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 Extended summary 1

Contemporary philosophical and psychological understanding of a child and contem-
porary approaches to education posed the need for understanding, Reserch and changing of 
the existing pedagogical praxis in institutional and family upbringing. Bearing in mind the sig-
nificance of cooperation between the pre-school institution and parents in creating suitable 
conditions for optimal development and upbringing of each child, in the paper, we are discuss-
ing methods of teaching which may contribute to this. Methods of teaching represent dynamic, 
variable and consistent structure, which as a whole contributes significantly to development of 
a child‘s personality. 

Considering the fact that pedagogical work should be adjusted to new conditions and re-
quirements, it is necessary to re-examine the existing methods of pedagogical work and search-
ing for various methodological approaches, which would be more efficient in contemporary 
conditions. In accordance with this, we thought it would be significant to study the existing 
ways of teaching in praxis of family and pre-school pedagogical work in pre-school institu-
tions, so that there is a view into actual state and that methodological creating as significant di-
recting and encouraging children’s development.

	 Findings of the research are discussed in which parents and pre-school teachers were 
interviewed, concerning the methods of teaching and desirable forms of behaviour of children, 
which they most often used. The focus group of the research consisted of 150 pre-school teach-
ers; taching children age 5-6 (preparatory pre-school group) and 150 parents of those children 
who attend pre-school institution in the province of Vojvodina. In the research we have done 
systematical non-experimental observing, the technique of interviewing, and the instruments 
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used were composed for the needs of this research: two questionnaires – for parents and pre-
school teachers. It was assumed that pre-school teachers, as more competent than most of the 
parents, applied the procedures in accordance with contemporary pedagogical tendencies.

	 Results show that there are no statistically significant differences between some vari-
ables, i.e. in characteristics of pedagogical styles of parents and pre-school teachers. Parents, in 
great extent applied procedures which were characteristic for authoritarian style of upbring-
ing (focusing attention to desirable sort of behaviour by “giving lectures“, telling off, punishing 
children if they did not follow the parents‘ style of behaviour, insisting on the strict require-
ments which children should have obeyed). Pre-school teachers applied democratic style of 
upbringing, more than parents did (putting children in different situations, so that y their ac-
tivities they would gain personality traits and recognise some values, giving them their own ex-
ample, etc.).

There is the impression that there are good pre-condition for successful upbringing of 
pre-school children. On one side, there are pre-school teachers as more competent ones, with 
the contemporary approach to pedagogical work, during the staying of children in pre-school 
initiations – their style of work and methods of teaching mainly lead children into the sub-
ject position and significantly contribute to their emancipation, getting free from dependence, 
pressures, prohibitions, authoritarian requirements. It is necessary that the pre-school teach-
ers stimulate activities of children, and that children become partners in the process of educa-
tion, having roles of both subjects and objects by successful choice and skilful application of 
methods of teaching. This is how children are enabled to develop consciousness, enrich their 
memories, make necessary habits and ways of behaviour. Results show that methodological ap-
proaches done by pre-school teachers support encourage and direct children‘s activities stimu-
lating their individual role in development.

Although parents, more than preschool teachers apply procedures which are character-
istic for the authoritarian style of upbringing, it can be concluded that they understand social 
and pedagogical reality which shows that children should have “free space“ for their develop-
ment and that they cannon be only objects which are used for transferring the determined sys-
tem of values, knowledge, skills, habits, etc. It seems that, apart from preschool teachers, most 
parents understand that giving freedom to children has boundaries, i.e. that this is the bounda-
ry of the freedom of choice (values, attitudes and behaviour), that this depends on the degree of 
children’s responsibility in making decisions and means bearing consequences of the decisions.

 Results show highly stressed understanding of parents and preschool teachers that chil-
dren should be continuously observed and listened to. The research has shown that preschool 
teachers understand that each child should be accepted as unique and non-repetitive person-
ality in development, who can be best helped if all particularities and possibilities for advance-
ment should be observed.

 It is necessary that education of future pre-school teachers, as well as in-service, should 
be in accordance with contemporary methodological cognition, which basis lies in humanis-
tic approach to pedagogical-educational work and constructivist – interaction of the concept 
of learning. Both with pedagogical and methodological competencies, it is necessary to devel-
op social and communicative competencies of pre-school teachers, so that during cooperation 
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with parents they should contribute to better efficiency of pedagogical influences of both fami-
lies and pre-school institutions and to help these influences be optimal.

Key words: methods of taching, models of pedagogical attitudes, preschool pedagoigcal 
work.
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