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Abstract: Critical thinking (CT) is a vital academic and life skill. Its development begins early
in life, but it needs to be cultivated both during and after one’s education. In school, CT can be taught
both within the domain of different subjects or as a separate skill. For it to be properly taught, CT
needs to be assessed. With that in mind, this paper investigates whether or not English language
teachers in Serbia incorporate tasks at different levels of cognitive capacity in their tests so as to moni-
tor and improve their students’ domain-specific CT skills. The authors gathered 28 English language
tests constructed by 14 teachers and classified the tasks according to the six levels of Bloom’s Tax-
onomy. The analysis revealed that the tasks for the fifth grade include mostly tasks at the lowest level
of the taxonomy, whereas those for the sixth grade are predominantly at the levels of understanding
and application. Tasks requiring complex cognitive reasoning were shown to be rather scarce, which
indicates that teachers do not assess students’ free and creative use of the foreign language, i.e., com-
plex reasoning skills. It is advisable that English language teachers be trained in the very concept of
CT and its successful teaching and testing principles.

Keywords: critical thinking, Bloom’s Taxonomy, sixth grade, testing, assessment.

Introduction who are skilled at managing and manipulating large
pools of information. This calls for people’s ability to

Critical thinking (CT) is an important skill discern between important and unimportant con-

both for academic success and for thriving in to- tent or true and false data, to synthesize informa-
day’s world. The globalized society and Information tion, evaluate the trustworthiness of sources, make
Age we live in have created a demand for people tenable decisions, and even to create something new

and unique out of what is available. Critical thinking
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has become an educational priority at all levels of
education in many countries, including Serbia, and
its rulebooks on the curricula for different elemen-
tary and secondary school grades rightfully list this
ability as one of the goals of education. Even though
the ability to think critically emerges, and begins to
be cultivated, before formal education commences,
school must have the function of further develop-
ing and honing this skill in its students. More of-
ten than not, however, teacher education programs
do not evolve at the same pace at which the world
changes, so many of them still do not presuppose
equipping future teachers with the knowledge and
skills that are necessary for teaching CT. When they
are employed, novice teachers seldom have an op-
portunity to gain relevant knowledge of CT through
professional development programs. Without being
instructed in how to instill the needed CT skills in
their students and monitor their development, Eng-
lish language teachers remain unprepared to test
those skills properly and direct their further pro-
gress.

The aim of this paper is to investigate the
English language teachers’ practice of testing cog-
nitive reasoning within the domain of their subject.
More precisely, the aim is to discover whether those
teachers incorporate tasks requiring different lev-
els of cognitive capacity from their students in the
tests they design. The results are expected to indi-
cate the teachers’ familiarity with the concept of CT,
their awareness of the importance of testing it, their
knowledge of the test design and, finally, their stu-
dents’ foreign language ability.

Fostering critical thinking in a school setting

The educational objectives of any school
system should comprise the development of stu-
dents’ affective, psychomotor, and cognitive domain
(Bloom et al., 1956) in a stepwise fashion, progress-
ing from simple to more complex behaviors. The af-
fective domain, as described by Bloom et al. (1956:

7), includes such objectives that “describe changes
in interest, attitudes, and values, and the develop-
ment of appreciations and adequate adjustments.”
The authors admit that the objectives related to this
domain were difficult for them to define, let alone
for teachers to achieve. The psychomotor domain
relates to the manipulative and motor-skill area,
while the cognitive field refers to the development of
intellectual abilities and skills. It is more often than
not that an educational system neglects the achieve-
ment of at least one of these objectives, yet all are
of vital importance for ensuring sound, comprehen-
sive education that has positive, long-term benefits
for its students.

It is the cognitive domain that is the center-
piece of this paper. Speaking from the perspective of
education, it presupposes different mental behaviors
or cognitive processes that students perform when
and after learning either to understand or memorize
the content or to utilize the acquired knowledge in
different situations and for various purposes. These
behaviors encompass simple intellectual actions,
such as: knowing, or memorizing, things, facts, rules,
paradigms, etc.; understanding, or being able to
transform, interpret, paraphrase, etc.; and applying -
putting into use in novel situations something a per-
son has learned. More complex cognitive processes -
analysis, synthesis, and evaluation - comprise critical
thinking. Each higher level is built on a solid basis
of all the preceding levels of cognitive reasoning and
reflects one’s independent thought. Analysis, for ex-
ample, relates to one’s ability to break a whole into its
constituent parts for the purpose of analyzing them.
Synthesis is the ability to utilize the knowledge one
has gathered to create something new, while evalu-
ation is reflected in making purposeful judgments
and presenting them.

As mentioned earlier, CT is needed both for
academic success and for thriving in today’s world.
For these reasons, what remains an unresolved issue
is whether it needs to be taught as a separate school
subject or within different subjects as a content-spe-
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cific skill (Morais et al., 2019: 224). In this paper, CT
is analyzed as a content-specific skill viewed within
the confines of the English language classroom. As
such, it can be utilized to instigate the learning of the
foreign language and prompt its independent and
creative use, which is the ultimate goal of language
learning and, at the same time, represents the high-
est levels of Bloom’s Taxonomy. Furthermore, CT
ensures one’s personal and professional success as
it requires an individual’s ability to approach infor-
mation critically and to manipulate it successfully,
independently, and creatively. Such an ability needs
to be accompanied by certain dispositions or habits
of mind (Facione, 1990), including inquisitiveness,
fair-mindedness, flexibility, etc. The same ability
also demands a number of personal traits, exempli-
fied by tolerance, systematicity, social activism, re-
sponsibility, etc. (Mirkov & Stokani¢, 2015: 26). This
clearly indicates that as one develops the ability to
think critically, one also develops as a person.

Foreign language learning lends itself well
to teaching and improving cognitive reasoning. It
is organized in a stepwise fashion and typically be-
gins with the acquisition of isolated words, phrases,
rules, and paradigms (knowledge), based on which
a learner can understand another person’s speech
or writing (understand), and only then be able to
put a few memorized words or phrases and rules
into practice (application). With the acquisition of
knowledge, the learner becomes aware of differ-
ences between various linguistic options and their
functions in different contexts (analysis), becomes
capable of producing unique communication (syn-
thesis) (Bloom et al., 1956: 163, 169), which is the
ultimate goal of foreign language learning, and de-
velops the ability to perform different evaluations
in accordance with either external or internal crite-
ria or standards (evaluation). Moreover, CT is com-
monly associated with creative, analytic, and heuris-
tic thinking, as well as with problem solving (Wat-
tles, 2016: 6; Mirkov & Stokani¢, 2015: 26). Not only
is thinking protocol teachable at the macro level
(when considering the general process of foreign

language learning), but it is applicable in everyday
classroom situations. For instance, when teaching
grammar or vocabulary, the teacher may prompt dif-
ferent levels of cognitive capacity of his/her students
depending on the activity assigned. A case in point
is a vocabulary exercise given in the form of a sto-
ry from which some words have been omitted. For
each of the gaps the student is offered a few possi-
ble solutions and he/she needs to select the most ap-
propriate one. That activity is exemplary of the stage
of understanding as students display the ability to
comprehend the story and complete it by selecting
appropriate words. The same activity can be done
in such a way that, instead of being offered possible
answers, students need to provide their own solu-
tions to complete the story. Such an activity is typi-
cal of the stage of application since students are re-
quired to use all their relevant linguistic knowledge
acquired up to that moment and apply it in novel sit-
uations. Moreover, in a foreign language classroom
students meet different cultures and lifestyles and
are hence given a chance to break possible stereo-
types and become tolerant to differences, to accept
various opinions, etc., all of which contribute to the
development of important personal traits and dis-
positions that pave the way to successful CT.

As suggested by Glusac, Pilipovi¢, and
Marcicev (2019: 39), developing different levels of
cognitive processing in the foreign language class-
room is beneficial for a number of reasons: “It leads
to the gradual acquisition of knowledge, which is
more easily subsumed into the existing knowledge
base; it is retained far longer than material learned
through rote learning; it increases the general criti-
cal thinking capacity of students as they can transfer
the critical thinking pattern to other domains; it can
boost students’ motivation as they are active par-
ticipants and their opinions are valued; it provides
better chances for the application of the acquired
knowledge; it resembles real-life situations and thus
equips students with those abilities and skills they
will need in their everyday living.”
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The need to foster different levels of cognitive
processing and, finally, improve students’ capacities
to think critically has been recognized by teachers in
Serbia and abroad alike. In a comprehensive study
conducted in Serbia that included 1,441 prima-
ry school teachers (Mirkov & Stokani¢, 2015), the
teachers were found to be aware of the need to pro-
mote students’ CT and to be willing to do it. Howev-
er, when correlating their attitudes towards teaching
CT and their actual classroom activities, it became
evident that they did not implement activities that
promoted CT as much as they believed they should
have. Regardless of teachers’ readiness to teach CT,
in a study reported by Mirkov and Gutvajn (2014),
856 eighth graders from Serbia expressed their dis-
satisfaction with opportunities to foster their CT
skills in school. They reported a lack of opportuni-
ties to ask questions, participate in discussions or
express their opinion. Similar results were obtained
in a Portuguese study (Morais et al., 2019) in which
university teachers expressed their willingness to
promote CT within their own courses. However, the
findings revealed that the teachers did not possess a
complete understanding of the CT concept, though
they did strive to teach it using a variety of activities
and learning materials. Also, the study showed that
teachers encountered a number of obstacles, rang-
ing from organizational (lack of time, group sizes,
etc.) to institutional (lack of institutional culture and
agreement on core principles/terms). Viewed sole-
ly within the context of English language teaching,
a study conducted by Glusac and Pilipovi¢ (2016)
showed that primary and secondary school teachers
in Serbia attempt to improve their students’ CT by
engaging them in Socratic questioning, a teaching/
learning technique that requires students to investi-
gate the nature and rationale of their thinking. The
authors emphasize that the technique is beneficial in
that “students are active participants in the teaching
/ learning process, as well as that they are responsi-
ble for constructing their own knowledge” (Glusac
& Pilipovi¢, 2016: 412). However, even though So-
cratic questioning is applied at the primary and sec-

ondary level alike, its function remains doubtful and
it is evident that some types of questions are used
more than others (Glusac & Pilipovi¢, 2016: 413). It
seems then that familiarizing teachers with the no-
tion of CT and its teaching principles should be a
global necessity, so as to maximize its teaching po-
tential. Needless to say, institutional support and
adequate resources are highly crucial as well. Even
more so, teachers need to be shown how to conduct
assessment and learn whether they instigate CT, as
the results of such investigations would point to ar-
eas that require improvement in terms of teaching
and learning alike.

Methodology

Participants

For the purpose of this research, in 2017 the
researchers contacted English language teachers
across Vojvodina and asked them to share their self-
created tests with the researchers. Fourteen teach-
ers from 10 towns consented to share their tests for
assessing their students’ knowledge of English. Al-
together, 14 tests were gathered for each of the two
grades analyzed in this paper. The participant teach-
ers were aged 30-45, had between 2 and 23 years of
teaching experience, and taught both in the fifth and
the sixth grade.

Procedure

Upon receiving the tests, the researchers took
on the arduous task of individually determining the
level of each task in all the tests according to Bloom’s
Taxonomy, thus ensuring researcher triangulation.
When classifying the tasks according to the level
of cognitive capacity required from the student for
completing the tasks, the researchers closely fol-
lowed the definitions and examples of the six levels
of cognitive processing put forward by Bloom et al.
(1956: 62-197), as well as the guidance for the classi-
fication of test tasks proposed by Bloom et al. (1956:
45-59). Moreover, the following factors were consid-
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ered in the course of classification: number of years
of students’ learning of the foreign language, age,
task instructions, learning context, and prescribed
learning objectives.

When analyzing the tasks and assigning cor-
responding levels of the taxonomy, the researchers
carefully studied the instructions for the tasks, as-
suming that the content had previously been cov-
ered in class. An example task for the sixth grade
reads as follows:

Correct the mistakes in the following sen-
tences:

1. Last night, Samantha have pizza for supper.
2. My pet lizard was died last month.

3. Yesterday, I spend two hours cleaning my
living room.

4. This morning before coming to class, Jack
eats two bowls of cereal.

5. What was happened to your leg?

Since the instruction does not specify the
type of mistakes students should look for, in exe-
cuting this task they need to use all their linguistic
knowledge gathered up to that point to analyze the
sentences and recognize which of their parts contain
a mistake so that they may correct it. Hence, we clas-
sified this task as analysis. If the instruction speci-
fied that students should correct mistakes related to
the verb, it would fall in the category of application,
since students would need to apply all their lan-
guage knowledge to conclude what was wrong with
the verb form. On the other hand, if the instruc-
tion specified that the mistakes were related to the
Past Simple Tense, the task would be classified as a
knowledge task, as a large part of the answer would
be made obvious to them.

Besides instructions, the researchers also
took into consideration the age of the learners when
performing task classification. Depending on the
syllabi for different grades and prescribed learning
objectives for different grades, tasks can be classi-

fied differently. For instance, a task in the fifth grade
asking students to write dates in words was classi-
fied as application, since this required them to use
a completely new rule of saying dates and apply it
in novel situations. If this task were given to older
students, already well acquainted with pronouncing
and writing numbers and dates, it would be classi-
fied as knowledge.

The analysis of tasks also revealed that the
teachers designed certain tasks for whose execution
students needed to perform at two different levels
of cognitive reasoning. Such tasks will be listed as a
separate category.

When classification was completed, the re-
searchers compared their ratings. In situations
where discrepancies emerged, the researchers con-
sulted the definitions and examples again to de-
termine classification together. Once the research-
ers agreed on the classification of all the tasks con-
tained in the 28 analyzed tests, they simply counted
the number of tasks included in each of the six cate-
gories of cognitive processing of Bloom’s Taxonomy
for each school grade.

Results

Altogether, 14 tests comprising 59 one-lev-
el and 7 two-level tasks for the fifth grade were an-
alyzed. The results presented in Table 1 reveal the
prevailing level of cognitive processing at which
the tasks operated in this grade was knowledge (29
tasks), followed by understanding (16 tasks), and
application (13 tasks). There was only one task re-
quiring higher-order thinking protocol (synthesis).
Also, the results show that there were seven tasks
whose execution required two levels of cognitive
processing.
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Table 1. Levels of cognitive processing in tests for fifth graders

Level of Bloom’s Number of tasks
. Examples of types of tasks
Taxonomy at this level
Match the words on the left with the words
from the box.
Knowledge 29 Make adverbs out of these adjectives.
Write the Past Simple for these verbs.
Circle the correct option in each sentence.
Understanding 16 Write SOME and ANY to complete the sentences.
Write the words in the right order to get sentences.
Complete the sentence by putting the adjectives in brackets in the com-
I arative or superlative form.
Application 13 E/Iake questioEs with the words given.
Write the following dates in words.
Analysis 0
Synthesis Describe the interior of your home.
Evaluation 0
Look at the picture and complete the words that indicate items of
furniture (knowledge). Then write a few sentences to describe where those
items are (application).
Two-level tasks 7 Fill the gaps with the appropriate forms of the verb TO BE (knowledge)
and then make those sentences negative and interrogative (application).
Write questions with the words given (application) and their short
answers (knowledge).
Total: 66

When the results pertaining to individual
teacher tests were analyzed (Table 2), it was obvious
that they all included the lowest level tasks, while
the majority involved tasks at the subsequent two
levels. Higher-order thinking skills had completely
been left out, with the exception of test 13, which
contained a task classified as synthesis. Moreover,
the results reveal that most tests contained several
tasks at the first two levels of the taxonomy, whereas
in those tests containing tasks that required the op-
eration of application there was typically only one
such task per test (with the exception of tests 6, 12,
and 14). Also, there were quite a few tasks requir-

ing the use of cognitive reasoning at two levels, most
commonly at the knowledge and application levels.

The analyzed tests for the sixth grade show a
somewhat different picture (Table 3). Out of 66 tasks
included in the analyzed tests, most were either clas-
sified as understanding (23 tasks) or application (21
tasks), followed by those at the first level (knowl-
edge) of Bloom’s Taxonomy (17 tasks). These tests
also included five tasks at the higher levels of cogni-
tive processing (analysis - 3 tasks, synthesis - 1, task
and evaluation - 1 task). The tests for this grade did
not include tasks whose performance required the
use of two different levels of reasoning.
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Table 2. Levels of cognitive processing in individual teacher tests for the fifth grade

Knowledge Understanding | Application Analysis Synthesis | Evaluation | Two-level

Test 1 3 2 1

Test 2 4 1

Test 3 2 1

Test 4 3 1

Test 5 2 1 1

Test 6 2 2 2

Test 7 3 2 1

Test 8 1 1 1

Test9 2 1
Test 10 2 1 1
Test 11 1 2 1 1
Test 12 3 2

Test 13 1 2 1 1
Test 14 3
TOTAL 29 16 13 0 1 0 7

Table 3. Levels of cognitive processing in tests for sixth graders

, | Number of
Level of Bloom’s .
tasks at this Examples of types of tasks
Taxonomy level
eve
Complete the following sentences by putting the verbs in brackets in the Present Perfect.
Knowledge 17 Complete the following phrases with a suitable verb.
Complete the table with either a noun or an adjective missing.
Match the expressions with the pictures.
Understanding 23 Put the words in the correct order to make sentences.
Complete the dialogue with the words offered.
Write advice for the following situations using SHOULD and SHOULDN’T.
Application 21 Complete the sentences with the passive voice in a suitable tense.
Kim did a lot of things yesterday morning. Write a sentence for each picture.
Complete the questions and answers. The verbs in the sentences can be in different tenses.
Analysis 3 Study the following pairs of sentences and decide which one is grammatically correct.
Correct the mistakes in the following sentences.
Synthesis 1 Make true sentences about you using the following verbs and ideas.
Evaluation 1 Write down a thing you are not allowed to do and a thing you can do.
Two-level tasks 0
Total: 66

134




Analysis of English Language Test Tasks for Fifth and Sixth Graders in Serbia According to Bloom’s Taxonomy

Table 4. Levels of cognitive processing in individual teachers tests for the sixth grade

Knowledge | Understanding | Application Analysis Synthesis | Evaluation Tvxz;i{esvel
Test 1 1 3 1
Test 2 2 2 1
Test 3 2 3 1
Test 4 1 4
Test 5 2 1 1
Test 6 1 2 1
Test 7 1 1 2
Test 8 2 1 3
Test 9 1 2
Test 10 3 1
Test 11 2 3 2 1
Test 12 1 1 2 1
Test 13 1 1 1 1
Test 14 3
TOTAL 17 23 21 3 1 1 0

When the distribution of tasks at different
levels of Bloom’s Taxonomy is analyzed from the
perspective of individual teacher tests (Table 4), it
can be noticed that only three teachers did not in-
clude tasks at the lowest level of cognitive complex-
ity in their tests (see tests 2, 9, and 14). Also, it is evi-
dent from the results that the tasks requiring com-
plex cognitive processing (analysis, synthesis, and
evaluation) were few and apart. As is evident from
the table, most teachers always included tasks at the
first three levels of the Taxonomy (e.g., see tests 1, 3,
5, etc.).

Discussion

Generally speaking, the presented results are
quite unsettling since the vast majority of the tasks
included in the analyzed English language tests do
not fulfill the scope of the three levels comprising
CT. In other words, the analyzed tests do not help

students improve their domain-relevant CT skills,
which implies that they are not given a chance to use
the acquired language freely and creatively, but are
only asked to reproduce it. In Table 2, for example,
only one task (see test 13) from the fifth-grade tests
is at a higher level of the taxonomy, which would re-
quire students to use the language for self-expres-
sion. In the sixth grade, the picture is only slight-
ly better, as is evident in Table 6 (see tests 2, 6, 11,
12, and 13), where five tasks are shown that would
prompt an individual to creatively use his/her gath-
ered knowledge. All the other tasks for both grades
require only the application of the low-order think-
ing skills.

Along the same lines, it is further unsettling
that the tasks included in the tests for the fifth grade
belong to a great degree to the lowest level of the
taxonomy, asking students simply to remember/re-
call/regurgitate stored information. Even though
the authors do acknowledge that cognitive reason-
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ing is cumulative in nature (Bloom et al., 1956: 18),
i.e., that for the performance of cognitive activities
at all levels of complexity the person needs to know
the rules, definitions, and paradigms, and that there
are justifications for the teaching of knowledge, as
pointed out by Bloom et al. (1956: 32-36), the teach-
ing and testing of a foreign language should not
be solely based on separate language items. Stu-
dents need to be exposed to a variety of situations
in which they would use the acquired knowledge
for communicative purposes. In the analyzed tests
there was found only one such task (see Table 1, lev-
el of synthesis) asking students to describe the inte-
rior of their home. However, the analysis of the tasks
for the same grade reveals that teachers do combine
two levels of cognitive reasoning in certain tasks
(see Table 1, two-level tasks), most commonly the
knowledge and application levels. On the one hand,
such tasks are useful for both students and teach-
ers as they require the application of knowledge stu-
dents have previously shown they possess. On the
other hand, such tasks might not be in concert with
the recommended test construction practice. Name-
ly, when discussing multiple choice constructions,
Dimitrijevi¢ (1999: 95) warns against those ques-
tions whose execution directly impacts the execu-
tion of subsequent tasks. The same warning might
apply to other test techniques as well since, if stu-
dents make a mistake or fail to do one test item, they
inevitably fail to do the following one(s).

The teachers’ insistence on declarative knowl-
edge in the analyzed tests is also contrary to what is
prescribed by the Rulebook on the Syllabus for the
Second Cycle of Primary School Education and Cur-
riculum for the Fifth Grade of Primary School. This
document clearly indicates that students need to
possess both receptive and productive types of lan-
guage knowledge and to be able to communicate
both in written and oral form. However, the ana-
lyzed tests show a clear inclination towards recep-
tive knowledge despite the fact that the students for
whom the tests had been designed had been learn-
ing English for at least 4 or 4.5 years at the moment

of testing and, supposedly, possessed enough lan-
guage knowledge to be able to use it freely and crea-
tively, at least to some extent.

Since the analyzed tests for the two grades
were constructed by the same teachers, the analysis
of the results of the levels of cognitive capacity re-
quired in English language tests presented in Tables
1 and 3 reveals that the participant teachers imple-
ment tasks at different levels of the taxonomy for the
two grades. More precisely, the majority of the tasks
found in the tests for sixth graders require under-
standing and application, whereas for the fifth grade
the tasks where shown to operate at the first two lev-
els. Such a finding is encouraging as it indicates the
teachers’ awareness of increased cognitive capacities
of their older students. Also, the fact that a greater
number of tasks fall within the scope of understand-
ing is aligned with the claim of Bloom and his as-
sociates (1956: 89) and Wattles (2016: 159) that un-
derstanding is the most prevailing intellectual lev-
el both in school and college. On the other hand,
the same results for the sixth grade are discouraging
since only 5 out of 66 tasks in the analyzed tests are
at levels which presume the free and creative use of
the language. If the test design applied in the ana-
lyzed tests is indeed a mirror reflection of the teach-
ers general approach to testing, then this finding
most probably indicates that the participant teach-
ers employ such teaching and testing techniques
that focus almost exclusively on separate items of
the language system, rather than integrating those
individual items into some form of cohesive whole.
Such a practice is then contrary to what is prescribed
by the Rulebook on the Syllabus for the Second Cy-
cle of Primary School Education and Curriculum for
the Sixth Grade of Primary School, which clearly em-
phasizes students’ use of the language and prescribes
that operative tasks should be more complex than
for the previous grade. Moreover, the analysis of the
results of individual teacher tests presented in Table
4 shows that the teachers most commonly combine
tasks on the second and the third level of the tax-
onomy and that they sometimes also include tasks
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that require remembering (knowledge). In instances
where the tasks operating at higher levels are includ-
ed (see Table 4, tests 2, 6, 11, 12, and 13), they are al-
ways combined with understanding and application
tasks (except for test 6) and there is always only one
such higher-order thinking task per test.

When these results are compared with those
obtained by Glusac, Pilipovi¢, and Marcicev (2019),
who investigated the levels of cognitive capacity re-
quired in English language tests for seventh and
eighth graders, it is obvious that there is a tendency
among English language teachers in Serbia to design
tests that are comprised predominantly of low-lev-
el thinking tasks. In the analyzed tests for the sev-
enth and the eighth grade there was also a paucity
of tasks requiring higher levels of cognitive opera-
tion. In both of those grades the tasks at the second
level of the taxonomy were most dominant, closely
followed by those at the level of knowledge (eighth
grade), or equally by those operating at the level of
knowledge and application (seventh grade). When
compared to the findings presented in this paper, it
is evident that the situation is slightly better in the
tests for the sixth grade, in which the majority of the
tasks are at the levels of understanding and applica-
tion, whereas it is least favorable in the fifth grade, in
which the majority of the tasks are at the first level of
the taxonomy. All in all, what becomes evident from
these examinations is that instead of an increase in
levels of cognitive complexity with age there appears
to be a rather random selection of levels, which is
not aligned with the students’ cognitive maturity
or linguistic proficiency. As pointed out by Glusac,
Pilipovi¢, and Marc¢ic¢ev (2019), this might be a re-
sult of English language teachers’ unfamiliarity with
the concept of CT and a predominantly structural-
ist approach to language teaching and testing. Fur-
ther investigation into the origin of this situation

would be beneficial and could reveal whether or not
such results might also be attributed to a mismatch
between the teachers’ teaching and testing prac-
tice, which they might be unaware of and which, as
pointed out by Anderson et al. (2001), could be det-
rimental to successful test performance.

Conclusion

The results of the research presented in this
paper show that English language tests in Serbia at
the fifth and sixth grade levels mainly include tasks
at the three lowest levels of Blooms Taxonomy,
which do not call upon or develop CT skills. This
implies that the predominant testing approach in
the analyzed tests is structuralist, favoring discrete-
point testing, instead of integrative, which presup-
poses the communicative function of the language.
However, the gathered tests analyzed for the purpos-
es of this paper may only constitute one measuring
instrument contained in a battery of tests assessing
different types of knowledge and skills. Hence, we
must not jump to the conclusion that the participant
teachers never require, or offer opportunities to,
their students to use the language for communica-
tive purposes. Still, these results, as well as those ob-
tained by Glusac, Pilipovi¢, and Marcicev (2019) re-
lating to a nearly identical analysis of the subsequent
two grades, clearly indicate that there is a tendency
among English language teachers in Serbia towards
a structuralist approach. The results necessitate fa-
miliarizing Serbian English language teachers with
the notion, teachability, and testing principles of CT,
as well as informing them about the benefits and pit-
falls of the predominant testing approach they seem
to have adopted in order to ensure quality teaching
of CT and quality foreign language testing.
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Tatjana Jb. I'myman,
Ucnpopa M. Botic
Daxynitieini 3a iipase u iocnosHe ciuyguje gp /lazap Bpxaimuh, Hosu Cag, Peitydnuxa Cpduja

Harama [I. Mapuuhes
Cpegwa wixona, Hoeu beuej, PeitySnuxa Cpduja

AHAJIN3A 3AJATAKA 13 TECTOBA 3HAIbA 3 EHITIECKOT JESUKA 3A ITETU 1 HIECTU
PA3PE] OCHOBHE HIKOJIE Y CPBUJU ITPEMA BIIYMOBOJ TAKCOHOMUJU

Kputtiuuxo muwimerve (KM) je saxna akagemcka u sueoitina éewitiura. Iben paseoj iio-
4ltve PAHO U HeOlX0gHO 1a je yHatpehusailiu u HoKOM U HAKOH opmantoi 0dpazosarba. Y uikonu
KM je moiyhe iogyuasaitiu y oK6upy pasnuduiiux upegmeiiia uny xkao sacedHy eewiiiuny. Y Ha-
ciiasu enineckoi jesuxka KM du ilogpasymesano cnodogHy u KpeaitiusHy yuoiipedy jesuka, a ga du
ce 0684 BeUTIUHA YCTIEUIHO 110gy4asand, HeOUX0gHO je 8pegHOBAlliU je C 8peMeHa Ha 8peme.

Y osom pagy uciuiniyje ce ga nu HaciiasHuyu emineckol jesuxa paseujajy KM kao iipeg-
MeTiHO cleyuduuHy sewiiuny u ga nu upaiie rweH paseoj. Taunuje, y pagy ce iokywasa gohu
go ca3narea ga 1u HACHIABHUUU eHINIeCKOT je3uKa 3atioCTieHU y OCHOBHUM U Cpeqgroum uKonama y
Cpduju ykmyuyjy y céoje iiecitiose 3Hara 3agaiiike pasnuuiie KOTHUMUBHE CTIOHEHOCTHU KaKo Su
Upamuny pas3eoj MUCAoOHUX cilocOSHOCTU C80jUX YHeHUKA Y OKBUPY tipegmeiiia Koju tipegajy.

Ayitiopke cy Upukyiiune geageceiti ocam Wieciliosa 3Hara u3 eHineckol jesuxa (uetipHaeciii
3a flelliy U eltipHaecii 3a wiectiiu paspeq) Koje je uspagusio ueilipHaecil HACa6HUKA, a UOTHOM Cy
ananusupane 3agaiike u c6axKu Kaacuduxosase Kao jegan 0g uieciii HU60a KOTHUTHUBHE CTIOHEHO-
ciiu ipema brymoeoj iwaxcoHomMuju.

Ananu3sa pesynitiaiiia iokasyje ga cy 3agauu 3a iettiu paspeg yinaeHom HA HAJHUNEM HUBOY
KOTHUTAUBHE CTIONHEHOCIY, Tl1j. 0 YHeHUKA Ce UCKbY4UB0 THPacu peipogyKyuja sHara. 3agauu 3a
wecifiu paspeg yinaeHom cy Ha HUB0Y pasymesarea u pumene. Kao wiakeu, céu omenyimiu 3agauu
3axiiesajy Upumery KOTHUMIUBHUX aKiueHoCciiu Huxcel pega. C gpyie cilipane, 3agauu Koju og
yueHuKa wipaice 08asmwarve COHEHUJUX MUCAOHUX AKTAUSHOCILU CY 8P/I0 Peiliku, WTHLO0 YKa3yje Ha
o0 ga HACTABHUUYU He UPOoueryjy yueHuKosy cnodogHy u KkpeaitiueHy yioiipedy jesuxa, koja éu
Ouna xapaxtepuciliuuna 3a KoTHUTHUBHO KoMUneKCHUje 3agailike, Wlj. 3a KPUTHUYKO MULTberbe.

Ha ocHosy godujenux pesynitiaitia cmaiipamo ga du wipedano unpopmucaitiu HaciliasHuKe
eninecxoi jesuka y Cpouju y 6esu ca camum xonyeitiom KM, anu ux u yiyuiiu Ha epuxacHe Ha-
4uHe ga ce OHO 1logy4asa u epegHyje, jep Ou iio golipuresno u yHatpehery jesuuke KomileiieHyuje
yUeHuKa.

Kmwyune peuu: kpuitiuuxo muumismerve, bnymosa iiaxconomuja, wieciliu paspeg, ieciiuparve,
ouervusarve.
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