teskocama pri prelasku na sledeci nivo obaveznog obrazovanja u ,,redovnom obrazovnom sis-
temu®. Beograd: Centar za interaktivnu pedagogiju.




