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Extended summary1

The aim of the exploratory quantitative research presented in the paper was to examine 
how and to what extent the use of ICT in religious education is a significant factor in foster-
ing empathy, based on students’ assessments. The research included 125 students of the Acad-
emy of Serbian Orthodox Church for Fine Arts and Conservation and the Faculty of Orthodox 
Theology at the University of Belgrade, most of whom had attended religious education during 
their previous schooling. A systematic non-experimental observation method was used – data 
were collected and interpreted using a three-part online Likert-type questionnaire developed 
specifically for this study. The first part gathered general sociodemographic information about 
the participants; the second part examined students’ opinions on the use of ICT in religious 
education; and the third part assessed the Interpersonal Reactivity Index (IRI) (Davis, 1983) 
to obtain a multidimensional measure of empathic responsiveness. The analyses included fre-
quency, correlation, and regression approaches, along with checks of factor structure and in-
strument reliability. In determining the optimal number of factors, the criteria of interpreta-
bility, the Guttman–Kaiser criterion, and the scree plot elbow method were applied. Two fac-
tors were identified: 1. INRE – Integration of  ICT into interactive teaching for the purpose of 
developing empathy (α = .80), 2. GIMR – Group interaction and moral development through 
ICT (α = .66). The results suggest that students moderately perceive ICT as useful in foster-
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ing empathy, with integrative and group activities showing the greatest potential for enhanc-
ing empathy and moral development. The INRE factor reflects the extent to which informa-
tion and communication technologies are integrated into interactive teaching activities to de-
velop empathy among students. This factor showed a significant correlation with higher levels 
of empathic responses, indicating that interactive activities in religious education enabled by 
ICT may be an effective method for developing students’ empathy. When students have the op-
portunity to actively participate in tasks such as discussions on moral topics using interactive 
tools, they are more motivated and engaged, which enhances their understanding of moral and 
empathic values. These findings are consistent with those of Jensen (2008), who emphasized 
the importance of debate in developing historical empathy in the classroom. The GIMR fac-
tor reflects the extent to which information and communication technologies are used to en-
courage group activities and moral development through collaboration and exchange of opin-
ions among students. It includes group work, online discussions, debates, and projects aimed 
at addressing moral issues and developing shared values such as empathy and tolerance. This 
factor correlates with higher levels of moral development and a sense of collective responsi-
bility. Through group activities, students have the opportunity to hear others’ viewpoints and 
reflect on their own values in relation to those of others. These experiences help them devel-
op empathy for different people and situations, and to build personal moral standards aligned 
with group values and social norms. This aligns with Gair’s (2011) findings, which highlight 
the positive aspects of implementing empathic programs in education for developing critical 
reflection and action in social work students. The conclusions suggest that introducing struc-
tured ICT activities, interactive tools, and thematic discussions into the teaching process can 
significantly improve the effect of religious education on the development of empathy among 
young people. The study recommends teacher training in ICT use, the enhancement of digital 
content, and a greater emphasis on group work as key steps for optimizing teaching. Limita-
tions of the study include a relatively small sample size and reliance on self-assessment by par-
ticipants, while future research could include a broader sample, longitudinal approaches, and 
deeper analyses of specific ICT tools.
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