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Word of guest editors

The relevance of the topic of this special issue emerges from the fact that from the very beginning
of our lives we are part of a social world, thus our overall development and education are situated in a
complex network of social relations with people around us and unfold through social interaction with
them. Having that in mind, it is not surprising that the field of research of learning and development
through social interaction is very rich and miscellaneous. This variety is visible from the perspective of
methodological approaches taken by the scholars (qualitative, quantitative or mixed), differences in the
types of studied interaction (peer interaction vs. adult-child interaction; symmetrical vs. asymmetrical
interaction), focus on different roles within interaction (e.g. parent-child interaction; teacher-student
interaction), interest in different aspects of interaction (such as emotional, motivational, cognitive) or
what develops within it (e.g. different skills, competencies, knowledge) etc. Based on the analysis of dif-
ferent kinds of research this field Baucal, Arcidiacono and Budevac (2011)" identified two perspectives in
studying the social interaction and its role in learning and development — exploratory and analytical per-
spectives. Within the first, exploratory perspective, the social interaction is not an object of study per se,
but it is rather studied in order to explain something that is outside of interaction (e.g. learning of some
knowledge within school, development of competencies, self related characteristics, etc.). For example,
when one studies the effect of symmetrical peer interaction on development of new cognitive competen-
cies, the focus of such study is on development of new competencies and the social interaction, which
has a status of an independent variable. Therefore, the key question in this kind of approach is what is
the impact of social interaction on learning and development of some individual characteristics. Within
the second, analytical perspective, the social interaction is the main object of research interest and it is
analyzed in details in order to describe its diverse patterns and dynamics. The analytical perspective is
based on the assumption that different individual characteristics (such as thinking, emotions, competen-
cies, abilities, attitudes, etc.) are relational and situational/contextual by its very “nature”. These traditions
of research assume that the study of conversation and interaction between human beings is the main re-
source for the understanding of the way how different processes (cognitive, emotional, linguistic, social,
etc.) are linked within social interaction and create certain kinds of dynamics and trajectories.

1 Baucal, A., Arcidiacono, E, & Budevac, N. (2011). Reflecting on different views of social interaction: Explanatory and analytic
perspectives. In A. Baucal, F. Arcidiacono & N. Budevac (Eds.), Studying interaction in different contexts: A qualitative view (pp.
233-251). Belgrade: Institute of Psychology.
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The goal of this special issue is to present the variety among studies dealing with learning and
development through social interaction in terms of conceptual framework, methodologies, object of
interaction, context and participants, but all situated within educational context.

The issue is starting with four papers dealing with learning and skills development related to dif-
ferent subjects in elementary school - mathematics (Buchs et al.; Anié & Pavlovi¢ Babic), science (Tartas)
and reading (Budevac ¢ Baucal). These papers use a variety of methodological approaches - quantitative,
qualitative and mixed. Also, the difference in the focus of these contributions creates the opportunity for
the reader to get an insight into the complexity of learning and development of knowledge, skills and
competencies through interaction with different tasks and partners as well as by using different tools, to
see how different aspects of interaction are interwoven, but also to see what this kind of studies can pro-
vide in terms of better understanding of the difficulties which students are facing when learning specific
subject contents or appropriate certain skills relevant for learning.

Consequently, the next three contributions present and discuss designs of educational settings
through which we can scaffold students learning and development and offer the perspective of involved
partners — teachers and parents. Hence, the papers focus on language acquisition in an inclusive educa-
tional setting (Padiglia & Arcidiacono), inquiry based mathematics learning (Radisic¢ & Josic) and the de-
velopment of creativity (Kohler, Boissonnade & Giglio). These papers provide two relevant findings. Fir-
stly, they demonstrate how specific teaching/learning designs structure and organize learning activities
of students by providing opportunities for them to develop some important knowledge and competen-
cies, and secondly, what kind of challenges teachers might be faced with in appropriating and applying a
new teaching/learning design in their everyday professional practices.

The next two papers (Bova; Muller Mirza) contribute to this special issue by introducing the topic
of learning through argumentative discussions in the context of higher education. The authors of these
papers remind us on the huge educational potential of argumentative discussions and the way university
teachers can use it in order to promote learning of their students. Although focused on the same aspect
of learning through the joint work, papers make complementary contributions, taking different meth-
odological approaches.

Finally, the issue is closed by two papers that consider other relevant aspects of this topic — emo-
tional relation between teacher and student as a factor of children learning, as well as attitude toward ed-
ucation and school (Krstic), and social interaction as a setting of dynamic assessment of children’s abili-
ties (Nedi¢, Josi¢ & Baucal). Although not primarily focused on learning, these two papers highlight two
relevant issues from the perspective of successful learning. One is emotional aspect of teacher-student
relation, wherein the author takes the theoretical framework that is very well known in psychology, but
not usually considered in the studies of teacher-student relations - attachment theory framework, which
additionally increases the value of this contribution. The other perspective starts from a well-known
framework - dynamic assessment of children’ abilities, but with the focus on one especially vulnerable
group of children, namely the children from drop-in centre - and makes the study unique in the Serbian
setting.

We believe that this special issue demonstrates the diversity of approaches and methods with-
in the field of learning through social interactions. In our view, it opens the floor for a broad reflection
about key open issues, as well as advantages and shortcoming of different methodological approaches.
Our main idea is to offer a possibility to open a dialogue with researchers, teachers’ trainers, profession-




als involved in the field of education and, of course, teachers that are daily involved in teaching/learning
processes from a specific perspective. In fact, they are actors and observers at the same time. Our effort
in proposing this special issue is to involve all of them in the analytical processes that the different con-
tributions sustain, in order to cross boundaries between school systems, actors and educational institu-
tions providing guidelines for curricula and teachers’ training.

Nevena Budevac
Francesco Arcidiacono
Aleksandar Baucal
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Yeogna peu iocinyjyhux ypegnuxa

PesreBaHTHOCT TeMe OBOT cIlenyjajHOT 6poja MpOM3/Iasy U3 YNIbEHNUIle a CMO Off CaMOT IOYeT-
Ka CBOT >KMBOTA JIe0 COLMjaTHOT CBETa, yC/Ief, Yera Cy Halll I[eJIOKYIIaH pa3Boj 1 00pa3oBatbe YPOmeHN
Y CIOXKeHY MPeXy COLIMja/IHUX OffHOCA Ca /bY[MMa OKO Hac U OfBMjajy ce KPO3 MHTEPAKIUjy ca BbUMA.
VMmajyhu To Ha ymy, Huje HEOOMYHO LITO je 0O/IACT MCTPaXKVMBakba yuela M pa3Boja KpO3 COLMjaIHY
MHTEpPaKLMjy BeoMa borara 1 pasHOBpCHaA. Ta pasHOBPCHOCT je BUJ/bUBA Ca CTAHOBUILITA METOJO/IOMI-
KUX IPUCTYNA (KBaIUTATVBHM, KBAaHTUTATVBHI W1V KOMOVHOBAHM), Pa3IMIUTIX TUIIOBA MHTEPaKIyje
KOju ce Ipoy4aBajy (BpIImbadka MHTepaKIVja WM MHTepaKiuja usMeby geteTa 1 ofpacior; cMMeTpud-
Ha WIM acMeTPUYHA MHTEPaKIMja), YCMEPEHOCTH Ha pasM4yTe yJIore YYeCHUKA y MHTepakuuju (Ha
npuMep, NHTepakuyja usMeby popnrerba u felie Wi nsMeby HacTaBHUKA M yYEHUKA), MHTEpeCOBamba
3a pa3MMuuTe acleKkTe MHTepakuyje (IOIMyT eMOIMOHATHOT, MOTUBALMOHOT, KOTHUTYBHOT) VI TOTa
IITa Ce KPO3 Y pasBuja (Ha mpuMep, pa3IMuuTe BeLUITNHe, KOMIIeTeHIje, 3Hama). Ha ocHOBY aHamm-
3e ICTpaXuBama 13 oBe obmacTy, baynan, Apunanjakono u bybesan (2011)"' npentndukosanu cy gsa
IpPUCTYIIAa IPOy4YaBakby COLMja/IHe MHTEPAKIUje U IbeHe YIOTe Y YIely U pa3Bojy — eKCiniopaitlopHy u
ananuitiuuxy. Y OKBUPY IpBe, eKCIVIOPATOpPHe MEePCIeKTUBe, COLMjaTHa MHTepaKIuja Hije 06jeKaT uc-
Tpa)kMBama cama 110 cebu, Beh ce mpoydaBa kako 611 ce 06jacHIIO HEIITO M3BaH MHTepaKuuje (Ha mpu-
Mep, yCBajame LIKO/ICKOT 3Hamba, Pa3Boj KOMIIETEHINja, 0COOMHEe MTMYHOCTN). TaKo, peryMo, MoXeMo
npoydaBaTy eeKTe CMMeTpUYHe BPIIbadyke NHTEePaKIMje Ha pa3Boj KOTHUTMBHMX KoMIeTeHIuja. Po-
KYC TaKBOT MICTPa)K/Bama je Ha Pa3BOjy HOBMX KOMIIETEHI[Nja, a COL[Mja/lHa NHTepaKIMja MMa CTaTyC
He3aBuCHe Bapujabie. [Ipema ToMe, K/by4HO MUTalbe Y OKBUPY OBOT NPKUCTYIIA jecTe — Ha KOju HauMH
colyjajiHa MHTePAKIMja YTHYe Ha YUehe I Pa3Boj HeKUX MHAMBUAYATHIX KapAKTePUCTUKA. Y OKBUPY
IpyTe, aHAIUTUYKe IePCIeKTIBE, COL[Mja/THa NHTepaKIMja je I/IaBHM 00jeKT MHTepecoBama NCTPAXKI-
Bava U aHaJM3Mpa ce I0 JleTaba KaKo OU ce OMICaIy beH) Pa3INauTi 00paciiy 1 IMHaMuKa. AHamu-
TUYKA [IePCHeKTVBA Ce 3aCHNMBA Ha IIPETIOCTABLM [ja CY pa3IndnTe NHAMBUYaTHe KapaKTepPUCTIKe
(mormyT MuII/bEHA, EMOIVja, KOMIIETEHIINja, CIIOCOOHOCTY, CTABOBA U JIp.) Pe/TallliOHe U KOHTEKCTyaIn-
30BaHe. VICTpaXuBauKy MPUCTYIN y OKBUPY OBe IIepCHeKTUBe, JaKe, clefie IPETIIOCTaBKYy fia je Ipo-
y4yaBame KOHBep3alje ¥ MHTepaKiuje 1u3Mehy /byan ITaBHU U3BOP pasyMeBama KaKo Cy pasInuuTy
nporecy (KOTHUTVBHM, eMOLIVOHATHY, TMHTBUCTIYKY, COIVMjA/THU 1 JIp.) IOBE3aHNU YHYTap COLMjaIHe
UHTepaKuyje 1 ofpehyjy meHy AMHAMIUKY.
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1 Baucal, A., Arcidiacono, E, & Budevac, N. (2011). Reflecting on different views of social interaction: Explanatory and analyt-
ic perspectives. In A. Baucal, F. Arcidiacono & N. Budevac (Eds.), Studying interaction in different contexts: A qualitative view
(233-251). Belgrade: Institute of Psychology.




Ineja koja cToju y OCHOBY OBOT CHeIMjaTHOT 6poja je fa ce IIpMKaske pa3HOBPCHOCT CTY/Mja Koje
IPOY4YaBajy yueme U pa3Boj Kpo3 COLMjaIHy MHTEPAKIU]y ¢ 063MPOM Ha IJIXOB T€OPUjCKI OKBMP, Me-
TOJOJIOTHjY, IIM/b MHTepaKIuje, yIeCHNKe y MHTepakuuju, 6yayhu fa cy cee cMemreHe y 06pa3oBHI
KOHTEKCT.

[IpBayetupupasayoBoMOpojybaBe ce OBIalaBambeM 3HAbIMA V3 Pa3ININTYX OCHOBHOIIKOICKIX
IpefMeTa MM Pa3BojeM BEeUITUHA Off 3Havaja 3a yueme THUX IpefMeTa. Y NUTamy ¢y MateMaTnka (bykc
u capapuuiy; Anuh n IlaBnosuh ba6buh), mpuponne nayke (Tapra) u untame (byhesan u Bayman).
OBa ucTpaxuBama ce Pas3auKyjy npema KopuinrheHOj MeTORONOTHjU, IPU YeMy CY 3acTyI/beHe U
KBAaHTUTATVBHA ) KBAJIUTAaTMBHA U KOMOMHOBaHa MeTomonoruja. Takobe, pasmmka y ¢okycy oBux
pagoBa omoryhaBa uMTaoly fia CTEKHe YBUJ Y CIOKEHOCT ydera U pasBoja KpPo3 3ajelHNYKM paj Ha
PasIMUUTUM 33JJallIMa, [ja YOuUM KAaKO Cy PasIM4MTU aCIeKTV MHTepaKluje UCIpeIIeTaHy, Kao 1 fia
carjiefia Kako HaM OBaKBa MCTPaVBalba MOTYy IoMohy a pasymMeMoO ca KakBMM ce cBe Telmkohama
CyouaBajy yueHMIM Kaja Tpeba a ycBoje onpeheHo 3Habe MM BEIITHHE Off 3Hayaja 3a yuere.

bpojceHacraspa caTpy pafia Koja IpuKasyjy U IPEUCIINTY]jy KOHLeNIMje pasINnIUTUX 00pa3oBHUX
CUTYallMja KpO3 KOje MOXKeMO Jia IIOfIp>KaBaMo Y4erbe M Pa3Boj yUYeHMKa U Y3 TO IIPY>Kajy YBUJ, y TO KaKO
Taj IIpollec U3Iefla U3 NepCIeKTUBE YK/by4eHMX aKTepa — HaCTaBHUKA U pofiuTesba. KoHKpeTHO, pafoBu
ce 6aBe y4yemeM je3NKa y BUIIeje3aTHOM 06pa3oBHOM KOHTeKCTY (ITagmba m ApunujakoHo), yuemeM
MaTeMaTMKe KpO3 UCTpaXUBadKy pajy HacTaBu (Pagumuh u Jomnh) n passojem kpearnsuoctu (Konep,
Boaconap n Hupo). Kpos oBe pasoBe nctakHyTa Cy iBa BakHa Hanasa. Ha mpBoM MecTy, OHM 1TOKa3yjy
Kako crienudryHa KOHIeNIMja 06pa3oBHe CUTYalyje CTPYKTypHIIIe Vi OpTaHu3yje aKTMBHOCTY y4erha
Kpo3 Koje oMoryhaBa y4eHMIIMa Jia pa3Bujy BakKHa 3Hama 11 KoMIeTeHIyje. Takohe, oBu pagoBn Ham
roBOpe O 13a30BMMa Ca KOjuIMa Ce HACTaBHUIIM MOTY CYOUYMTH IPVIMKOM Kpenpamba OBIX 00pa3oBHUX
CHTYyaIyja y CBAKOJJHEBHOj 0Opa30BHOj IPAKCHL.

Crnepeha pgBa paga (boBa; Munep Mupsa) olprHOCe OBOM CIieliyjaTHOM 6pojy Kpo3 yBobheme
TeMe y4yemwa KpOo3 apryMeHTAaTVBHM JMjaIor Y KOHTEKCTY BUCOKOT oOpasoBama. AyTopu oBa /jBa paja
Hac nozicehajy Ha 06pa3soBHM NOTeHIMja/I ApIyMEHTATVBHOT JiUjajiora ¥ Ha TO KaKo Ipodecopu Mory
KOPUCTUTY OBaj BUJ pajia Kako OU MOACTAK/IN yuere CBOjUX CTyAeHaTta. VMako cy ¢pokycupanu Ha uctu
acIleKT yYema Kpo3 3ajefHUYKU pafl, OBU pafioB/M KOMIIJIEMEHTApPHO JOIPMHOCE OBOM CII€LIMjaTHOM
Opojy, jep KOpuCTe pasIn4nTe MeTOHOJIOIIKE IPUCTYIIE.

Ha xpajy, uspame ce 3aBpluaBa pajoByMa Koju ce 6aBe IPYTMM Ba)XKHUM acleKTMa TeMe OBOT
Opoja — eMOILMOHA/THIM aCIIeKTOM OIHOCA YYeHVK-HACTaBHMK Kao (aKTOPOM y4uera 1 OFHOCA YIeHMKA
npema mkom (Kpcrtmh) m coumjasHOM MHTepakuMjoM Kao CPeAMHOM 3a JUHAMUYKO TeCTUparbe
meunjux crnocobnoctn (Hepuh, Joumth n Baynanm). VMako Hucy npumapHO QOKycMpaHU Ha ydeme,
OBa JIBa pajia OCBET/baBajy IBa BEOMa pe/IeBaHTHA aCIEeKTa YCIIEIIHOT y4Yema. JeaH je eMOLOHAHI
acIIeKT OIHOCA YYeHMK—HACTaBHUK, IIpY YeMy ayTop Kpehe off Teopujckor okBupa Koju je Beoma fo6po
MIO3HAT y IICUXOJIOTUjI, aln Hajuemhe HMje ITOBe3aH ca MCTpaKMBambIIMa OfHOCA n3Mely HacTaBHMKa
U y4eHMKa (Teopuja apeKTMBHOT Be3NBama), ITO KofaTtHo yBehasa gonpuHoc oBor paga. Jpyru pap
takobe kpehe oz f06po MO3HATOT TEOPMjCKOT OKBUPA (AMHAMMUYIKOT TECTUPAba AeIMjUX CIOCOOHOCT)
1 (poKycHpa ce Ha jefIHy TI0CeOHO OCeT/BUBY IPYIy Aelie — Aeny 13 CBpaTHINTa, IITO OBO ICTPAKUBAbe
4yHY jefuHcTBeHUM Y Cpoujn.

Bepyjemo ma oBaj cnenyjaman 6poj mpyuKasyje pasHOBPCHOCT y TE€OPMjCKMM M METOJOIONIKIM
OPUCTYNMMAa IIPOYYaBalby ydera KpPO3 COLMja/IHy MHTepaKuujy. VI3 Haler yIya, OH OTBapa IpOCTOp 3a
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pasMMIIbakbe O K/bYYHVMM OTBOPEHUM IUTABUMA U3 0Be 00/1acTH, Kao U IPeTHOCTUMA U OTPAaHNYeH -
Ma PasIMINTIX METOZIONOMKNUX mpuctymna. Hamepa HaMm je 6ma ja mopcrakueMo gujanor nameby mc-
Tpa)kMBaua, 3aTVM CBUX OHMX KOjI Y4eCTBYjy Y oOpa3oBamwy 6ynyhux HacTaBHUKA, OPOjHUX CTPYUiba-
Ka KOjU Y4ecTBYjy y 0OpasoBamy, I CaMUX HACTaBHVKA, KOjU Cy ¥ YUeCHMLIM U IIOCMaTpadn ob6paso-
BHOT I1porieca. [IpepmarameM OBOT CIIeIjaTHOT 6poja XKeJlemu MO, TaK/ie, ja MHUIVIPAMO aHATUTUIKI
nporec Koju he mpesasnhm nojennHauHe 06pasoBHe cucTeMe, yore Koje ogpehenn yuecHunm y muma
MMajy 1 06pasoBHe MHCTUTYIIMje U3 KOjUX Jjo/ase.

Hesena Byhesay
Dpanuecko Apuugujakoro’

Anexcangap bayyan’

1 nevena.budjevac@uf.bg.ac.rs
2 francesco.arcidiacono@hep-bejune.ch

3 abaucal@fbg.ac.rs
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