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Abstract: The paper presents the research results into young learners’ attitudes towards their
first foreign language (FL 1) according to their age and grade. A 406-strong sample of the 2nd, 3rd,
and 4th graders participated. The results showed no statistically significant differences in the T-test,
whereas the results from the ANOVA and the Bonferroni post-hoc test showed statistically significant
correlations, establishing that the attitudes of the fourth graders and partly third graders differ sig-
nificantly from those of the second graders for most of the items. The discourse of primary school class
teachers with ESP training might have triggered the formation of different attitudes among students
in comparison to general training in philology. Hence, an age- and grade-appropriate teacher training

certainly makes all the difference.
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Introduction

Early language learning has attracted a great
deal of attention from academics and practitioners
alike, particularly because of the impact of age on
the formation of attitudes towards foreign languages
(henceforth FL). The subject had already been ad-
dressed in the late 1960s and early 1970s (see Riv-
ers 1965; Jakobovits 1970; Lambert, 1972). Camer-
on (2001: 1) reaffirmed the claim of the previously
mentioned authors in stating that foreign language
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teaching for young foreign language learners differs
from teaching adults or adolescents. Indeed, young
learners are more enthusiastic and livelier than old-
er learners, they will often engage in an activity even
if they do not fully understand the aims, and they
are more concerned about pleasing the teacher than
their peers. In an ideal case, effective learning will
occur, if “a stimulating and rich linguistic environ-
ment is provided” (Winskel et al., 2017: 142). Win-
skel et al. further state that “children need to be giv-
en many opportunities to be actively engaged and
interact with others. This can be quite a challenge
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in the FL classroom, as typically children learning
in this context have little exposure to the language
outside of the classroom.” (2017, ibid.). Young chil-
dren may also be less self-conscious than older chil-
dren and adolescents (Lightbown & Spada, 2006; El-
lis, 1994). On the other hand, young learners tend to
lose interest quickly and find it difficult to stay mo-
tivated and focused (ibid.), they also have fewer re-
sources than adults and are less able to analyse lan-
guage in an abstract way (Pinter, 2006: 17). There-
fore, young learners are not as free as adult learners
to make hypotheses about the characteristics of an-
other language (Pinter, 2006: 18).

Early FL teaching is a complex psychological-
pedagogical phenomenon, because it involves many
factors of a positive learning outcome, including
one of great importance, namely the learners’ mo-
tivation to learn, if we mention only one of the in-
directly important factors influencing the quality of
FL competence (Brumen et al., 2015: 29). Moreo-
ver, we could state that “motivation is a factor that
strongly influences all forms of learning” (Jazbec et
al., 2016: 126). Other equally important factors are
the richness, abundance and constant study of the
language (Muiioz, 2016). This is especially impor-
tant in the first cycle of primary school (grades 1
to 3), as children begin their educational process as
a kind of tabula rasa, which is completely contra-
dictory to the facts. In fact, children enter the pro-
cess of FL learning with far more experience of life
and the language they are learning (Smajla, 2014:
116). In addition, children have natural abilities that
help them in learning in general and promote the
process of learning the foreign language towards
which they have already adopted an attitude (Moon,
2005). Furthermore, MacIntyre et al. (2002, quot-
ed in Mihaljevi¢ Djigunovi¢, 2012: 57) believe that
“young learners vary considerably in their motiva-
tion, positive attitude and in the presence or absence
of learning difficulties”. Their concentration span is
short, which means that a foreign language teach-
er needs to be well-equipped with motivating activi-
ties, therefore teachers or other adults involved in

the teaching process should take into consideration
the specific behaviour of children and their charac-
teristics when choosing an appropriate teaching ap-
proach (Smajla, 2014: 119) or utilize age-appropriate
methods and tools, which is a prerequisite through-
out the teaching process. In contrast to young learn-
ers, Lee & Oxford (2008) claimed that adult learn-
ers have shown high use of metacognitive strategies
such as planning, organizing, and evaluating their
own Second Language (L2) learning, strategies that
young learners do not possess.

Young foreign language learners
and their characteristics

Young learners in primary school are keen
on learning a foreign language and they are able to
achieve good results if learning a foreign language
takes place in an adequately intensive foreign lan-
guage environment. From the preschool age on-
wards, they are confronted with their peers or old-
er pupils who may come from various language
backgrounds and cultural settings. Furthermore,
they live in an environment with a high L 2 input
from different media (Ministrstvo za izobrazevanje,
znanost, kulturo in $port 2012). Due to globaliza-
tion and immigration, schoolmates originating
from different corners of the globe often surround
young learners. In doing research with younger FL
learners, one should bear in mind that pupils of a
young age have quite specific characteristics, such as
the similarities or differences of the pupil’s mother
tongue to the FL. A pupil’s positive attitude toward
his/her mother tongue leads to a more stable lan-
guage subsystem, which in turn enables a more ef-
ficient and easier development of foreign language
competences (Ministrstvo za izobrazevanje, znanost
in $port 2013: 8).

Other authors have confirmed that teach-
ing at an early age is different, among them Cur-
tain (1990), who summarised the advantages of FL
teaching at an early age. In fact, Curtain claims that
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young learners who learn a foreign language before
the age of 10 acquire certain abilities that boost their
cognitive competencies as well as their development
of the basic competences, such as reading and writ-
ing. Furthermore, she maintains that learning a for-
eign language favours the student’s retention abili-
ties as well as his/her communication competenc-
es. Besides, Curtain claims that exposure to the “for-
eign” leads to certain cognitive changes, which had
been argued previously by Piaget. By confronting
cognitive conflicts, a student forms a new way of
thinking. In that situation young children who are
confronted by two languages from an early age on-
ward are able to reach a considerable level of cogni-
tive development when compared to their monolin-
gual peers (ibid.).

Moreover, three other factors need to be con-
sidered in early language learning, namely the con-
text, the socio-political rationale, and the teacher’s
expertise (Enever, 2016: 355). Thus, contexts vary
from extracurricular private language schools to
state school classrooms (Enever, 2016: 353). Peda-
gogical approaches vary accordingly and therefore
produce different outcomes. Where English is used
as the medium of instruction (EMI), the language
input is fairly intense throughout the core curric-
ulum. In essence, this is similar to immersion ap-
proaches in the former colonial context of the Brit-
ish and French empires (ibid.). There is another rea-
son why English has taken such a hold in the world,
namely, as Graddol puts it (2006: 88-91) “English is
not just an educational project, but also a political
and economic one’, meaning governments in non-
English speaking countries strive to linguistically
equip their nations in order to be competitive on the
global market. Beside the above-mentioned factors,
there are other important factors that we need to
bear in mind, namely the individual factors (Rich-
ards and Rodgers, 2014: 28). They include learning
style preferences, affective factors, motivation, and
learning strategies (ibid.).

Problem and aim of the research

The problem has arisen from the following
facts: universities in the Republic of Slovenia have
been training language teachers for many decades,
in the majority of cases, the courses of teaching
methodology were offered by departments of philol-
ogy, faculties of arts and pedagogy, and were intend-
ed for teachers-to-be from the fifth grade onwards.
This changed dramatically in 2003 with the Bolo-
gna Process and the subsequent prolongation of el-
ementary school to nine years (Gaber and Kovac-
Sebart, 2008). Parallel to that, experts had suggest-
ed introducing FL teaching at an earlier age, starting
in the fourth grade. For a period of ten years start-
ing in 2003 teachers who had obtained their BA de-
gree in philology and had received special training
in teaching methodology from classes 5 onwards
were deemed equipped enough for FL teaching in
the fourth grade as well. With the introduction of
a foreign language from the second grade onwards
in a trial project in 2014, which was later extend-
ed to the first grade in the two following years, and
consequently, a sudden need for formally trained
FL teachers arose who would take up FL teaching
in the second grade elementary school onwards.
Considering the special circumstances of early lan-
guage teaching, FL teachers with a BA in philolo-
gy were no longer qualified for language teaching in
classes 1-3, hence the faculties of education in the
Republic of Slovenia doubled their efforts in train-
ing enough teachers equipped with a course in for-
eign language methodology at an early age. The trial
project of gradual introduction of a FL into the first
three years of elementary school officially finished
in 2017, the year in which all Slovenian elementary
schools were supposed to introduce a FL into their
curriculum as of the second grade. Parallel to this
effort, faculties of education were trying their best
to motivate enough students and would-be teachers,
as well as teachers already pursuing their work in
schools, to choose a career in FL teaching at an early
age. It is our belief that the foreign teachers” prepa-
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ration has a certain influence over the learning out-
come, which is especially true for the early period,
hence it was our aim to investigate the factors that
influence in one way or other the attitudes of young
learners towards teaching and learning foreign lan-
guages. There has already been some quantitative re-
search of the young learners’ attitudes towards early
FL 1 learning conducted by Smajla (2019).

The author has decided to repeat and ex-
pand the research to third and fourth grade pupils
in order to test their attitudes towards FL 1 learning,
considering the importance of attitudes towards FL
learning on the learning outcome. Besides, we are
aware of the fact that many previous studies were
focused on adult learners, while fewer were applied
to school-age children or young adolescents (e.g.,
Chen, 2009; Hu, Gu, Zhang, & Bai, 2009; Lan & Ox-
ford, 2003; Magogwe & Oliver, 2007; Vrettou, 2011).
Although there were some studies that investigated
the learning strategies in FL learning among univer-
sity students (see Vrettou, 2011) based on gender
differences (Green & Oxford, 1995; Kaylani, 1996;
Psaltou-Joycey & Kantaridou, 2009), few studies
tackled gender differences in younger learners (Lan
& Oxford, 2003; Lee, 2003). That is precisely the rea-
son why our research focused specifically on gender
differences in attitudes towards early FL 1 learning
on the one hand and differences based on the grade
pupils attend on the other.

Research hypotheses

Based on the previously written premises,
two research hypotheses were drawn up:

RHI: Elementary school pupils’ attitudes to-
wards the FL 1 learning differ statistically according
to gender.

RH2: Elementary school pupils’ attitudes to-
wards the FL 1 learning differ statistically accord-
ing to grade.

Method

A quantitative research paradigm was applied
in this study, which employed a survey design in or-
der to measure the students’ attitudes and the extent
students use ICT for learning English. The paradigm
consists of a descriptive and causal-non-experimen-
tal method of empirical pedagogical research. Saga-
din (1991: 29) described this method as “an investi-
gation of the pedagogical field.” To elicit data for the
study, the students responded to the following two
parts of a questionnaire: 1) general attitudes towards
their FL learning (the first 11 items of the research
instrument), and 2) their attitude towards the use of
ICT in FL 1 learning (the three additional multiple-
choice questions).

Data collection and Instruments

A number of state elementary schools were
randomly selected from a list of schools provided
on the website of the Ministry of Education, Science
and Sport of the Republic of Slovenia. All schools
received a detailed description of the research, its
objectives, and procedures. Printed questionnaires
were sent by mail to the selected state elementa-
ry schools that had agreed to participate in our re-
search. Each foreign language teacher received
printed questionnaires, which were then filled in
during the English lessons. There were no specific
deadlines for the delivery of the questionnaires. An
accompanying disclaimer for parents was sent to the
teacher who in turn handed it to the students to take
home. Great importance was given to the anonym-
ity and confidentiality of the research. The research-
er provided a stamped envelope. The envelope was
then sent to the researcher by post.

The research instrument used to measure
the attitudes of elementary school children was an
AMTB adapted by Gardner (1985). AMTB or Atti-
tude/ Motivation Test Battery was originally devel-
oped to test attitudes and motivation for teaching
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French as a second language in Canada. The origi-
nal version of the instrument consisted of 104 items.
The respondent then expresses his/her attitude to-
wards an item on a 7-point Likert scale, where 1
means that he/she absolutely disagrees and 7 that
he/she absolutely agrees. The instrument had al-
ready gone through the process of standardisation
but was adapted for the purposes of our research.
An 11-item instrument that was developed by Sma-
jla for his 2014-2019 research (2019) was reused for
the 2020 research. This part of the 2020 Smajla in-
strument targeted students’ attitudes regarding the
learning of FL 1, with three additional multiple-
choice questions that specifically focused on the stu-
dents’ attitudes towards the use of ICT in FL class.
Since the research was aimed at school children in
the early cycle of elementary school (second grade
children aged 7-8), the instrument underwent a lo-
calisation process. The 2020 Smajla instrument un-
derwent the same rigorous validation procedure as
the Smajla’s 2019 instrument.

Based on the results of the statistical analysis
in the 2020 research, the results of the confirmatory
factor analysis are as follows: the same 11 items tar-
geting students’ general attitudes regarding the FL
1 learning used in the Smajla 2019 research instru-
ment were reused in the 2020 instrument statistical
analysis, yet only six items qualified for further anal-
ysis due to their skewness and kurtosis values below
|2|. Table 1 shows the result of the analyses of the
skewness and kurtosis coefficients.

Table 1 shows that due to their values below
|2] only six items (printed in bold) meet the criteria
for further statistical analysis. The items are as fol-
lows: My attitude towards people who speak speak-
ing English is good, English is interesting, I want to
learn English, My attitude towards learning English
is good, I am not afraid to use English outside of
class, and My English class is/my English teacher is
good. The above items were then used in the follow-
up analyses.

Table 1: Results of the skewness and kurtosis coefficients analysis for the Smajla 2020 research sample

Iamlearning Myat- Englishis Iwant  Myat- Ilearna Learning Iamnot MyEng- Iamnot Learning
aforeignlan- titudeto interest- tolearn titudeto- lotdur- English  afraid lishclass afraid  English
guage in order people ing. English. wardthe ingmy isagood ofusing is/my  ofusing makes my
tobeableto speaking learning  English ~ thing.  English  English  English  parents
communicate English is of English  class. outside teacheris during  happy.
with others  good. is good. class. good. class.
who use this
language
N 406 405 406 405 405 406 406 405 405 406 406
miss 0 1 0 1 1 0 0 1 1 0 0
M 6.34 5.25 5.74 5.67 5.68 6.17 6.45 5.30 5.96 6.14 6.67
SD 1.230 1.937 1.765 1.789 1.705 1.407 1.191 2.041 1.623 1.567 0.929
SK -2.273 -0.897  -1.359 -1.362 -1.290 -1.963 -2.575 -0948 -1.692 -2.059 -3.713
SE of 0.121 0.121 0.121 0.121 0.121 0.121 0.121 0.121 0.121 0.121 0.121
SK
K 5.547 -0.325  0.764 0.833 0.763 3.253 6.742  -0.410  2.024 3.401  15.896
SE of 0.242 0.242 0.242 0.242 0.242 0.242 0.242 0.242 0.242 0.242 0.242
K

Legend: M = mean value; SD = standard deviation; SK =skewness coefficient; SE of SK = standard error of skewness;
K = kurtosis coeflicient; SE of K = standard error of skewness: miss = missing
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The 2020 Smajla research instrument consist-
ing of 11 items was processed in the confirmatory
factor analysis. The reliability of the Smajla 2020 re-
search instrument is, based on Ferligoj et al. (1995),
very good, since the Cronbach alpha is a = 0.827.
Based on the results of factor analysis of the 6 items,
the values for skewness and kurtosis values met the
required criteria, the declared total variance ex-
plained is 56.58 % for the first factor, which is a good
result. Considering all relevant criteria, the Smajla
2020 instrument is both valid and reliable.

Participants

Invitations were sent out by the author for the
cooperation in the research to elementary schools in
the Republic of Slovenia by first sending an e-mail
to the schools’ internet address in January and Feb-
ruary of 2020. The invitations included a detailed
description of the purpose of the research, objec-
tives, significance of the results and the procedures
(delivery of the questionnaire, anonymity of the re-
search procedures, parental consent). Nine state el-
ementary schools initially agreed to participate, but
due to the outbreak of the pandemic (pandemic
of Sars-CoV-2) in March 2020 and the subsequent
closure of in-presence teaching, seven elementary
schools participated in the research instead of the
initial nine. Thus, a 406- strong sample of elemen-
tary school pupils in the 2nd grade (137 or 33.7 % of
pupils), 3rd (131 or 32.3 % of pupils) and 4th grades
(138 or 34 % of pupils) was formed. See Table2 for a
detailed presentation of the sample.

Table 2: Presentation of the sample based
on gender and age

M F
Gender 186 220
Total 406
Age 7 8 9 10 11 12
f 92 133 131 48 1 1
% 22.7 32.8 32.3 11.8 0.2 0.2
Total 406

The results presented in Table 2 show that
the majority of elementary pupils represented in the
sample were 8-year-olds, which would correspond
to second grade pupils, followed by 9-year-olds,
which would correspond to third graders, followed
then by 7-year-olds, which corresponds to first
graders. The sample wraps up with 48 fourth grad-
ers, with an 11-year-old and a 12-year-old, which
could be considered as pupils who very likely need-
ed to retake one or more grades. Male pupils repre-
sent 45.8 %, whereas female pupils represent 54.2 %
of the sample.

Data analysis

The data were statistically analysed using de-
scriptive statistics (frequency distributions, mean
values and crosstabs). The data were processed us-
ing SPSS IBM Statistical Package version 26. The
frequency distribution of the variables and their pa-
rameters were examined, and skewness and kurtosis
coefficients were determined. The research hypothe-
ses were tested using a t-test, ANOVA, and the Bon-
ferroni post-hoc test was applied as well.

Results

The following section of the paper contains
the presentation of the results of elementary school
pupils’ attitudes towards the FL 1 learning with re-
gard to the variable gender. The six items, the kurto-
sis and skewness coefficients’ values of which result-
ed lower than |2|, were tested against pupils’ gender.
See Table 3 below for t-test results.
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Table 3: Elementary school pupils’ attitudes toward FL learning: the presentation of the results of the t-test

Item Levene’s test P t-test df p
English is interesting. Equal variances 1.140 0.286 -0.727 404 0.467
assumed
Equal variances not -0.723 383.464 0.470
assumed
I want to learn Equal variances 5.296 0.022 -1.029 403 0.304
English. assumed
Equal variances not -1.018 372.178 0.309
assumed
My attitude toward =~ Equal variances 0.007 0.934 -1.336 403 0.182
the learning assumed
of English is good.
Equal variances not -1.334 390.499 0.183
assumed
Learning English Equal variances 0.921 0.338 -0.809 403 0.419
is good thing. assumed
Equal variances not -0.804 380.706 0.422
assumed
I am not afraid Equal variances 0.888 0.347 1.243 403 0.215
of speaking English  assumed
outside class.
Equal variances not 1.238 384.985 0.217
assumed
My English classis/  Equal variances 7.015 0.008 -1.545 403 0.123
my English teacher is assumed
good.
Equal variances not -1.521 357.606 0.129

assumed

The results shown in Table 3 do not present
any statistically significant difference in elementary
school pupils’ attitudes toward FL 1 learning with
regard to their gender, which is in contrast to the
findings of the Smajla 2019 research that had prov-
en important differences in pupils’ attitudes with re-
gard to their gender. Based on the results of the t-test
we cannot accept the RH 1, since no statistically sig-

nificant differences were found in pupils’ attitudes
with regard to the variable gender.

The follow up reveals the results of the ANO-
VA with regard to the pupils’ attitudes toward FL 1

learning and their grade. The results are presented
in Table 4 below.
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Table 4: Results of the ANOVA with regard to pupils’ attitudes toward FL 1 learning and gender

Item Sum of squares df Mean F P
Square

My attitude to people Between Groups 37.235 2 18.617 5.063 0.007
speaking English is
good.

Within Groups 1478.074 402 3.677

Total 1515.309 404
English is Between Groups 41.872 2 20.936 6.916 0.001
interesting.

Within Groups 1219.973 403 3.027

Total 1261.845 405
I want to learn Between Groups 34.842 2 17.421 5.563 0.004
English.

Within Groups 1258.822 402 3.131

Total 1293.664 404 0
Learning English isa Between Groups 40.476 2 20.238 7.173 0.001
good thing.

Within Groups 1134.151 402 2.821

Total 1174.627 404
I am not afraid of Between Groups 6.108 2 3.054 0.732 0.482
speaking English
outside class.

Within Groups 1676.742 402 4.171

Total 1682.849 404
My English classis/  Between Groups 61.261 2 30.631 12.274 0.000
my English teacher
is good.

Within Groups 1003.183 402 2.495

Total 1064.444 404

Compared to the results of the t-test present-
ed in Table 3, which reveal no statistically significant
differences in elementary school pupils’ attitudes to-
ward FL 1 learning with regard to gender, the ANO-
VA results presented in Table 4 offer an entirely dif-
ferent picture. Statistically significant results with al-
pha values less than 0.05 of confidence are written
in bold. It would appear that five items (English is

interesting., P = 0.007; I want to learn English., P =
0.001; My attitude toward the learning of English is
good., P = 0.004; Learning English is good thing., P
= 0.001; and My English class is/my English teach-
er is good., P = 0.000) of the six items tested in the
ANOVA have proven to be statistically significant.
Such results mean that only in the case of the item “I
am not afraid of speaking English outside class.” fe-
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male and male pupils’ attitudes toward FL 1 do not
vary.

The following part of the paper focuses on
the presentation of the more detailed results of the
ANOVA. The Bonferroni post-hoc test revealed the
more detailed results of the elementary school pu-
pils’ attitudes toward FL 1 learning with regard to
the grade they were in and quite a few statistically
significant differences were discovered.

With regard to the item “My attitude to peo-
ple speaking English is good.” the fourth graders
agreed more with the statement than the second
graders (P = 0.005).

With regard to the item “English is interest-
ing”” the fourth graders agreed more with the state-
ment than the second graders (P = 0.001).

With regard to the item “I want to learn Eng-
lish” the fourth graders agreed more with the state-
ment than the second graders (P = 0.004).

With regard to the item “Learning English is
a good thing” the fourth graders agreed more with
the statement than the second graders (P = 0.001).
The third graders agreed more with the statement
than the second graders (P = 0.045).

With regard to the item “I am not afraid of
speaking English outside class.” the post-hoc Bon-
ferroni test did not reveal any statistically signifi-
cant differences among the second, third, and fourth
graders.

As far as the item “My English class is/my
English teacher is good?” is concerned the third grad-
ers agreed more with the statement than the second
graders (P = 0.001). The fourth graders also agreed
more with the statement than the second graders (P
=0.000).

Based on the results of the ANOVA and the
Bonferroni post-hoc test we can accept the RH 2.

To sum up, the statistical analysis showed sig-
nificant differences in attitudes among the elemen-
tary school pupils toward FL 1 learning at an early
age with regard to the grade they are in which most-

ly occurred between fourth and second graders,
only with regard to two of the six items the analysis
revealed significant differences in attitudes between
third graders and the remaining two grades (second
and fourth).

Discussion

We have stated at the beginning of the paper
that the gradual trial introduction of FL 1 started in
the school year 2014 with just one third of all Slove-
nian state elementary schools. It continued in 2015
with another third and finished in 2016 with the full
introduction of FL 1 into the first cycle (grades 1 to
3). We have not addressed teaching methods and
approaches in this paper, although they may play an
important role in the formation of attitudes towards
FL learning at an early age, but rather addressed the
issue of gender and grade. It has been years since ex-
perts in the field claimed that early exposure is better
than a late one, provided that “it is associated with
enough significant exposure (other not least im-
portant conditions include that exposure to young
learners should be intensively distributed, and that
learners should be given opportunities to participate
in a variety of L2 social contexts)” (Mufioz, 2010:
47). Hence, FL teachers had to bear that in mind and
provide for such a learning environment that would
cater for enough L2 exposure at the same time pro-
viding for the feeling of inclusiveness.

In the same vein, Costa Rigo (2016) discussed
the myths and misconceptions of early foreign lan-
guage teaching and learning, stating the popular be-
lief that younger is better, meaning “that learning a
foreign language as a child is easier and more suc-
cessful and, therefore, advisable” (ibid.: 6). The au-
thor further stated, “children develop the ability to
use and understand the sounds of language. They
are also motivated, have positive attitudes and do
not have difficulties with the set of parameters spe-
cific to the target language” (ibid.: 11). Smajla ob-
tained similar results in his 2019 research, establish-
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ing that attitudes of second grade elementary school
pupils toward FL 1 learning and teaching did not
differ with regard to age, but rather with regard to
gender. Of course, the present study does not focus
on the importance of gender, yet the Smajla 2019 re-
search results are important for the perception of
the author’s 2020 research in the light of a signifi-
cant change in attitude toward FL 1 learning in the
third and fourth grades. Considering the results ob-
tained from the research analyses regarding the var-
iable age, the Smajla 2020 research did not reveal
any statistically significant difference in attitudes to-
ward FL 1, which eliminates the age factor in FL 1
learning from those factors that significantly influ-
ence the learning outcomes. Significant changes in
attitudes occurred with regard to the grade the pu-
pils attended. To clarify, most second grade pupils in
Slovenian elementary schools are 7-year-olds, most
third grade pupils are eight, and most fourth grad-
ers are 9 years of age. Pupils would have been taught
by the same FL teacher from the first grade onwards
to the third grade, in some cases even until the fifth
grade (11- or 12-year-olds). It is then up to the FL
teacher’s capability to create an encouraging learn-
ing environment by applying appropriate teaching
methods and approaches. Considering the fact that
many of the elementary school pupils engaged in the
research were actually taught by the same FL teach-
er from the first to the third grade, but by a different
teacher in the fourth grade, which triggered a sig-
nificant change in attitudes toward the FL 1 learning
from the third grade to the fourth grade, we deem
it advisable for FL 1 teachers to adjust their teach-
ing methods and approaches according to the grade
the pupils are in or to keep the same FL teacher as
in the grades one to three. This inevitably goes hand
in hand with the age-appropriate requirements,
which means that the earlier the FL 1 is taught, the
more teaching approaches and methods a FL teach-
er needs to be able to handle and, more importantly,
use them in a sensible way.

The results also point to an interesting di-
lemma, namely, considering the fact that the fourth

graders’ attitudes differed significantly to those of
the second graders and partly to those of the third
graders and knowing that in the majority of cases
there is also a change in the teacher in the passage
from the third to the fourth grade, it would appear
advisable to keep the same FL teacher in the peri-
od from the first grade to the fourth grade. Namely,
FL 1 teachers in the first cycle of elementary schools
in Slovenia are in the majority of cases class teach-
ers who have completed additional ESP training. On
the other hand, FL teachers from the fourth grade
onwards are predominantly specialists who have
received classical general training in philology but
would not be required to have a special training in
early teaching methodology. Teaching a foreign lan-
guage in childhood thus requires the teacher to mas-
ter the strategies of the classroom teacher (mastery
of classroom dynamics), a great deal of (foreign)
language knowledge, mastery of language teaching
strategies and knowledge of foreign language learn-
ing (Cameron, 2001). The first and the third catego-
ry is where the class teachers of LSP would have the
edge over the specialist teacher of the general philol-
ogy type, whereas it would appear that the specialist
would have the edge over the class teacher with LSP
course with regard to the second and fourth catego-
ry. In an ideal case, the FL 1 teacher at an early age
would be a mix of both a class teacher with a LSP
course and a specialist teacher, an aim which is hard
to achieve.

Conclusion

The paper aimed at establishing the differenc-
es in elementary school pupils’ attitudes towards FL
1 learning according to their gender and the grade
the pupils were in. Based on the results obtained
from the quantitative non-experimental research
the gender factor in itself does not play a significant
role in the underlying research, hence we could not
confirm hypothesis 1. Such an outcome came as a
surprise. Namely, the outcome of a similar research

50



Factors that influence attitudes towards early foreign language learning in Slovenia

conducted by Smajla in 2019 into attitudes of school
management teams, FL teachers, and second-grade
elementary school pupils, proved that it was the fe-
male pupils whose attitudes toward FL 1 learning
were more positive than those of their male school-
mates for most of the items. It may appear that the
FL 1 teacher’s discourse, which might have triggered
a difference in attitudes in Smajla’s 2019 research,
is different this time. Fourth-graders are namely
taught by FL teachers who in terms of their basic
training have obtained a degree in general philolo-
gy, lacking a specific LSP training for early language
teaching. Concerning the differences in attitudes
between the third graders and the second graders,
there is another factor that needs to be highlight-
ed, namely the standards of the core curriculum are
not assessed in the first grade. The oral and project-
based assessments start in the second grade, where-
as written assessments begin from the fourth grade
onwards, hence assessment factor might be one of
the reasons for a difference in attitudes of the third-
graders and fourth-graders relative to second-grad-
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Cmajna Tunen

OcHoBHa 1mKona ,,Pier Paolo Vergerio il Vecchio’,
Komap, Crosennja

OAKTOPU KOJU YTUYY HA CTABOBE O YYEILY CTPAHUX JE3NKA
HA PAHOM Y3PACTY Y CIOBEHUJN

Y pagy usnocumo pesynitiaitie uciipaxcuearea o cillasosuma geue tpema Upeom CiipaHom
jeauky Koju yue y wiKonu, a y 3a8UCHOCIHIU 0g HWUX0801 Y3pacilid U oueHa Koje umajy u3s ol
upegmeitia. IIpodnem y 6e3u ca tiogy4asareem ClipaHol je3uka Ha paHom y3paciily HAciiao je ycneqg
HEKOZIUKO YUMeHULUA: UAKO Ce HACIIABHUUU CIUPAHUX je3UKA WIKOLYjy HA yHueepsuilieiiuma y
Cnosenuju 6eh nexonuko geuenuja, y eehunu cnyuajesa odyxa us meiioguxe Haciiiase ciposogu
ce Ha ogceyuma PUNONIOUKUX, YMETHUUKUX U TlegalowKux Makyniieitia, u iio UpesacxogHo 3a
lipegasarve CIPAHUX je3uka y3pacilly 0g Ueiiiol paspega ocHO6He wikone u Hagamwe. Mehyiium,
og ciiposoherva pegpopme wikoncisa o Bonorwu uz 2003. ioguxe u tociiieiienol ysoherva upsoi
ciipanoi jeuxa y upea wipu paspeqa gprcasHe 0CHOBHE UIKOe, MHOIU YUeHUUU HUNUX paspega
ipomeHuny cy ceoje cillaéose y 6e3u ca yuyewem uUpeol ciiparnoi jesuxa. Y Crnosenuju tpsu
ciipanu jeaux ipegajy HACiAHUYU CHIPAHUX je3uka 0g 4eillepiliol paspega u HaAgase, mMaga
UM je go3eomeHo ga tipegajy u y Upea wipu paspega OCHOBHe UIKOe, AU teK UOUILO CilleKHY
iiocedHy guiliomy u3 melioguke HAcliaée HA PAHOM Y3PACULy, WO MOxce u3assaiiu ogpehee
iipodneme Kog geue y HUMUM paspeguma ocHosHe uikosne. To je flogciiaxno ayimiopky 0601 paga ga
upowupu uciipaxcusarse Koje je ciiposena y iepuogy 2014-2019. ioguHe o citiasosuma y4eHuKa
gpyiol paspega ocHo8He uikose 0 yuervy Upeoi citipanol jesuka u ga odyxeamiu u yueHuxe wwpehei u
4eillepiiol paspega. Y K6aHMMUTLATLUBHOM UCTUPANCUBAryY y30pax je uununo 406 yuenuka gpyioi,
wmpehei u ueitiepitiol paspega. Y3opxosarve je usspuieHo ipe fioueilika iangemuje upyca KopoHa,
og janyapa go mapitia 2020. ToguHe, U 0 je UMAsnOo 030umHe UMINTUKAYUje HA BeTUMUHY Y30PKa.
Jla Huje usduna eitugemuja u ga ce Hucy 3aiieopuse cée tiegaiouike UHCIUTIYYUje, y30pak Ou duo
mHoio eehu. Kao ucttipaxcusauxku uncitipymeniii kopuuwihen je yuuiminux u3 Attitude/Motivation
Test Battery (AMTB), koju je ipsodutiito odjasuo lapgrep (Gardner, 1985), a aytiopka ia tipuna-
ioguna ommpedama ceéoje gucepitiayuje. Kapaxitiepucitiuke ipumeroeHol uHciipymenitia Sune cy
éprno godpe, 3a uspauynaitiu Kpondaxos anga xoepuyujeniti pegrociii je duna a=0.827. Ocum
moia, odjawirbena ipea ykyiHa eapujarca je 56,58% 3a tipsu dakiwiop, wiitio je godap pesyniiaii.
Ioctiasmene cy gee uciipaxusaike xuiloiiese kako Ou ce Yil6pgua cilia606u yHeHUKa HUMUX
paspega ocrHosHe UIKOJIe Y 8e3U Ca yuerbeM UpPeoi CHIPaHOl je3uxad, a y 0gHOCy HA HUX08 Y3pacili
u oueny. Pesyniiaitiu ioxasyjy ga Hema CIAMAUCTHUMKY 3HAYAJHUX PA3AUKA HA TH-Teciily Y 0g-
Hocy Ha tion yuernuka, gok cy ce Ha AHOBA u bonpeporu ocili-XoK illeciiiosuma iokaszane cila-
MUCTUYKY 3HAYAjHe Kopenayuje Y 0gHOCY Ha éapujadny ouena u3 tpegmeitia u yiephero je ga
ce Clla6o6U yueHUKA 4elllépiiiol u genumu4Ho wipehel paspega 3Ha4ajHo pasnukyjy og ciiasosa
yueHuka gpyioi paspega y tioinegy eehune ajitiema Ha iieciliy. YcmeHo ouerusarve U ouerusarve
3acH08aH0 HA UpojeKTuMa iouure 0g gpyioi paspeqga, a UUCMeHO OluerUsarbe y8ogu ce 0g Heilsp-
ol paspega. Citioia, jegan og pasnoia 3auitio ce ciilasosu yueHuka wipehel u ueitiepiniol paspega
pasnuxyjy og citiasosa yueHuxa gpyioi paspega moxce Suitiu oyerousarve, anu ce WUM Uuliarbem
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y o6om pagy He dasumo. Hewitio gpyio je Suitino uciiahu: Haume, y ueiliepiriom paspeqy cidpanu
jesux tipegajy HaciliasHUuyu Koju Ha clilygujama Punonoiuje HUCy umanu ocedHy meiioguuxy ody-
Ky 3a ilogyuasarwe Ciipanoi jesuxa Ha parom yspaciiy. Juckypc HaClia6HUKA y OCHOBHOj UIKOU
Koju cy apowinu 0dyxy 3a iogyuasarve CIAPAHOT je3uKa Ha paHom y3pacitiy mosxce SUiliu y3pox pas-
TUMUTAUX Clla806a yueHuKkd. 3axmwy4ak je ga ogiosapajyha odyka naciiasHuka tpema y3paciiy
u paspegy koju yuenuyu tioxahajy cuiypHo tpegciiiaénpa 3Ha4ajan HAaKmiop, ako UmMamo y 6ugy
pasnuuuiie 8pcitie 00yKe KOjy cy UMAanu HACTABHUUY KOju tpegajy y upea wipu paspega gpiaste
ocrosHe wixone y CroseHuju.

Kmwyune peuu: yuenuyu y Hujicum paspeguma ocHosHe uikose, eHinecku jesux ciipyxe (ESP),
yuerve CIPAHUX je3uKa, unonoiuja, gpiasHe OCHOBHe UIKOTIe.
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