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Humanistic dimenison
of pedagogical futurology

Extended summary

In this paper, the author critically observes pedagogy in the 20th century ad gives hu-
manistic dimension of futurology. We are educating children for profession and this kind of
education lasts in the age between 12 and 20. This is the profession a man should work in the
future 40 years, and in the system of teacher and pedagogue, education there is not pedagogical
futurology. The author starts with criticizing basis terms in pedagogy. He states the definitions
of pedagogical work, which suffers from behaviourist S-R pattern. It is stated that there is no
humanistic dimension of these terms. The author’s belief is that these determinations must be
a duty for teachers. It is possible, according to the author, that future pedagogical concept can
be realized. The condition for this is that teachers stop being so tightly bonded to the curricula
and that they face the needs of children.

Further on, the author criticizes the concept of “education for the service of society®,
which has its roots in the model of real-socialism. It is shown that with this approach emotion
being of a man has remained outside the classification of the area of pedagogical and educa-
tional work. The system of education in the twentieth century fostered cognitive competenc-
es, neglecting emotional ones, as well as social and working action, and moral and aesthetical
dimension of these competencies remained at the margin of teaching. Pedagogical futurology
meant foreseeing the future, and schools bring up and educate the young for the future. There-
fore, one of the priority tasks of teachers and pedagogues is to prepare children for fee and hap-
py life in the future. Nevertheless, pedagogical futurology does not exist. It is only fiction in the
heads and texts of some authors. Developing this discipline is the imperative for all the people
in the pedagogical work.
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Phenomenon of humanistic pedagogical work is also the subject of the author’s research
one of the primal tasks of pedagogical work should be preparation of people free and happy life.
This task cannot be accomplished by the traditional (contemporary) school. What is the solu-
tion? Radical changing of the system of pedagogical work and education can be the solution.
This is easy to be said but not done. Nevertheless, the first steps must be made, and it is better
to make them today than tomorrow. “Learning for life and not for school” is a Greek saying,
which is revived in this text. We are living in the leaning civilization, and we are not preparing
children for learning. It is absurd that children are not learning at school how to learn. Life re-
quires abilities, which are much different from those developed by school. More precisely, the
school praises memorizing and reproduction of facts, and life demands emotional competen-
cies, social and working action, it searches for the ability of communication and emotion con-
trol. Memorizing and reproduction are cognitive tasks at the bottom of Bloom’s taxonomy, rep-
resenting the lowest competencies. Nevertheless, even in the cognitive sphere we are staying at
the lowest point.

The author deals with humanistic future of pedagogy. He points at four futurological
trends in future development of pedagogy and in this sense pedagogical and educational work.
These are: 1) from pedagogy of teaching to pedagogy of leaning; 2) from pedagogical separa-
tism and didacticism towards integrated pedagogy; 3) from pedagogical needs an principles to-
wards performed pedagogy and 4) from orientation towards past towards orientation towards
future. These four trends point at the fact where pedagogy of the future will go, making its hu-
manistic function.

Analyzing the relation of contemporary pedagogy and psychology, the author shows
that the future of learning can be expected more from pedagogy than psychology. Psycholo-
gists study constancies of the personality, dynamism of its function, nature of intelligence, etc,
but pedagogues should answer the questions such as what pedagogical approaches and meth-
ods offer the most optimal results for development of free and creative personality, what are the
ways of motivating students, how to teach them to learn fast and easy, etc.

The author points at ten humane assumptions for human pedagogical futurology. When
we search these ten assumptions, we can conclude that today we should start with changes in
the school system, which would satisfy these assumptions. In the end of the paper, the author
gives projection of human competencies of the man of the future. Those are: (1) emotional
self-management, (2) symedonian competencies, (3) human-mechanical competencies and (4)
evolutional self-management. Compared to the machines, a man lives longer nowadays as the
time passes, a machine lives shorter. Pedagogical futurology is based on the vision of the future
development of society, and today the vision is the imperative for pedagogy and school in our
country and abroad.

Key words: humanism, society of knowledge, competencies, learning, human work.




References

e Allport, G. W. (1961). Pattern and growth of personality. New York: Holt, Rinehart and Winston.
e Aristotel (1960). Politika. Beograd: Kultura.
e Carter, M., McGee, R., Taylor, B. & Williams, S. (2007). Health outcomes in adolescence: Associa-

tions with family, friends, and school engagement. Journal of Adolescence. 30, 51-62. DOI: 10.1016/j.
adolescence.2005.04.002

o Csikszentmihalyi, M. (1997). Finding flow: The psychology of engagement with everyday life. New
York: Basic Books.

e Elklit, A. (1991). Univerzitetska nastava kao propovjedni ritual - terenska studija. U: Nedeljkovi¢, C.
i Nedeljkovi¢, S. (ur.). Putevi obrazovanja - strana iskustva (189- 202). Beograd: Sasa Nedeljkovic.

e Fisch, K., McLeod, S. & Brenman, J. (2011). Jeste li znali? Retrieved February 10, 2011 from: YouTube.

e Flanders, N. A. (1970). Analyzing teaching behavior. Reading, MA: Addison & Wesley.

e Goleman, D. (1998). Working with emotional intelligence. New York: Bantam Books.

e Greenspan, S. I. & Benderly, B. L. (1997). The growth of the mind and the endangered origins of intel-
ligence. Reading, Massachusetts: Perseus Books.

e Hegel, G. W. F. (1822/2011). Lectures on the philosophy of world history, Vol. I: Manuscripts of the
introduction and the lectures of 1822-1823. Brown, R. E & Hodgson, P. C. (Eds.). Oxford: Oxford
University Press.

e Hitsch, E. D. (1996). The schools we need and why we don’t have them. New Yok: Doubleday.
¢ Inglehart, R., Foa, R., Peterson, C. & Welzel, C. (2011). Development, freedom, and rising happi-

ness: A global perspective (1981-2007). Perspectives on Psychological Science. 3 (4), 264-285. DOL:
10.1111/j.1745-6924.2008.00078.x

e Lasch, C. (1995). The revolt of the elites and the Betrayal of democracy. New York: W. W. Norton &
Company.
e Niemiec, C. P. & Ryan, R. M. (2009). Autonomy, competence, and relatedness in the classroom: Ap-

plying self-determination theory to educational practice. Theory and Research in Education, 7 (2),
133-144. DOI: 10.1177/1477878509104318

e Orkibi, H., Ronen, T. & Assoulin, N. (2014). The subjective well-being of Israeli adolescents attend-
ing specialized school classes. Journal of Educational Psychology. 106 (2), 515-526. DOI: 10.1037/
20035428

e Park, S., Holoway, S. D., Arendtsz, A., Bempechat, J. & Li, J. (2012). What makes students engaged in
learning? A time-use study of within- and between-individual predictors of emotional engagement
in low-performing high schools. Journal of Youth and Adolescence. 41 (2), 390-401. DOI: 10.1007/
s10964-011-9738-3

e Patterson, O. (1980). Language, ethnicity, and change. Journal of basic Writing. 3 (1), 62-73.
e Pedagoska enciklopedija 2 (1989). Beograd: Zavod za udzbenike i nastavna sredstva.
o Pedagoski leksikon (1996). Beograd: Zavod za udzbenike i nastavna sredstva.




Reyes, M. R., Brackett, M. A., Rivers, S. E., White, M. & Salovey, P. (2012). Classroom emotional
climate, student engagement, and academic achievement. Journal of Educational Psychology. 104 (3),
700-712. DOI: 10.1037/20027268

Skatkin, M. N., Kostjaskin, E. G. (1982). Predvidanja o evoluciji $kole u SSSR. U: Bogovac, T. (ur.)
Perspektive obrazovanja (85-101). Beograd: Zavod za udzbenike i nastavna sredstva.

Skiner, B. F. (1969). Nauka i ljudsko ponasanje. Cetinje: Obod.
Suzi¢, N. (2001). Sociologija obrazovanja. Srpsko Sarajevo: Zavod za udzbenike i nastavna sredstva.
Suzi¢, N. (2005). Pedagogija za XXI vijek. Banja Luka: TT-Centar.

Suzi¢, N. (2006). Simedonija izmedu kulture i obrazovanja. U: Brankovi¢, D. (ur.) Kultura i
obrazovanje (7-29). Banja Luka: Filozofski fakultet.

Suzi¢, N. (2009). SWOT-analiza u funkciji unapredenja kvaliteta rada nastavnika. Nasa skola. 1-2,
41-68.

Suzi¢, N. (2010). Globalno nasuprot nacionalnom vaspitanju: lazna dilema. U: Deni¢, S. (ur.)
Mogucnost nacionalnog vaspitanja u vreme globalizacije (51-66). Vranje: Uciteljski fakultet.

Suzi¢, N. (2012). Futurologija u pedagogiji i socijalnim naukama. Banja Luka: EKTOS.

Sindi¢, A., Suzi¢, N. (2010). Emocionalno opismenjavanje pred3olskih otrok: prikaz eksperi-
mentalnega raziskovanja. U: Hocevar, A. i Mazgon, J. (ur.) Mednarodna znanstvana konferenca Opis-

menjavanje ucenk in ucencev, pismenost mladih in odraslih - vprasanja, dileme, resitve (50-62). Zalec,
Slovenija: Zveza drustev pedagoskih delavcev Slovenije.

Toffler, A. (1970). Future shock. New York: Bantam Books.




