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Abstract: This paper investigates the role of portfolio assessment in LSP university courses. It
also explores possibilities of integrating this type of (self-)assessment in the course development stage.
Informed by needs analysis, portfolio assessment may serve as a proper tool for evaluation of langua-
ge skills of LSP course participants, since it encourages task based learning as well as collaborative
learning.

Portfolio is seen as a collection of students’ papers, assignments and tasks which illustrates
students’ efforts, achievements and success in mastering Business English on core curriculum. It is
a student-centred activity since it involves students in choosing and selecting materials, their self-
reflection and self-assessment over time. It promotes the value of self-assessment, which has not
been acknowledged in assessment practices in formal education yet. The second stage of portfolio
assessment is provided by the lecturer.

This paper aims to provide reasons for introducing portfolio assessment as a bridge between
students’ self-assessment and formal assessment done by the lecturer. Moreover, it outlines the portfolio
framework and its development in terms of its application in courses designed for students of banking.
The paper further presents the results of the research into the effects of portfolio assessment among
students conducted at the Belgrade Banking Academy.

Key words: Business English, formal assessment, portfolio, self-assessment, university educa-
tion.

1 sanela.sipragic@bba.edu.rs

Copyright © 2019 by the authors, licensee Teacher Education Faculty University of Belgrade, SERBIA.

This is an open access article distributed under the terms of the Creative Commons Attribution License (CC BY 4.0) (https://creativecommons.org/licenses/by/4.0/),
which permits unrestricted use, distribution, and reproduction in any medium, provided the original paper is accurately cited.

122




Investigating the Effects of Portfolio Assessment in English Language Courses for Banking and Finance at University Level

Introduction

LSP course development at tertiary level is
a complex process consisting of situational needs
analysis, defining course objectives, syllabus design,
lesson planning and course evaluation. In this paper
the situational needs analysis and defining course
objectives are briefly outlined. Greater emphasis is
placed on the assessment processes.

Evaluation and assessment of language com-
petence at LSP courses keep provoking interest of
linguists, language teachers and lecturers, psycholo-
gists, pedagogists and all those intereseted and in-
volved in the research of foreign language learn-
ing, teaching and assessment. The complexity of this
conglomerate of issues brings about certain contro-
versies, thus interpreting assessment at language for
specific purposes courses as mere test-taking and
a quantitative interpretation of their results as the
main measure of students’ language competence.

However, contemporary teaching practice
places the student in the centre of the teaching pro-
cess (Atkins and Brown, 2002). The world and the
labour market have changed due to globalization,
which consequently triggered changes in educa-
tion and educational needs. The concept of educa-
tion nowadays tends to be pragmatic. Active labour
market participants are expected to possess skills,
resources and specific knowledge which may help
them to adjust to dynamic labour markets and dif-
ferentiate from the competitors (Graddol, 2006).

Being specific in itself, teaching and learning
of LSP at university can respond to challenges only
if it constantly allows for the introduction of inno-
vations and responds to the current needs. Reforms
encouraged by the adoption of the Bologna Decla-
ration required changes in traditional teaching and
examination practices. Curricular reforms have in-
sisted on a more transparent specification of learn-
ing outcomes, standards and assessment criteria. It
may seem that the whole system brought about ad-
vantages in learning, knowledge acquisition and as-

sessment. However, the process of assessment is still
largely focused on formal and superficial measur-
ing, not on a deep and qualitative evaluation.

Contemporary teaching and learning pro-
cesses tend to be student-oriented, but in the centre
of the assessment process and the procedure itself
is the teacher. Testing and credits collecting is more
common than assessing what students can really do
and achieve in a foreign language for specific purs-
poses. Students learn to do tests and get marks, not
to develop language competence and become aware
what they can do with it. In order to make progress
in development of their pragmatic competence, stu-
dents have to be motivated (Sipragic Djokic et al.,
2018:884). Assessment of students knowledge and
achievements has to be motivating as well, and stu-
dents’ attention has to be directed towards activi-
ties. According to Hutchinson and Waters, ESP is
an approach to language teaching in which all de-
cisions as to content and method are based on the
learner’s reason for learning (Hutchinson and Wa-
ters, 1987:19). In order to help students take respon-
sibilities in the process of assessment too, the teach-
er and the system should provide conditions which
will support that idea.

Curriculum Development of ESP Courses
at Higher Education Institutions

What makes LSP courses at university differ-
ent from LSP courses in other contexts (for example,
in-company courses or courses at language schools
and institutes) is that generally, the instructor does
not have enough autonomy to tailor the course to
the needs of each particular learner. Still, the cur-
riculum development process follows the stages of
each curriculum cycle, namely:

e Needs analysis - in this case primarily situ-
ational analysis

¢ Defining course objectives

¢ Defining assessment methods and tools

e Syllabus design
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e Lesson planning
e Course evaluation

Situational Analysis for English Language Courses
at Belgrade Banking Academy

The situational analysis conducted for the
purpose of this research paper revealed several sig-
nificant aspects of curriculum development which
needed to be taken into account at the planning
stage:

e the overall learning objective(s) of a study
programme - at the Belgrade Banking
Academy - Faculty of Banking, Insur-
ance and Finance, the bachelor study pro-
gramme is called Economics and Finance.
There are two modules: Banking, Insur-
ance and Finance, as well as Finance and
Accounting. The overall learning objec-
tive of the study programme is to develop
students’ critical thinking abilities in order
to evaluate the application of modern-day
complex methods, techniques and models
when making financial business decisions
(http://bba.edu.rs).

¢ English was a mandatory course for all six
semesters (three academic years) at the
time the research was carried out

e the number of ECTS per course - the
value of ECTS points reflects the overall
workload of a student in a working week,
(Porovi¢ and Jankovi¢, 2018:121), as well
as the number of teaching hours (lectures
and exercises). Each English course carried
4 ECTS points which roughly equals to 5
to 6 hours workload for students per week
(a total of 75 to 80 hours including lectures
and tutorials). There were four classes per
week (3 hours of language instruction in
the form of both lectures and tutorials)
which allowed for approximately 30 to 40
hours for self-study (for work on course as-
signments, as well as for studying)

o the expected language level at the comple-
tion of bachelor studies is B2 in order to
allow students to pursue master academic
studies or participate in exchange pro-
grammes in institutions under the umbrel-
la of the Bologna process (Vuco, 2018:76)

e number of students per group - primarily
large groups (40 + learners, within mixed-
level groups)

e availability of teaching material - course
book and study material available to stu-
dents

e the need for continuous assessment dur-
ing course implementation — as part of the
requirements of Bologna declaration the
overall course completion mark reflects
evaluation of learners’ work during the
course implementation stage, as well as the
final exam result

e teaching approach - primarily task-based
and content-based teaching

e learner needs — one of the overall learner
needs in LSP courses at tertiary level would
be to develop learner autonomy (students
take responsibility for their learning)

e the need for collaborative learning

2.2 Defining Course Objectives

The process of formulating course aims and
objectives is widely discussed in literature. Course
aims are viewed as general principles guiding a cur-
riculum and objectives are viewed as more spe-
cific and concrete description of purposes (Rich-
ards, 2001:120). In our case, the aims of the English
courses are as follows:

e In the first year of studies the course is de-
signed to facilitate development of the four
language skills: listening, speaking, read-
ing and writing. Students are encouraged
to acquire technical terms and business
vocabulary, which enables them to use the
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language of their future jobs in the field of
banking and finance. Along with the text-
book, students work with authentic mate-
rial which is tailor-made for the purpose
of their studies. Through different types
of activities students are exposed to situa-
tions which simulate their future business
needs. They are encouraged to engage in a
democratic dialogue developing tolerance
for different opinions and attitudes.

During the second year of studies the Eng-
lish Language Course is designed to en-
able students to further develop the four
language skills: listening, speaking, read-
ing and writing. Students are encouraged
to communicate and work collaboratively.
They work on developing specific soft skills
necessary in business presentations, nego-
tiations and conducting and participating
in business meetings. Through different
types of activities students are exposed to
situations which simulate their future busi-
ness needs.

In the third year of their studies students
attend the English Language Course the
main aim of which is to enable them to ac-
quire the language in the specific field of
banking, insurance and finance through
activities based on authentic materials.
Students develop business communica-
tion skills and are able to use academic
literature in the English language. They
deal with a variety of topics, ranging from
money, banking, bank products, finan-
cial markets, accounting, economic audit,
stock exchange, etc.

The learning objectives are the following:

e Upon the completion of the first year of
studies students are able to take simple
notes and messages, understand simple
presentations on familiar business topics,
receive incoming phone calls on predict-

able subjects, as well as understand simple
instructions. They can also understand and
translate short texts on familiar matters
with predictable contents. They can write
simple formal e-mails, memos, timetables
and simple agendas for the meeting, as well
as their own CVs.

After the course completion at the sec-
ond year of studies, students are able to
take most messages that are likely to be
exchanged during the day. They can inter-
pret graphs and charts containing a limited
number of items. They can greet visitors
and engage in simple introductions and
simple small talk. Also they can use words
and expressions regarding career, dealing
with customers, types of organisations,
marketing basics and trends.

Students can give presentations on a vari-
ety of familiar topics and respond sponta-
neously to questions. They can take part in
business interviews. They can understand
longer texts on unfamiliar matters if given
enough time. They can write simple busi-
ness reports on predictable contents and
familiar topics. They can take part in pre-
pared negotiations on familiar issues. They
can handle semi-complex issues on finan-
cial matters to the extent of the necessary,
purpose-specific background knowledge.
They can understand most correspond-
ence and reports of substantial length and
formality. They can write longer memos
and e-mails, orders and requests as well as
complaints on unpredictable and unfamil-
iar topics.

After the third year of studies, students
can understand complex conversations on
business topics. They can speak about and
advise on financial matters. They can ex-
press their ideas in a logical sequence, tak-
ing part in negotiations on unpredictable
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business matters stating accurately the ar-
guments supporting and/or opposing the
points of view. They can understand long
and complex texts expressed in complex
language on unpredictable matters in the
field of business and finance

Defining Assessment Methods and Tools

In order to satisfy the requirements of the sit-
uational needs analysis, the curriculum for English
at the Belgrade Banking Academy needed to have a
strong assessment frame throughout the course im-
plementation, as well as the final exam.

This research was carried out during the
spring semester when students took English 2 (a
Business English course at A2 level), English 4 (a
Business English Course at B1 level), as well as Eng-
lish 6 (a Business English Course at B2 level). The
assessment frame for these courses was the follow-
ing:

e Listening Comprehension Test taken in the

5% week carrying 35 points maximum

e Grammar and Vocabulary Test taken in the
10™ week carrying 35 points maximum

e Portfolio submitted in the 12 week carry-
ing 30 points maximum

The Role of Portfolio Assessment -
Theoretical Framework

European language portfolio is a personal
document which enables language learners to im-
prove their knowledge and enrich their intercultural
experiences. It can also be used to present the cur-
rent level of knowledge of foreign languages in ac-
cordance with the levels of knowledge defined by
the Council of Europe (CEFR, 2001; ELP, 2006).

Introduction of the language portfolio in the
assessment process enables teachers to measure stu-
dent achievements and capabilities, giving them
feedback in the form of a detailed comment which

may help students obtain not only a comparable, but
a more comprehensive measure of language compe-
tence.

According to CEFR (CEFR, 2001:43-49),
language portfolio is a complex instrument for the
(self-)assessment of language competence, in ac-
cordance with the reference level introduced by the
Council of Europe and, at the same time, it is a doc-
ument which provides information on a language
learner’s communication competences in a foreign
language.

For the purpose of this paper portfolio can
be understood as an alternative, innovative way of
assessment procedure. It is a process of developing
different pieces of writing, self-reflection, correct-
ing and collecting documents. It may also be un-
derstood as a step forward from producing a cor-
rect and accurate language towards selecting, or-
ganising and presenting ideas in order to achieve
an effective communication. The test is a final prod-
uct which cannot be changed and improved. It can
be re-taken in the next exam period, but never the
same one. On the other hand, documents produced
for the portfolio can be reviewed, revisited, changed
and improved several times before both a student
and a teacher are satisfied with the final version. It
encourages students’ self-assessment as well, mak-
ing it an integral part of the pedagogic process (Ko-
stopoulou, 2008:127-128) that claims to view learn-
ers and their needs from a holistic perspective be-
cause it satisfies their educational, emotional, psy-
chological and social needs and promotes their self-
actualisation.

Since students are treated as important part-
ners in the learning and assessment process, their
motivation is enhanced, along with their self-esteem
and the sense of responsibility. According to Little
(Little, 2009: 224-226), the three most important
points of learner autonomy are empowerment, re-
flection and an appropriate target language use. Lan-
guage portfolio accommodates all these three prin-
ciples, since students can reflect on what they did in
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a foreign language, they become responsible to do
the tasks in a due time, they have control over the
content of their documents, and, above all, their lin-
guistic competence is promoted because they think
and write in the target language.

The Shift from Test-Based Assessment towards
Performance-Based Assessment

Until the year 2010 traditional assessment
at Belgrade Banking Academy used to be done
through written tests containing reading compre-
hension, grammar and vocabulary and oral exams
which were conducted mainly in the form of a dia-
logue or discussion between a student and a teacher
based on topics offered in the coursebook and deter-
mined by the syllabus. The written exam was elim-
inatory. Both written and oral exams were criteri-
on-referenced and students were given grades on
the scale from 6 to 10 for the pass. The tests (writ-
ten exams) usually lasted 1,5 hours and the oral part
followed 3-5 days after the written exam. (Sipragi¢
bokig, S., 2011:308)

The new system of assessment which involved
language portfolio development was first applied
in 2010. The portfolio assessment consists of three
parts: the obligatory part marked with the red label,
the semi-obligatory part marked with the yellow la-
bel and the free task marked with the green label.

At the beginning of the semester students are
explained the concept of the language portfolio and
given instructions in terms of document collection,
selection and development. Students were asked to
prepare folders for the collection of their papers. It is
crucially important to give students concrete, clear
and specific instructions on what they should do
and what they are expected to do for each task (Os-
carsson, 1997; Weigle, 2002).

The obligatory part marked with the red la-
bel consists of 4 tests students have taken during the
academic year - reading comprehension test, two
grammar and vocabulary tests and listening com-
prehension test.

The semi-obligatory part marked with the
yellow label is the largest part of the portfolio and
it encourages collection, selection and reflection of
papers (Hamp-Lyons and Condon, 2000), which are
the three crucial elements of any portfolio. Students
are given tasks designed by the teacher and a pre-de-
fined time framework in which they are supposed to
finish the tasks. The teacher facilitates the process of
the portfolio development and takes an active part
in monitoring student achievement during the se-
mester. The tasks are designed in accordance with
the syllabus and enable students to learn and show
progress in all language domains and skills such as
listening, reading, speaking and writing, developing
their cognitive, meta-cognitive and pragmatic com-
petences. Students are given immediate feedback
by the teacher according to which they can make
changes and improve their documents. The tasks
themselves are presented in the appendix of this pa-
per.

The free tasks marked with the green label re-
quired students to produce and submit any other
document of their own choice. Students are asked
to explain their choices as a brief introduction to the
task.

Research

The Aim of the Research

The primary aim of this research was to
analyze the effects of this new method of assessment
which, apart from incorporating skills assessment
(reading comprehension and listening comprehen-
sion) as well as grammar and vocabulary tests, in-
volved developing a language portfolio. We wanted
to check the effects of the final grade students achie-
ved, depending on whether its formation involved
compulsory submission of the portfolio or the stu-
dents passed the exam with successful results wit-
hout this requirement. The defined research task
was carried out by setting and testing the following
hypotheses:
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Ho: Preparation and submission of a portfo-
lio as a compulsory part of an exam does not affect
the overall success that students achieve

H,: Development and submission of a portfo-
lio as a compulsory part of an exam affects the over-
all success that students achieve

Methodology

In order to check the hypotheses, we ana-
lyzed the work of two groups of students, an experi-
mental and a control group. The experimental group
consisted of a total of 87 students who completed
the portfolio assignment prior to the exam (29 stu-
dents per year). The control group consisted of 87
students who did not submit the portfolio. The re-
sults were analysed with the statistical t-test using
SPSS software.

Empirical Research

The first part of the research shows the basic
indicators of the descriptive statistics. The values of
mean, standard deviation and standard error of the
mean for the data on exam results achieved by stu-
dents who submitted portfolio and those who did
not submit portfolio are shown in Table 1.

The next output (Table 2) represents the re-
sults of the conducted t-test.

It can be seen from Table 2 that the value of t-
statistics is 7.122. This t-value is significant as the p-
value is 0.000 which is less than 0.05. Thus, the null
hypothesis of equality of average score on exam with
or without the submission of the portfolio is rejected,
and therefore, it may be concluded that the average
score on exam with and without submitting portfo-
lio is not the same. Further, by looking at the values of
the students’ score with or without portfolio in Table
1, it can be noted that the average score has increased
after including the portfolio. Since the null hypoth-
esis was rejected, it may thus be concluded that the
increase in the score on the exam significantly in-
creased due to having portfolio as a part of the exam.

Advantages and Disadvantages
of Portfolio Assessment

Language portfolio is a purposeful collection
of students papers which encourages students to be-
come more active and more motivated. It shows stu-
dents’ gradual progress in mastering and developing
language competence and raises students’ awareness
of their own success and improvement.

Mean N Std. Deviation  Std. Error Mean
Pair1  Exam result with portfolio 25.7816 87 3.34256 .35836
Exam result without port- 20.4943 87 5.25816 .56373
folio
Table 1: Paired sample statistics
Std. 95% Confidence Interval
Std. Error of the Difference Sig.
Mean Deviation  Mean Lower Upper T df  (2-tailed)
Pair 1 Exam result with ~ 5.28736  6.92469 .74240 3.81150 6.76321 7.122 86 .000

portfolio - Exam re-
sult without portfolio

Table 2: Paired t-test for the data on exam results
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Assessment based on developing a portfolio
is not based on the mere quality of the document
as a final product. Its main value is in the process
of evaluation of the individual effort and achieve-
ment. As such, it is particularly suitable for mixed-
ability classes. Since students have a choice, they can
apply different learning styles. Being a personalised
document, it boosts motivation, enhancing achieve-
ment and progress in the long run. Students’ results
are not only expressed quantitatively in the form of
the final grade, but build up and give a cumulative
image which is explained in teacher’s feedback. Ex-
pressed not only in quantitative, but also qualitative
terms, such feedback gives students more informa-
tion on their real achievement.

Portfolio assessment has some disadvantag-
es, a few of which will be mentioned here. First of
all, it may be time-consuming for students because
collecting and selecting documents takes time. Also,
it requires constant engagement of the teacher in
terms of giving feedback mainly in writing so that
students can remedy and improve their documents.
Secondly, it should also be taken into consideration
that students often resist change no matter what
benefits it may bring or they might not work on the
portfolio assessment individually. Thirdly, some stu-
dents consider collection and development of docu-
ments as a copy-paste activity or they do not stick to
the time framework defined at the beginning of the
semester, which should be recognised by the teach-
er on time.

In spite of the disadvantages, the benefits of
portfolio assessment are numerous. Apart from en-
hancing motivation, it enables students to develop
their cognitive, meta-cognitive and pragmatic abili-
ties. Development of the portfolio is not only result-
oriented and criterion-referenced (Douglas, 2000)

References:

but process-oriented. It encourages learner auton-
omy and puts students in the centre of the teach-
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Appendix I
Tasks for Portfolio — Yellow Label - First year

1. Choose 5 new words from each unit for your vocabulary journal. Copy the sentence in which your
target words appear. For each new word you will need several lines. In the first line write the target
word. On the second line copy the sentence in which your target word appears. On the next line, write
a definition. State if the target word is a noun, a verb, an adjective or an adverb. If it is a noun, write
both singular and plural forms, if possible. Then write a sentence of your own with the target word.

2. A-Z of you

3. Choose one activity from each unit from the course book, make copies of these activities and describe
what you have learnt from these activities, respectively.

4. Find a photo of an unknown person and invent his/her biography.

5. Make a list of the business news you have listened to on the Internet and briefly report on each.

Appendix IT
Tasks for Portfolio - Yellow Label - Second year

1. Choose 5 new words from each unit for your vocabulary journal from each unit. Copy the sentence in
which your target words appear. For each new word you will need several lines. In the first line write
the target word. On the second line copy the sentence in which your target word appears. On the next
line, write a definition. State if the target word is a noun, a verb, an adjective or an adverb. If it is a
noun, write both singular and plural forms, if possible. Then write a sentence of your own with the
target word.

2. A-Z of your studies

3. Choose one activity from each unit from the course book, make copies of these activities and describe
what you have learnt from these activities, respectively.

4. Find templates for the following documents: CV (European type), CV (American type), memo and a
business card.

5. Make a list of the business news you have listened to on the Internet and briefly report on each.

Appendix III
Tasks for Portfolio - Yellow Label - Third year

1. Choose 5 of the new words from each unit for your vocabulary journal from each unit. Copy the
sentence in which your target words appear. For each new word you will need several lines. In the first
line write the target word. On the second line copy the sentence in which your target word appears. On
the next line, write a definition. State if the target word is a noun, a verb, an adjective or an adverb. If
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it is a noun, write both singular and plural forms, if possible. Then write a sentence of your own with
the target word.

2. A-Z of banking

3. Choose one activity from each unit in the course book, make copies of these activities and describe

what you have learnt from these activities.

. Find 3 original banking documents (a bank statement, an order, a note, etc.) and translate them into

English. The documents can be downloaded from the Internet or obtained from the high street banks.

. Imagine that you are a famous journalist who writes for the Finance Daily and you have to make an

interview with a famous businessman/businesswoman/a banker/a portfolio manager/a professor of
Economics/a commissionaire for securities, etc. Write the whole interview including your questions
and his/her answers.
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YuuBepsuret YHnoH, beorpagcka 6aHkapcka akagemuja,
daxkynrer 3a 6aHKapCTBO, OcUrypame u ¢punancuje, beorpan

Munena J. TanacujeBuh

Yuusepsurer Merponomuras, beorpap,

HUcimpancusarwe edpexainia iipumene iiopinigponuja
y ouervusary Ha Kypcesuma Eninecxoi jeduxa 3a
daukapcitiéo u punancuje Ha yHueep3uineilickom HU6oy

Y pagy ce uciiutiiyje ynoia opiigonuja y oyerousary Ha Kypcesuma eHineckol jesuka 3a
citiygeniiie dauxapciiea u punancuja. Hauun oyerousarea y 6UCOKOULKOCKOM 00pa3oeary je crio-
JHeH Tpouec Koju ce cacitioju 0g ouerusarba 3a speme Hacilase u 3a8puiHoi uctiuiia. Ycneq wioia,
HAYUH OUuerUBatea tipeda ga ce OCMUCTU Y3 Upuiipemy Kypukynyma. 3ajegHuuku e6poticku oKeup
3a jesuxe gedpunuuie jesuuku UOPILHONUO KAO CLOHEHU UHCTPYMEHIT 3a (camo)ouerusarve jesuH-
Kux KomiemleHyuja y cKaagy ca HU8oom 3nara jesuxa io upeiopyxkama Caseitia Espoite. Jesuuxu
iopitiponuo 3a uoitipede ciilygeHaiia dankapciiea u Puxancuja ipeqgciiasna 30UpKy CiilygeHi-
cKUX pagoea u 3agamiaxa, Koju, 3ajegHo, umyciipyjy Hatiope ciiiygeHainia, wuxosa iociiuinyha u
yctiex y casnagaearwy IlocnosHoi enineckoi jesuka Kao 00asesHol ipegmeriia HA OCHOBHUM CTILY-
gujama. M3paga topiiigponuja iipegciiiasma akimusHOCHi Koja y c60je cpeguuiiiie HOCHiA6/ba CIiLy-
geHilie, jep oHU camociianto epuie ogadup mailiepujana koju he tpegciiasuitiu y wopigonu;y,
gajy couicilieenu ocepiti Ha ypaheHe 3agailike U epuie camooyerusarve ypahenux sagaiiaxa. Y
oM KOHITLeKCTiLly, HOPIihonuo UpomMosULLE BPegHOCITE Mellioge CaMOOUe8arba, Koja joul Huje y
HomiyHociiu ipusnaiia u upuxeahena y popmantom odpasosarwy. Ocum wiilo ce ciliygeHiiu ca-
Mmoouervyjy, nopiigonuo oyeryje u HacitiasHux. Oueryjyhu 3agatiike upunoxcere y nopiigonujy,
HaciliasHuk mepu iociiuinyha u ciiocoSHoCiiu ClilygeHaiia, He camo y PopmMattiu6HOM CMUCTLY, U3-
paxcasajyhu dpojuany ouery, Heio u y 00nuKy geilianHol KoMeHIApa KOju CliLygeHiliuMa gaje cee-
odyxsattinujy tipoyeHy ruxose jesuuxe ctiocodHociiu. 3a Hoiipede 060l uciipaiusarea ypahena
je cuitiyayuona ananusa ioiipeda HAKoH Koje cMo gepurucanu yumese u ucxoge kypcesa Ilocso-
6HoI eHineckoi jesuka u Enineckol jesuxa 3a Sanxapcitiéo u punarcuje. Bygyhu ga je tiopiwigonuo
JOKYyMeHIll Koju HoKa3yje KOMyHUKAalueéHe KomileilleHyuje Ha CIIPanom je3uKy, witio je jegarn og
yumesa Kypca, Ciposenu cmMo UCHIpaxNcusaroe Koje je 3a yumb umMano amanu3dy y4uHka 060t fioc-
mynxa ouerousara. Viciumiusanu cmo ga nu pag citiygeHatia Ha upuiipemu iopitigponuja gonocu
dome pesynifiailie HA 3A6PUIHOM UCHUTLY KPO3 yHUHAK gée ipyile ClllygeHallia, eKcilepuMeHTiLanHe
(ciliygentiiu Koju cy tipuiipemanu iopiigonuo) u koHiwiponre (ciliygeHiiu Koju ia HUcy Upuiipema-
nu). Obe ipyiie cy ce cacitiojane og ocamgeceii cegam citiygenatia (ilo geageceiil cegam cilygeHaiia
ipee, gpyie u wipehe iogune ). Ilyitiem ili-ectila YWiepguay cmo ga nociioju 3Ha4ajHa pasnuxa y
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KOPUCii excilepumeHitiante ipyiie, W0 3HA4U ga Cy CHLYJeHTU KOju Cy yuecitieo8anu y uspagu
nopitiponuja ocmusanu dome pesynitiaiiie Ha 3a8puiHom uctiuiiy. Y pagy ce waxohe ananusupajy
lipegHOCTHU U HegoCTiayu 0601 WUTA ouerbusarva. [IpegHocitiu ouervusarba nopiigponuja cy jauaroe
ayiioHoMuUje y yuery jeuxka u moiueayuje ciilygeHamia, Kao u pas3eoj KOTHUHUSHUX, MeAKol-
HUTAUBHUX U UPATMATHUMKUX je3uuKux Komileiienyuje. Jesuuxu uopitiponuo odjeguryje céa wpu
dpuHyuia ayimioHoMuje CillygeHiia, Kpo3 OCHAMUBAtbE, UPOMULbAbE U AgeK8alliHO Kopuuihierve
jesuxa yusma, jep ciliygenitiu Moiy ga UpoMuUULbAjy 0 OHOME UWATHO CY YPaGUIU HA CIPAHOM je3UKY,
umajy 0gio8opHOCIL ga 3agaitike ypage u ipegajy Ha epeme, Upey3umajy KOHmPory Hag cagprcajem
goKkymeHaiia, a, Hoepx ceeia, ogudie ce HUX08a je3uuKa KoMilelleHyuja jep oHU pasmMuLbajy u
auuy Ha jesuky yuma. Ouerusarve Hopiiigonuja usuckyje speme u iocéeheHocill, Kaxko citiygena-
a, wako u HacimasHuxa. Taxohe, ciliygenitiu Hekag He Upuxeariajy upomere WPaAGUUUOHATHOT
MOgena ouerusarba, He CIAUNY ga UCHOWILY]y pokose, a liloHeKkayq Hociioju moiyhHocii u tnaiu-
parea. Youene Hegociiaitike Wipeda cx6ailiuiiiu Kao HO8e U3A306€ U PAJUiti HA HUXOBOM Upesa-
sunaxery. Kypcesu jesuka ciipyke 3a citiygenitie Sanxkapciniea u punancuja omoiyhasajy citiygen-
muma og wpugeceii el go ueilipgeceili catiu camociliantol paga Koju upegciiasma upuipemy
3a iiecitiose u uciuite. Jlama ucipaxusara moiy ga 6ygy ycmepera Ha Upumery e-iopigonuja,
KAo U Ha u3pagu upeyusHux pySpuxa 3a ouerousarve, wiitio Su 064j 6ug ouerUBArLA YHUHUIO jOUL
WpaHCHAPeHTUHUJUM.

Kmwyune peuu: iiocnosHu eninecku jesux, (camo)oyerousarve, Uopiidonuo, yHueep3uiieii-
cKo odpaszosarve.






