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Extended summary

The paper presents the results of a theoretical analysis of the correlation between the
levels of teacher-student interaction in the classroom and the educational effects. An overview
of the previous research of this interaction in the educational process has also been provided.

The teacher-student interaction has been studied from various aspects: the impact of the
interaction on the social and emotional climate; the impact of the interaction on learning out-
comes; the effects of this interaction on the quality of human relationships, etc. The concept
of interaction is wider than the concept of communication, given that communication implies
only interaction mediated by signs. A significant characteristic of communication is that it is a
process in which one individual influences the behavior of another one. Important character-
istics of pedagogical communication include: conditioning by educational goals; professional
design and programing of its flow and outcome by preschool teachers; a high level of interac-
tion and the possibility of mutual influence; openess; interpersonal relationship; active listen-
ing; understanding; emotions; empathy. The effects of pedagogical communication are more
pronounced and directed towards the development of personality. For this reason, early educa-
tion is defined as a specific interaction between preschool teachers and their pupils. The aim of
the paper is to identify and present the levels of interaction between pupils and teachers. The
implications of the specific aspects of this interaction on learning outcomes have also been ana-
lyzed (teaching, managing or supporting pupil autonomy, social and emotional relationships).
When viewed from this perspective, the student-teacher interaction - in the form of teaching,
managing, social and emotional relationships — characterized by strong support and high ex-
pectations (challenges) of teachers, active teaching strategy and mutual emphatic communi-
cation, is a type of communication which is reflected positively on educational effects. On the
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other hand, negative impact on educational effects is created by the interaction characterized
by the low level of teacher support and expectations, authoritarian management style, and a
negative attitude towards teaching coupled with high teacher expectations of their students.

In the concluding remarks the emphasis is on the conditions that must be provided for
the realization of the highest level of interactive relationship. First of all, class sizes have to be
smaller between the main actors in the classroom. (smaller number of students in the class-
room; students and teachers know one another well) and subjective (adequate reactions of
teachers, developed empathy, motivation for educational work) conditions that need to be pro-
vided for the accomplishment of the highest level of interaction between the main actors in the
classroom - mutual empathic communication and dialogue. In addition, recommendations for
enhancing teacher efficiency in the process of communication with students are also provided.

In the concluding remarks the emphasis is on the conditions that must be provided for
the realization of the highest level of interactive relationship between the main actors in the
classroom. First of all, class sizes have to be smaller because big classes make it impossible for
teachers to get to know all their pupils well and communicate with them at a higher level of
interaction. As far as subjective conditions are concerned, a developed empathy of teachers is
crucial. Empathy enables teachers to be more sensitive to their pupils’ behavior and to adjust
their comunnication to pupils as individuals and to the entire class. To put their empathy to
pedagogical use, teachers should not know only how their pupils feel, think and what kind of
environment has engendered such thoughts and emotions, but they should also be positively
determined to understand and accept their pupils and tolerate their negative characteristics.
Apart from subjective conditions, such as developed empathy, teachers should be motivated
to communicate successfully because such communication results in a successful educational
practice.

The paper also offers recommendations for policy makers and persons dealing with
planning in education. The recommendations are based on the assumtion that a clear and ef-
fective communication is the underlying force of teacher efficiency. The following areas deserve
special attention: communication skills should be the main criterion in the teacher selection;
evaluation of communication skills should become a permanent segment of the regular teacher
evaluation; the criterion for monitoring the quality of communication should conform to the
principles of pedagogical communication (the principle of acknowledgement and acceptance
of the pupil’s personality and his/her feelings; the principle of equal and non-violent communi-
cation between teachers and pupils; the principle of usefulness of pedagogical communication;
the principle of altruism and empathy in pedagogical communication; the principle of respect-
ing cultural diversity in pedagogical communication).

Key words: teaching, interactive relationship, pedagogical communication, effects of the
teaching process.
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