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in Physical Activities in the Pre-School Period

The society’s expectations towards preschool teachers are high, which is why their role is becom-
ing more complex, requiring a higher level of professionalism. Recently, experts have been highlighting
innovative approaches in different areas of teaching. Pre-school teachers are the holders of initiative
and ideas, must be creative, self-initiative, responsible, autonomous and professionally competent.
Last but not least, they must be innovative, that is, having the will, the knowledge and the ability to
use and realise a good idea. Therefore, pre-school teachers need to be trained, educated and acquaint-
ed with various aspects of teaching physical activity. With the acquired knowledge and experience
teachers can express their creativity in the field of movement as well. The problem of our research is to
determine whether pre-school teachers use innovative approaches to physical activity in kindergarten.
The aim of our reearch is to use the questionnaire to establish whether and what kind of innovations
are used by the pre-school teachers in providing physical activity. The sample is non-random and has
been intentionally selected. 115 pre-school teachers (of these 5 males) from 12 Slovenian regions de-
cided to participate in the research. The average age of men is 29.6 and of women 42.1. There are 32
teachers who are employed in the first age group, 65 teachers in the second age group and 18 teachers
in the combined class. We found that pre-school teachers with higher education less frequently plan
physical activities in the playroom (rho = -0.18; p = 0.050), and that there are more outdoor activi-
ties (rho = 0.22; p = 0.018). In addition, teachers who work with the first age group perform outdoor
activities more frequently than the teachers who teach in the second age group. From the analysis of
the obtained data, we find that pre-school teachers prefer choosing the proposed curriculum contents
and activities than innovative approach. Namely, the curriculum represents the professional basis
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for work process in kindergarten and introduces the possibilities of how to achieve the intertwined
goals from different fields of learning. We find that preschool teachers do not distinguish between the
concept of innovative approach and creativity, as well as between the activities from the field of move-
ment that are listed in the curriculum for kindergartens. Therefore, it is useful to provide training for
preschool teachers to learn the differences between the mentioned concepts. The latter can be checked

with a questionnaire at the end of the training.

Keywords: field of activity Movement, creativity, preschool teacher, preschool age.

Theoretical Background

The term “innovation” comes from the Latin
word “innovare”, which means to renew or change. It
is clear from this epistemological point of view that
innovation does not refer to the discovery of some-
thing new. It is what brings new revenue to the com-
pany and increases its competitive advantage. Inno-
vation usually also involves creativity, but these two
terms are not identical. Innovation can be defined
as the successful implementation of creative ideas in
the business environment. Creativity of an individ-
ual or a group is the starting point of the innovation
process, which is a necessary but not a sufficient step
(Jontez, 2012). Creativity is important because it im-
proves a quality solution to the problems in life. Cre-
ative thinking brings original solutions to recurring
problems, both in personal and professional areas
emphasize that creative thinking can improve the
quality of our day to day lives. Creativity is also im-
portant because it predicts life achievements better
than any other, widely used method, such as intelli-
gence tests, school grades, or any other standardized
aptitude tests (Albert and Runco, 1999).

The term creativity is more often used in the
pedagogical process. Through education, we devel-
op and nurture an individual's creativity, knowl-
edge, skills and abilities, which greatly contribute to
innovation and ensure successful innovation (Loon-
ey, 2009). Creativity is a non-uniformly defined
term and can be understood and interpreted in dif-
ferent ways. Some associate this concept with spe-
cial talent, others with intelligence or with thinking
outside the familiar framework, and still others with

the fact that you dare to take a step in another direc-
tion and find new solutions and ideas (Naralo¢nik,
2016). Srica (1999) defined creativity as the ability
to create new ideas, regardless of their potential ap-
plicability. Creativity is the basis for innovation, and
innovation is the result of the creativity used. The
individual who has the will, knowledge and abili-
ty to use and implement a good idea is referred to
as innovative. Therefore, innovative individuals are
needed by every modern organization that wants to
achieve high goals and development.

The individuals who show creative potential
in society are positive, motivated, cooperative, re-
laxed and feel good physically both in their home
environment and at work (Simoncic, 2013).

Society’s expectations of preschool teachers
are high, so their role is becoming increasingly com-
plex, which requires a higher level of profession-
alism from them (Kosica, 2016). Recently, experts
have been highlighting innovative approaches in
various areas of teaching. Preschool teachers are the
holders of initiative and ideas they must be creative,
self-initiative, responsible, autonomous and profes-
sionally competent. And last, but not least, they must
be innovative, which means that they have the will,
knowledge and skills to use and implement a good
idea. Therefore, it is necessary to educate, train, and
acquaint teachers with different aspects of teaching
physical activity. With the acquired knowledge and
experience, the teacher can express creativity in the
field of movement as well.

It is important for teachers to implement a
modern approach to physical activities, in the form
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of proactive physical learning. This kind of approach
is characterized by the fact that it is implemented
through independent searching and thinking and
solving qualitatively set challenges related to move-
ment. The latter develop children’s motor skills and
enable them to gain motor experience (Retar, 2015).

For the preschool period, it is essential to un-
derstand both the creative process from a broader
perspective of child development, as well as from
the perspective of knowledge of appropriate (curric-
ular) methods and forms of work as well as princi-
ples and goals that enable the development of crea-
tive abilities (Tomori, 2016).

The aim of the teacher is not only to provide
adequate care for preschool children, but it is much
broader. The teacher pays attention to the child’s ho-
listic development, motor, cognitive, emotional and
social abilities and characteristics. With an individ-
ual approach, the teacher enables each individu-
al to enrich their knowledge so that the child feels
progress and is happy for it (Videmsek and PiSot,
2007). That is why it is important that the teacher is
constantly professionally developing and constant-
ly learning through work. Only in this way can the
teachers improve their developmental competence,
which enables them to successfully manage the
learning and educational process, innovation and
creativity, and to use the latest knowledge of the pro-
fession in kindergarten activities, and also include
the knowledge of childrens needs (Devjak, 2004).
Retar and Lepi¢nik Vodopivec (2017) examine how
preschool teachers perceptions of their professional
competence for innovative physical activity instruc-
tion in early childhood. The authors find that pre-
school teachers emphasize the importance of physi-
cal activity organized with innovative approaches.
Unfortunately, we have not come across any study
that explores what innovative approaches to physi-
cal activity are, which can make it difficult to under-
stand this concept.

The purpose of our research is to determine
through a questionnaire, whether and what inno-

vative approach teachers choose in conducting a
sports activity according to their age, level of edu-
cation, length of service and age of children with
whom they work.

Methods

Sample of Subjects

The data were obtained on a non-random
sample of teachers from 12 Slovenian regions (Mura,
Drava, Carinthia, Savinja, Central Sava, Lower Sava,
Southeast Slovenia, Littoral-Inner Carniola, Cen-
tral Slovenia, Upper Carniola, Gorizia and Coastal-
Karst). We sent 120 (100 %) questionnaires to 12
kindergartens. 115 (95.8 %) teachers decided to par-
ticipate in the research, namely 5 (4.1 %) male and
110 (91.6 %) females. The average age of the male is
29.6 and that of female is 42.1 years of age.

Depending on the age of the teachers, we
formed four groups. 36 (30 %) teachers were includ-
ed in the age group over 50, the next age group be-
tween 41 and 49 comprised 28 (23.3 %) teachers,
and in the age group 40 to 31 there were 30 teachers
(25 %). The youngest group, in the age range from
30 to 21, included 21 (17.5 %) teachers.

68 (56.6 %) teachers have a higher or com-
pleted first level of education, and 3 (2.5 %) teachers
have a master’s degree or a completed second lev-
el. 31 (25.8 %) teachers have completed a secondary
education, and 13 (10.8 %) professionals have com-
pleted higher education.

More than a third of 47 (39.1 %) teachers have
more than 21 years of service. 32 (26.6 %) teachers
have up to 20 years of service in the kindergarten. 36
(30 %) teachers were included in the group of up to
10 years of service.

There are 32 (26.6 %) teachers who work with
children in the first age group, and 65 (54.1 %) in the
second age group. Also, 18 (15 %) teachers worked
in the combined department.
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Questionnaire

The questionnaire was designed to meet the
needs of independent research. To obtain the data,
we designed an anonymous questionnaire that
served the purposes of this research. The whole
questionnaire included 10 questions, four of which
were open and six of which were closed.

Data Collection Process

Data were collected from February to April
2018. To conduct the survey, we first asked for the
consent of the kindergarten management, and then
we sent the questionnaires to the kindergartens. The
research was not carried out within the project.

Data Analysis Methods

With the statistical program IBM SPSS Sta-
tistics 26 (IBM Inc., USA), the data were processed
and analyzed using nonparametric statistical tests -
Spearman’s correlation coefficient and Kruskal-Wal-
lis Test. We calculated the frequencies of individual
responses in the questionnaire.

Results

In the research, we wanted to determine the
connection between the selection of innovative ap-
proaches in the field of supervised physical activity,
planning and implementation of supervised physi-
cal activity in the gym or outdoors according to the
age of teachers.

Table 1: Spearman correlation (rho) with supervised
physical activity and age.

Age (in years)
rho P
How often do you choose innova- ~ 0.04 0.671

tive approaches for supervised

physical activities?

How often do you plan supervised -0.063 0.503
physical activities in the playroom

or the gym?

How often do you perform super-  -0.132 0.162
vised outdoor physical activities?

Note: p<0.05

We found that there were no correlations be-
tween the age of teachers and the choice of innova-
tive approaches (rho = 0.04, p = 0.671), the frequen-
cy of planning (rho = -0,063, p = 0.503) and im-
plementation (rho = -0.132, p = 0.162) supervised
physical activities in the gym or outdoors.

Table 2: Supervised physical activity according to
the selection of innovative approaches and space in
connection with the length of service of teachers.

Length of
service
0-10 11-20 more
years years than p
21
years
N 36 32 47

How often do you choose
innovative approaches for ~ 2.68 2.50 2.60 0.422
supervised physical activi- ~ + + +
ties? 047 0.62 0.68
How often do you plan su-
pervised physical activities 2.28 2.22 2.32 0.685
in the playroom or gym? * * *
0.78 0.66 0.81

How often do you perform
supervised outdoor physi- 2.44 2.38 226 0.563
cal activities? * * +

0.76 0.71 0.80

Note: p<0.05
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We also found that there were no differences
in the frequency of selection of innovative approach-
es in supervised physical activity and between the
three groups of teachers according to length of ser-
vice (p = 0.422). There were also no differences be-
tween the frequency of planned supervised physical
activity in the gym (P = 0.685) and the frequency of
supervised physical activities outdoors (p = 0.563)
between groups of teachers according to their length
of service.

Table 3: Spearman correlation (rho) with choose
innovative approachess and level of education.
Supervised physical activity according to the choice of
innovative approaches and location in connection with
the teacher's level of education.

Level of
education
rho p
How often do you choose innovative
approaches in your teaching of physical ~ -0.76 0.419
activities?
How often do you plan supervised physi-
cal activities in the playroom or gym? -1.83  0.50
How often do you perform supervised
outdoor physical activities? 0.222 0.018

Note: p < 0.05

The results shown in Table 3 show that teach-
ers with a higher level of education are less likely to
plan physical activities in the playroom (rho =-0.18;
p = 0.050) and more often outdoors (rho = 0.22; p =
0.018). In addition, teachers who teach in the first
age group are more likely to carry out supervised
outdoor physical activities than teachers who teach
in the second age group

Table 4: Supervised physical activity according to
the selection of innovative approaches and space of
recreation in relation to the age group in which the
teacher works.

Age group of children in
which the teacher works
Age Age  Com- p
group group  bined

1 2 depart-
ment
N 32 65 18

How often do you

choose innova- 272+ 251+ 272+ 0226
tive approaches in 0.52  0.66 0.46
supervised physical

activities?

How often do you

plan supervised 206+ 232+ 250+ 0.080
physical activitiesin ~ 0.72  0.77 0.71

the playroom or in

the gym?

How often do you

perform supervised  2.65+ 2.18+ 244+ 0.019
outdoor physical 0.55 0.79 0.78
activities?

Note: p < 0.05

We found that there were no differences in the
frequency of the selection of innovative approaches
in supervised physical activity (p = 0.226) and the
frequency of planned supervised physical activity in
the gym (P = 0.080) depending on the age group of
children in which the teacher works. However, we
found differences between the average value of the
frequency of outdoor physical activity between the
first and second age group of children, namely the
latter has a lower (p = 0.006).
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Descriptive data are the results of two open-
ended questions (Jelovcan, 2019):

1. What do you understand by Innovative
approaches to physical activity?

The results show that the two thirds of the
professionals included in the survey (76 partici-
pants) understand the concept of innovative ap-
proaches in physical activity as “Something new”.
The content according to curriculum was selected
by 37 teachers. “Improving the content of physical
activities, including daily outdoor activities” was
chosen by 24 teachers. “Other” was marked by 16
teachers who evaluated the concept of innovative
approach as “FIT4kids”, “I do not understand the

» « >

concept’, “A visit to the sports centre”, “Cooperating

» «

with external associates”, “Systematic performing of

» <«

physical activity”, “Innovative props”.

2. Which innovative approaches do you
choose to improve supervised physical
activities™?

The answers to this question showed that 73
teachers chose the learning content according to the
curriculum. There were 65 teachers who opted for
activities in nature, with a wide selection of props,
teaching methods and forms of work. The concept
of choosing innovative approaches was marked by
17 teachers as “Content is chosen by children”, and
33 teachers opted for “Other” which comprised the
options “FIT4kids”, “Cooperation with a sports in-
structor”, “I do not choose innovative approaches’,
“I use ICT”, “Team cooperation” ...

Discussion

Including modern strategies in the field of
movement in the planned work in kindergarten is
necessary because children acquire knowledge in a
way that requires research, comparison and solving
problems in teaching of movement. The results of
our study show that there is no connection between
the selection of innovative approaches in the field

of supervised physical activity, planning and im-
plementation of supervised physical activity in the
gym or outdoors taking into consideration the age
of teachers and their length of service. Teachers an-
swered two open-ended questions: “What do you
mean by innovative approaches in teaching physi-
cal activity?” and “Which innovative approaches do
you choose to improve your teaching of physical ac-
tivities?” The results of the research show that the
teachers understand the concept of “what are inno-
vative approaches in physical activity” as the content
of the Curriculum, “something new” and everyday
outdoor exercise. He also notes that the teachers in-
clude among the innovative approaches the follow-
ing: “FIT4kids” programme, a visit to a sports cen-
tre, inviting an associate from a field of sports and
including innovative sports equipment. When refer-
ring to innovative approaches, professionals listed
the contents of physical activity curriculum. Also,
the selection of answers to the question “Which in-
novative approaches do you choose to improve your
teaching techniques of physical activities?” showed
that teachers chose the contents of the Curriculum
for kindergarten. They also opted for outdoor activ-
ities, a wide selection of sports equipment, various
teaching methods and various forms of work.

A disadvantage of our research is that we de-
signed a questionnaire for the purpose of this re-
search. This questionnaire had not been validated
previously.

Retar and Lepi¢nik Vodopivec (2017) con-
clude that in the field of innovative teaching of
movement, stereotypical perception of problems,
routine problem solving, fear of mistakes and risks
associated with possible injuries are often exposed
among obstacles. Stereotypical relying on tradition
and avoiding change, lacking a favourable organi-
zational climate, and the predominance of routine
practices are often present.

What is more, we established that the pre-
school teachers who were included in our study and
teach in the first age group are more likely to per-
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form supervised outdoor physical activities than
the teachers who teach in the second age group, de-
pending on their level of education and age group of
children. The reasons can be found in the fact that
the teachers who teach in the second age group pay
more attention to other supervised activities of Cur-
riculum in kindergarten.

Innovative and/or creative approaches in ed-
ucation are important, as they complement already
established, routine professional programs and force
us to think more boldly about the applicability and
effectiveness of educational approaches in general.

The preschool teachers in the Trnovo Kinder-
garten (Anti¢, et al,, 2013) perceive innovation as
»something new, but also »better« than before, so
at the same time something effective.

The results (Karkovié, 2016) obtained in su-
rveys with preschool teachers show that in the last
five years more Slovenian (54.7%) than Croatian
preschool teachers (45.3%) have introduced innova-
tions in their pedagogical work. In the description
of innovations they introduced, Slovenian preschool
teachers most commonly mentioned the NTC me-
thod, staying outdoors and performing pedagogical
activities outside in all weather conditions, introdu-
cing the Reggio Emilia approach and the Montesso-
ri method. Croatian respondents most often men-
tioned the introduction of the Reggio Emilia con-
cept in the context of the »kindergarten as a child's
home« project, the organization of a sensory room
or corner, and work in stages and small groups due
to the large number of children in the department.

Based on the analysis of the obtained data, we
find that the professionals prefer to choose the pro-
posed contents and activities from the curriculum
rather than an innovative approach. The curricu-
lum represents a professional basis for work in kin-

dergarten and represent possible ways and means of
achieving goals that intertwine through all areas. By
implementing the presented approach, we will be
able to further contribute to the fact that physical
activity continues to have a positive impact on the
health and overall development of the user and co-
creates one's sustainable lifestyle.

Preschool teachers. who are willing to change
and explore the change offered and who would like
to establish the way to success also come up with
new suggestions themselves and update their own
practice. Some of the principals who were intervi-
ewed believe that the obstacle to promoting innova-
tion are the employees who only claim to be ready
for changes and innovations. And there are also tho-
se who openly encourage change but keep using the
old system. (Karkovi¢, 2016).

If preschool teachers want to change the be-
haviour, they must change their own perceptions
(Rupnik Vec, 2006).

Conclusion

In the conclusion we can establish that pre-
school teachers are aware of the importance of in-
novative approaches to improve supervised physical
activities. However, a survey should be carried out
in order to determine the competence of preschool
teachers through a more detailed study which are the
key triggers that encourage teachers to innovatively
teach in the field of movement. We find that most pre-
school teachers misinterpret the innovative approach
to physical education, as the activities that they claim
are innovative have already been included in the Kin-
dergarten Curriculum. Our opinion is that preschool
teachers do not distinguish between the concept of an
innovative approach and creativity.
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‘Hynuana Jenosuyan,
Tageja BonmyT

Yuusepanret [Ipumopcka, Ilegaromkn paxynrer
Komap, Cnosennja

ITPENCTAB/bAIbE OJABPAHUX NHOBATUBHUX ITPUCTYIIA
OV3NYKNM AKTUBHOCTMMA Y ITIPEAJIIKOJICKUM ITEPMOY

Honasuwina: Ouexkusara gpywiiiea fipema ogiojuiliervuma Upegquikosicke geue cy
8UCOKA, 3Ail0 TUOCiiAje wUxX08a y0ia cée KOMUIEKCHUjA, W0 USUCKYje 0g HUX 8UULY PA3UHY
citipyuHociiu. Y 3agrem pasgodmwy cllipyurbayu UCiu4y uHo8aiueHe upuciiyie y pasnuuuiium
odnacimuma Hacimiase. Ogiojuiliernp je Hocunay, uHuyujamuee u ugeja, mopa Suiiu Kpeaiua,
CAMOUHUUUJATUBAH, 0gI080PaH, AYOHOMAH U CHPYUHO Komiellienitian. VI Hajzag mopa Suitiu
U UHOBATHUBAH, WO 3HAYU ga UMA 807bY, 3Hate U CUocodHOCTU ga godpy ugejy UpumeHu u
peanusyje. 3atio wwpeda ogiojuitierve octiocoduiiu, odpasosaitiu U YUOHAMWAU €A PASTUMUTHUM
ioineguma Hacitiase pusuuxe akimiusHociiy. CitieueHUM 3HAUMA U UCKYCIABUMA MOHce 0giojuiiiern
U3pa3uThU Cilleapanaminiéo u y o0naciiiu kpeiiarea.

IIpodnem: IIpobnem Hawiel uciipaxcuearea je ga ymiepgumo ga nu 6actiuitiavu Kopuciie
uHosatiuHe Upuciiyile Pusuukoj aximiueHocimiu y epimuhy. Cepxa Hawel ucipaxusarba je
iomohy yuumHuKa ycitlaHoBUU ga iu U willa uHo8amiueHo ogadupajy ogiojuitiervt Kog gusutxe
AKUWUBHOCTUU.

Meiuioge: Y3opax je cnyuajan u HameHcku 0gadpan. 3a capagivy y UCTUPaiusarby ce 0Gnyuuno
115 ogiojuitierva (5 mywxapaya) us 12 cnosenaukux peiuona. IIpoceuna citiapociti mywkapaua
je 29,6 ioguna, a xena 42,1 ioguny. Y ipynu tpeoi citiapocHoi pasgodma genyje 32, y gpyiom
citiapocHom pasgodmwy 65 u y koméuHosarom ogemervy 18 ogiojuiiiena.

Pesyniniattiu: Y ucitipaxuearoy cmo xeneny ycilaHosumiu tiose3anociti usmehy ogadupa
UHOBATUBHUX TPUCIliylia y o0nactiiu 60gpuse Pusuuke/ciiopilicke aKiu6HOCHIY, UAAHUPAILA U
ussohera sogmuse pusuuke/ciiopiticke AKAUBHOCTAY y THepeilianU UU HA OWLBOPeHOM Tipema
cifiapocitiu ogiojuitierna. YeilaHosunu cmo ga ogiojuitierou ca sumium ciitetienom odpaszosarea pehe
unanupajy dusuuxe axiiueHociiu y uipaonuyu (pxo=-0,18; i=0,050), a uewshe na otieoperom
(px0=0,22; 1=0,018). Ocum iwoia, ogiojuitierou Koju ipegajy y ipeom citiapocHom pasgodmwy ueuihe
u360ge 60gpuse aKiiuBHOCHAU HA 0TLBOPEHOM 0F 0giojuiliesba Koju ipeqajy y gpyiom cillapocHom
pasgodmy. A yciiamHosunu cmo pasnuxe y UpoceuHoj pegHOCiiu ueciiociiu ussohera 60gmuse
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pusuuke/ctiopiicke aK iU HOCTHU HA OTTLBOPEHOM Y TP60j U gpyioj clllapocHoj Ipytiu geue, Hocnegra
uma, naume, Huxcy (1=0,006). OniucHu tiogauu oimeoperol uuiarea ,llliwa togpasymesa iojam
UHOBATHUBHU TPUCTIY U KOg Puduuke/cliopilicke AKTUUBHOCITIU ™ THOKA3Y]y ga je pasymesarve iojma
WA Cy UHOBATTUBHU TPUCTAY U KOG pusuuke/clopilicke akiliueHOCTIU K0g gée pehune ClUpyHUX
pagruka (76) ,Hewiiio Hoso”. Kypukynapre cagpicaje je ogadpano 37 ogiojuitierva. ,,ITodomuaiiu
cagprcaje PUIUUKUX/CHOPTCKUX AKTAUBHOCTILU, THaKohep c6aKkogHe6HOM Pu3uukom axiiueHouhy
Ha ommieoperom” ogadpano je 24 ogiojuitierva. Kao ,,gpyio” je 16 cilipyuHux pagHuka epeqHosano
iojam unosamiueHu tpuciiyii: PUT4xuge, ognasax y cilopiticku ueHiiap, 6arvcku capagHuyu,
cuctileMatmiu4HO U3B0GUITIU PU3UUKY/CUOPTCKY AKTUUBHOCI, UHOBATHIU6HA TilomohHa cpegcitiea,
pexeusuitiu... Vicitio waxko je ogadup ogiosopa kog iuitiarba ,3a Koje uHosamiueHe Upuciiyiie ce
olipegemyjeitie 3a Hiodomuiare 60gpbUUX OUSUMKUX/CUOPTUCKUX AKIAUBHOCTHU?” 110KA3A0 ga Cy
73 ogiojuitierva ogadpana cagpicaje Kypukyayma. 3a akitiueHociliu y upupogu womohy waponukol
ogadupa pekeusuiia, HACTABHUX Meltioga U 00nuKa paga oupegenusno ce 65 ClipyuHUX pagHUuKa.
IToumarwe ogadupa unosamiueHux Upuciiyiia je 17 ogiojuitierva 6pegHo8ano Kao ,cagpicaje
ogadupajy geua”, xao gpyio je 33 ogiojuitierva otipegenuno: PUT4xugc, capagra ca clopimickum
ilegaioiom, He ogadupam uxosammiueHe upuciiyiie, upumena VKT, wumcko capahusarve...

3axmyuak: VIHosaliueHu u/uny kpeamiueHu Gpuciiyiu y ogiojy u odpasosarwy cy 6axcHu,
jep gouywyjy eeh yiiephene, pymiuHucaxe cilipyuHe upoipame u iepajy HAC Ka CMUOHUjeM
dpemuuipbarwy 0 UpUMerUOCTU U ePUKACHOCTHU 0giojHux Upuciiyia yotuwiilie. VI3 ananuse
goduseHux ogamiaxa yciiaHoemwyjemo ga cy ClpyuHu pagHuyu 6uule 0g UHOBATUBHOT UPUCTHY A
ogadupanu tipegnoxcere cagpricaje u genamiHoOCUu KypUKyiyma Koju 3Hae ciipyue iiiemerne 3a pag
y epimiuhy u upegciniasmwajy moiyhe tiyitiese u Ha4UHe peanu3oéarba Uumwesa Koju ce ipeinuhy kpos
cee odnactiu. Ilopeg iwioia cmo ycitianosunu ga ogiojuiiiebu yKvyueHu y Haule UCpaxcusarbe Koju
ipegajy y upsom ciiapocHom pasgodmy ueuihe uzsoge 80gmuee AKiUBHOCHIU HA OTHLBOPEHOM Helo
ogiojuitiervu Koju tpegajy y gpyiom citiapocHom pa3godmy ipema wuxoeoj pasuxu odpazosarba u
ciiapocHoj ipyiiu geye. Pasnoie moscemo imipaxcuitiu y imiome ga ogiojuitiesou koju tipeqajy y gpyiom
ciiapocHom pasgodmy tioceehyjy euwe taxctve gpyium 60gpuum 0ONACTUUMA AKTAUBHOCTAU
kypuxynyma y epiuhy. Hegociaitinociti Hauiel UCHpaicueared je ga cmo cactilasuny YuumHuK 3a
iotipede 0601 UCTPANUBAtLA.

Kmwyune peuu: obnaciti genaiminociiu Kpeitiaroe, Cll8apanauiitiéo, 0giojuitiesn, upequikoncko
pasgodme.




