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Summary: The Interactive Educational Software in Classroom Teaching (IESCT) represents
computer programs used for the independent design of educational content that is to be acquired. The
starting point of this research was the general assumption that IESCTs significantly contribute to the
effectiveness of classroom teaching and the learning and participation of students in classes. The start-
ing points were also the specific assumptions that the research would identify the components that
indicate the most common contributions of IESCTs and that it would establish a significant difference
in the estimates of the pre-service teachers regarding the contribution of the IESCTs relative to their
academic achievement. To establish this, the research presented in this paper was conducted in the
second half of 2019 on a sample of 83 pre-service primary school teachers at the Faculty of Education
in Prizren (Republic of Serbia). The data were generated by the IESCT Scale (« = .912). The factor
analysis identified two components that indicate the contribution of the IESCT: 1) the efficiency of
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teaching and 2) individuality in learning. The analysis of variance revealed that there was a signifi-
cant difference in the estimates of the four groups of students, grouped according to their academic
achievement. Based on the critical comparative analysis presented in the paper and the results of the
empirical research, a proposal was given for introducing innovative approaches to classroom teaching
in schools in the Republic of Serbia and for its implementation in accordance with innovative didactic
and methodological models that include the use of interactive educational software in teaching.

Keywords: e-learning, educational software, software implementation, individuality in learn-

ing, innovative learning models.

Introduction

Research results published in world’s lead-
ing journals (Kopcha et al., 2016; Wang et al., 2018;
Olasina, 2019; Zsoldos Marchis, 2014) indicate that
interactive educational software is widely used in
developed education systems worldwide and that
its use is highly efficient in achieving learning and
student participation in the classroom. In contrast,
in the Republic of Serbia, this important and cur-
rent topic has been insufficiently researched, and so
far, mostly tangential research has been conducted,
only partially looking at this problem. In one such
research of the cognitive style of the pre-service pri-
mary and preschool teachers, it was found that al-
most half of the students simultaneously possess the
characteristics of innovative and adaptive cognitive
styles. Also, a higher level of adaptability was deter-
mined in students with better achievements, who
attended senior years of study (Mari¢ et al., 2018:
61). Some research has shown that innovative ICT
models based on the implementation of numerous
tools and applications and interactive education-
al software significantly contribute to the realiza-
tion of teaching (Milenovic et al., 2020; Miljkovi¢ &
Zizovié, 2018), but also to the classroom teaching of
certain subjects, such as Nature and Human Soci-
ety (Trbojevic et al., 2015) and Music Education (Pe-
canas et al., 2016). There have also been studies into
the effectiveness of some IT educational platforms,
such as the MOODLE platform in foreign language
learning (Djuki¢ Mirzajanc, 2019; Gojkov Raji¢ &
Safranj, 2019).

The significance of educational platforms in
the implementation of teaching especially became
evident in schools in the second midterm, i.e. in the
summer semester at higher education institutions,
in the 2019/20 school year, during the state of emer-
gency declared due to the global pandemic caused
by the COVID-19 virus, when classes were organ-
ized remotely. Teaching realized in this fashion pro-
duced different effects which mainly depended on
the ability of teachers and students to use these plat-
forms. The diversity of teachers’ levels of profession-
al development in the implementation of ICTs and
educational platforms in teaching is also indicated
by the results of a research on the contribution of
ICTs to the professional development of the second-
ary vocational school teachers which showed that
teachers included in the research “..have a positive
attitude towards the use of ICTs in their professional
development, that they are trained for their imple-
mentation, but that the scope and intensity, as well
as the preferred forms of using ICTs in their profes-
sional development, differ between them” (Ovesni
etal.,, 2019: 61).

In recent years, interactive educational soft-
ware has been increasingly introduced in teaching
certain subjects in the Republic of Serbia. Education-
al software represents a programme that was specifi-
cally designed for teaching these subjects. There are
also many different software solutions for individu-
al subjects. Some of them are specifically tailored for
particular areas within a subject, for a particular stu-
dent age, but also for their capabilities, needs, and in-
terests. All educational software solutions intended
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for classroom teaching are designed to be used by
students, in addition to being used by teachers. That
is why they are called interactive educational soft-
ware. Interactive educational software is not used in
classroom teaching. In some urban schools, there are
teachers who use educational software in the presen-
tation of some parts of their class. These, mostly in-
dividual instances of the IESCT use, involve the use
of educational software exclusively by teachers who
use only some of their features, while there is still an
insufficient number of students trained in the use of
numerous applications of various educational soft-
ware solutions, so the prevailing impression is that
teachers, who are constantly under pressure to inno-
vate their teaching process, use educational software
solely to show that they are working more efficiently,
and not necessarily to contribute to a more effective
student teaching and learning.

Interactive educational software in classroom
teaching is designed so that it can be used to indepen-
dently shape the teaching content that is being stud-
ied. It also includes different tools for the formation
of databases, creation of graphics, carrying out vari-
ous calculations and development of different appli-
cations (Magdas & Bontea, 2011). It also makes sig-
nificant contributions to the learning of letters, mas-
tering the basic mathematical operations, learning
about the environment and relationships in Nature
and Society, the realization of Music Education and
Visual Art lessons, Physical Education classes and the
teaching of elective and optional subjects (Civic Edu-
cation and Religious Education). The knowledge ac-
quired by younger school-age students in this way is
more permanent because it is acquired through their
direct involvement in their learning, independent re-
search, and inventive activity. In this way, students
also acquire a better basis for further learning of a
more complex teaching content.

An effective implementation of IESCT re-
quires, among other things, a conducive environ-
ment. It implies both the material equipment of
the school, teachers trained in methodology, well-

versed in the application of IESCT, and an environ-
ment that supports and favours the use of software in
teaching (Pecanac et al, 2016). One of the problems
encountered with the implementation of IESCT is
the inability to overcome any shortcomings or the
identified insufficient efficacy of certain education-
al software solutions (Quinlan, 2016). The lack of
efficacy in the implementation of IESCT also aris-
es in certain teaching situations in which students
have not been adequately trained by their teachers
in using certain educational software tools and ap-
plications in an effective manner (Koparan, 2019).
These and other problems arise mainly regarding
the educational software that was not designed by
a joint team of experts in the field of information
and communication technology, psychologists and
pedagogists, as well as the experts from the direct
educational practice, as immediate implementers of
teaching with the use of educational software.

Regardless of some of the possible problems
encountered in the implementation of IESCT that
were mentioned above, IESCT still has considerable
effectiveness in student teaching and learning. This
is particularly true of the comparative analysis of
traditional teaching, based mainly on understand-
ing and memory, and teaching with the use of edu-
cational software. This innovative form of teaching
is based primarily on evaluation, synthesis and crea-
tion, analysis and implementation of knowledge in
further learning, and solving of everyday life prob-
lems. The knowledge gained in this way is not only
more applicable than the knowledge acquired in a
traditional setting, but it is also more permanent.
The problem of the research that was conducted is
precisely the IESCT, i.e., its significance and educa-
tional efficiency in teaching, learning, and student
participation.

Method

The aim of the research is to determine the
contribution of interactive educational software in
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classroom teaching. The starting point of the re-
search was the general assumption that IESCT sig-
nificantly contributes to the effectiveness of class-
room teaching, learning and student participation
in teaching, and also the specific assumption that
this research will help isolate the components indi-
cating the most common contributions of IESCT,
as well as that a significant difference will be deter-
mined in student assessment of the contribution of
IESCT, based on their academic achievement.

The research was conducted in the second
half of 2019, on a sample of 83 students attending
the Classroom Teaching Study Programme at the
Faculty of Education in Prizren (Republic of Serbia).
The structure of the sample according to academic
achievements during studies was as follows: 1) grade
point average from 6.00 to 7.00 - 21 (25.30%); 2)
grade point average from 7.01 to 8.00 — 51 (61.50%);
3) grade point average from 8.01 to 9.00 - 8 (9.60%);
and 4) grade point average from 9.01 to 10.00 - 3
(3.60%).

The research used a combined instrument,
namely the Interactive Educational Software in
Classroom Teaching Scale (IESCT Scale). In addi-
tion to the general question on the students’ aca-
demic achievement during studies, this instrument
also consists of a 20-item scale with a 3-point scale
of agreement intensity: 1) I agree; 2) I am not sure;
and 3) I disagree. Some of the metric characteristics
of the Scale were tested in the research itself by us-
ing factor analysis with Varimax rotation and Cron-
bach’s alpha coefficient.

Table 1. KMO test; Bartlett’s test of sphericity;
Cronbach’s alpha coefficient

KMO 872
X 695.85
Bartlett’s test of df 45
sphericity p 000
912

The KMO test showed a very good value
(KMO = .872). Bartlett’s test of sphericity reached
statistical significance at the level of p<.001 (p=
.000), indicating the factorability of the matrix and
the justification of factor analysis. (Table 1) The re-
liability of the instrument was examined using the
Cronbachs’s alpha coefficient (a0 = .912).

The data collected by the research were pro-
cessed by factor analysis and the analysis of variance
and presented in tables and diagrams.

Results

The data collected by the research were first
subjected to the principal component analysis by
factor analysis with Varimax rotation.

Table 2. Characteristic roots and percentages of the
explained variance after varimax rotation

Component  Total % of Variance Cumulative%
1. 8.911 44.556 44.556
2. 8.709 43.544 88.100
Using the Guttman-Kaiser criterion, two
main components with a characteristic root greater
than one were obtained, explaining 88,100% of the
total variance in total. (Table 2)

Scree Plot

124
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Diagram 1. Cattell’s screen test as a criterion for the
extraction of a number of factors (Scree Plot)
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The analysis of Diagram 1 shows that the most
pronounced fracture is after the second component,
which confirms the choice of two components ac-
cording to the Guttman-Kaiser criterion. The anal-
ysis of Diagram 1 shows that the most pronounced
break is seen after the third component, which part-
ly deviates from the selection of two components ac-
cording to the Guttman-Kaiser criterion. Given the
nature of the factor analysis to strive for the most
optimal selection of components, the choice of the
two components according to the Guttman-Kaiser
criterion prevailed.

The first component is determined by 18
items: 2,9,11,13,6,18,17,1,5,12,15,8, 10, 16, 3, 74,
19 and 15; it accounts for 44.556% of the common
variance; it was called Effectiveness of Teaching. The
second component is determined by 2 items: 4 and

20; it accounts for 43.544% of the common variance;
and it was called Individuality in Learning.

The analysis of variance explored the impact
of student achievement during their studies on their
assessment of the importance of the IESCT. The stu-
dents were divided into 4 groups based on their ac-
ademic achievement: 1 (6.00-7.00); 2 (7.01-8.00); 3
(8.01-9.00); and 4 (9.01-10.00).

A statistically significant difference was found
at the level of p<.05 in the results of 4 groups of stu-
dents divided based on their achievements during
studies, in their assessment of the importance of the
IESCT F(3; 79) = 3.499; p = .019. The actual differ-
ence between the mean values of the student groups
indicates a medium influence (n = .117). (Table 4)

Table 3. Rotated matrix of factor structure according to the varimax criterion

Items Component
1 2
a2 Educational software contributes to the effectiveness of teaching. .882
a9 Children of a younger school-age learn best when they are more involved in their learning. .882
all Educational software plays an important role in interactive teaching. .882
al3 Use of educational software in teaching contributes to the acquisition of basic knowledge by 882
students. '
a6 The teaching that is constantly implemented in different ways is more effective. .882
al8 Numerous educational software applications make teaching more obvious. .882
al7 Educational software significantly contributes to the development of students’ inventive abilities. ~ .849
al The teachers’ ability to use educational software is a significant factor in teaching. .849
a5 Teachers who use educational software more, achieve better teaching results. .849
al2 Contemporary teaching is unimaginable without the use of educational software. .849
al5 Teachers generally do not implement educational software in all subjects. .849
a8 Educational software is mainly used in the initial teaching of mathematics. .849
al0 The existence of a database of educational software can significantly improve the quality of 849
teaching. '
al6 Educational software should be tailored to students’ educational needs. .849
a3 During their studies, teachers are not trained in the application of educational software. 679
a7 The use of educational software is optional, so teachers opt not to use it in teaching. 679
al9 Educational software does not always contribute to teaching efficiency. 679
al4 It is advisable to use as many educational software solutions as possible in teaching. .679
a4 Educational software contributes to the individualization of teaching in all subjects. 711
a20 Students achieve the best exploration results in teaching when educational software is used. 711
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Table 4. Student achievement during studies and their assessment of the importance of IESCT (ANOVA)

Sum of Square df Mean Square F P n
Among Groups 668.377 3 222.792 3.499 .019 117
Within Groups 5029.647 79 63.666
Total: 5698.024 82

Table 5. Student achievement during studies and their assessment of the importance of IESCT
(Descriptive Statistics)

95% Confidence Interval for Mean

Achievement N Mean SD SE Lower Bound Upper Bound
6-7 21 45.3333 6.55235 1.42984 42.3507 48.3159
7-8 51 49.6863 8.94760 1.25292 47.1697 52.2028
8-9 8 55.0000 3.20713 1.13389 52.3188 57.6812
9-10 3 44.0000 6.92820 4.00000 26.7894 61.2106
Total: 83 48.8916 8.33595 .91499 47.0714 50.7118
Based on the data presented in Tables 5 and SD = 6.55235 and group 3 (8.01-9.00): M = 55.0000;
6, it can be concluded that the subsequent compari- SD = 6.92820 - were statistically significantly differ-
sons using the Tukey’s HSD test have shown that the ent. (Table 5)

mean values of group 1 (6.00-7.00): M = 45.3333;

Table 6. Student achievement during studies and their assessment of the importance of IESCT (Multiple
Comparisons)

) q)) Mean Difference SE 95% Confidence Interval
Achievement Achievement (I- P Lower Bound Upper Bound
6-7 7-8 -4.35294 2.06884 .161 -9.7828 1.0769
8-9 -9.66667" 3.31512 .023 -18.3674 -.9659
9-10 1.33333 4.92482 993 -11.5922 14.2589
7-8 6-7 4.35294 2.06884 .161 -1.0769 9.7828
8-9 -5.31373 3.03425 .305 -13.2773 2.6499
9-10 5.68627 4.74031 .629 -6.7550 18.1275
8-9 6-7 9.66667 3.31512 .023 .9659 18.3674
7-8 5.31373 3.03425 .305 -2.6499 13.2773
9-10 11.00000 5.40189 .184 -3.1776 25.1776
9-10 6-7 -1.33333 4.92482 .993 -14.2589 11.5922
7-8 -5.68627 4.74031 .629 -18.1275 6.7550
8-9 -11.00000 5.40189 .184 -25.1776 3.1776
The data presented in Table 6 show that a sig- the assessments of group 1 (6.00-7.00) and group 3
nificant difference in the IESCT significance scores (8.01-9.00).

at the level of p <.05 (p = .023) was found between
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Diagram 2. Student achievement during studies and
their assessment of the importance of IESCT
(Means Plots)

Diagram 2 shows a clear drop in the broken
line going from the group of students with GPAs be-
tween 8.01 and 9.00 towards the other groups of stu-
dents, which is in line with the results of the pre-
vious research, even though the broken line shows
that the difference between the group of students
with average grades between 8.01 and 9.00 and the
group of students with average grades between 9.01
and 10.00 is more pronounced than the difference
between the group of students with average grades
between 8.01 and 9.00 and the group of students
with average grades between 6.00 and 7.00, as deter-
mined by the Tukey HSD test, given that only 3 stu-
dents with average grades between 9.01 and 10.00
participated in this research. This type of the rela-
tionship between the respondents from the sample
is quite understandable. Studies of education are
multidisciplinary and require that students adopt
teaching content from different fields and disci-
plines. It is unrealistic to expect that there is a large
number of students equally capable of achieving top
results in all fields, and therefore it is understand-
able that there is a very small number of students
with the highest average grades.

Conclusion and discussions

The results of the research showed that IESCT
significantly contributes to the efficiency of teach-
ing, learning and student participation, but that in
Serbia there is still no suitable environment that
would favour teaching with the use of the IESCT.
Schools and software packages are also insufficient-
ly equipped, and teachers themselves are not ade-
quately trained to implement IESCT in teaching and
train students to use IESCT applications in learn-
ing. For this reason, it is not possible to speak of
the educational efficiency of IESCT in teaching in
schools in Serbia (Stankovié, 2017). The research
confirmed beyond any doubt the quality of teaching
with the use of the IESCT, as well as the applicabil-
ity of the knowledge, skills, habits and abilities ac-
quired through the use of the IESCT in solving stu-
dents’ everyday problems and further learning. The
knowledge gained in this way is, in essence, the ba-
sic knowledge of students that has value for them
outside the classroom.

Two components were identified on the
IESCT Scale, which, according to the students at-
tending the Classroom Teaching Study Programme
who participated in this research, indicate the high-
est importance of the IESCT. Students gave high-
est scores to the items identifying the component
that indicates that educational software contrib-
utes most to the quality and efficiency of classroom
teaching and the component that indicates that ed-
ucational software contributes to the individualiza-
tion of learning and student participation in class-
room teaching. The research results presented here
do not differ significantly from the results of the nu-
merous other studies of this problem, the results of
which were published in journals on world’s lead-
ing publication lists (Bartholomew et al, 2020). The
main difference is that in the countries with more
advanced education systems, educational software
is widely used in teaching and thus the achieved re-
sults are also more significant. That is why the re-
sults of the worldwide studies on the importance of
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IESCT show that educational software, in addition
to its importance in the implementation of teaching,
has much greater importance in the teaching and
learning of students who, unlike students in Serbia,
are trained in using different educational software
applications (Anderson & McCusker, 2019).

Even though the results of this research have
shown that there is a significant difference in stu-
dents” assessments of the importance of the use of
educational software in teaching depending on their
academic achievement during their studies, it can
be concluded that students generally have consist-
ent opinions on the importance of educational soft-
ware in classroom teaching. This is evidenced by the
fact that the difference was found only between the
students with GPAs between 6.00 and 7.00 and the
students with GPAs between 8.01 and 9.00. Unlike
other study programmes, the Classroom Teaching
Study Programme is multidisciplinary. During their
studies, students acquire different knowledge in the
fields of natural and social sciences, physical edu-
cation, medicine, visual arts and music education.
The majority of students have GPAs of up to 8.00, as
it is illogical to expect that a larger number of stu-
dents will be equally knowledgeable in all these dis-
ciplines. This is also confirmed by the sample from
this research in which 86.80% students had GPAs of
up to 8.00, an only 9.60% of the surveyed students
had GPAs between 8.01 and 9.00. The existence of
a significant difference was certainly influenced by
such a large difference in the groups of students di-
vided based on their academic achievements during
their studies, so the above results should be inter-
preted with caution.

The analysis of the factor matrix after ro-
tation can lead to the conclusion that, in general,
there is uniform factor saturation. The differenc-
es are reflected in thousands, indicating that some
of the items were generally answered by students in
the same way (Table 3). This is quite understanda-
ble as, in the theoretical introduction and in the em-
pirical part of the research, it was confirmed with-

out a doubt that, on the one hand, educational soft-
ware is still generally not used in teaching, or that
only certain web tools are used, and on the other,
that the implementation of educational software in
teaching would significantly contribute to the im-
provement of the quality of teaching and, above all,
to the more efficient learning and participation of
students in teaching. All this resulted in the selec-
tion of only two components: 1) teaching efficacy,
and 2) individuality in learning. These components
show, on the one hand, that the organization and
implementation of teaching by using educational
software would significantly contribute to improv-
ing the quality of teaching. It would also contribute
to enhanced learning and greater student involve-
ment in teaching. Educational software also signifi-
cantly contributes to the greater individuality of stu-
dents in teaching. In order to achieve this, students
need to be able to use different educational software
applications which contribute not only to more effi-
cient learning, but also to the development of crea-
tive and inventive skills.

Generally speaking, students’ achievement in
the course of their studies significantly influences
their opinions on the importance of implementing
innovation in teaching. Their assessments of the im-
portance and contribution of educational software
in their own learning and participation in classes
are also significantly different. Students with a high-
er academic achievement during their studies have
significantly more positive opinions on the impor-
tance of the IESCT (Cheng & Leong, 2017). They
are more advantageous than other students, eager
for achieving even greater success, and have clearly
expressed educational needs to become well versed
in the use of educational software in teaching. In a
way, this was also confirmed by the results of this
research. According to the calculated mean values,
the students with GPAs between 8.01 and 96.00 (M
= 55.0000) have significantly more positive opinions
of the importance of IESCT than the students with
GPAs between 6.00 and 7.00 (M = 45.3333) (Table
5).
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Based on the results of the research and
the critical analyses presented in the paper, a need
for the introduction of numerous innovations in
the professional development of future teachers
in Serbia becomes apparent. This applies both to
the modification of the classroom teaching study
programmes, which currently do not include
teaching contents related to the training of students
for the application of educational software in
teaching, and to their professional development
during their teaching practice, which is mandatory
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ITEPIEIIINJE CTYAEHATA - BYAYRUX YUYUTE/bA O
IMPMMEHU MHTEPAKTVIBHOI ObPA3OBHOTI CO®TBEPA Y PASPEJHO] HACTABU

Pe3ume: Hpo&lem UCTUPAXNCUBAtbA Y 080M PAgy je UHILepaKIuUBHU 05pa306Hu coﬁmsep y
paspegroj nactmasu - IOCPH. OdpasosHu copilieepu cy pauyHapcku upoipamu Koju ce Kopuciie
3a CamoCiantu gu3ajH HACTABHUX CAgPiaja Koju ce peanusyjy y Haciiasu pagu epukacHujei
yuera u yuemha yueHuka y Haciasu. IIpegcitiasmajy anaiie 3a UMiieMeHILAUU]Y HACTUABHUX
cagpxaja, ¢opmupawe dase tiogaiiaxa, 3a pasnuvuiiie UpopauyHe, z'pa(ﬁurce u gpyie ainuxayuje
fiocedHo HamerveHe 3a peanu3ayujy HaciiasHux cagprcaja y ogpebeHuM HactiasHum tpegmetiuma
y paspegHoj HACTABYU U OCMULUUTbEHU KAKO Ou odomuanu kKeanuilieini Haciiase U 1ocedHo 7og-
CUAKU PA360j UCHUPANUBAUKUX AKTUUBHOCIUU YHEHUKA U FUX08€ UHGUBUJYATTHOCTHU Y Y4erb).
Hum uctupasxcusarea je ouo ga ce yiispgu goupuHoc UHUiepakitiuBHol 05pa306H01' co&»ﬁeepa y
paspegHoj Haciasu. Y ucitipaxcusarey ce iouinio og onuiitie ipeiniiiociiaske ga VIOCPH 3nauajno
goupurocu egiuKaCHocmu paspegHe Haclliase U yuery U yuewhy yueHuKa y Hacliasu u og ftoced-
HUX Upetutiociiasku ga he uctiipaxcusarvem duitiu u3geojere KOMiOHeHie Koje yKas3yjy Ha HAj-
ueushe goupuroce IOCPH, kao u ga he duitiu yiephero ga tiociiioju 3Hauajua pasnuxa y upoue-
Hama cilygexaiia paspegre Haciiase o goiipunocy IOCPH y 3asucHocitiu 0g twuxosoi ycilexa y
oKy cllyguja.

Hciupancusaree je ciiposegero y gpyioj ionosunu 2019. iogure Ha y30pKy og ocamgeceiti
wipu citiygeninia paspegre Haciiaee Ha Yuuiliervckom paxyniieiiiy y IIpuspeny. Ciupykiypa y30p-
Ka tipema ycilexy ciliygeHawia y oKy ciiyguja je: 1) ipoceura ouena og 6,00 go 7,00 - 21 (25,30%);
2) apoceuna oyena og 7,01 go 8,00 - 51 (61,50%); 3) tipoceura ouena og 8,01 go 9,00 - 8 (9,60%);
u 4) apoceuna ouena og 9,01 go 10,00 - 3 (3,60%). Y ucttipaxusearwy je kopuuihen xomouHosa-
Hu uxcilpymenini — Ckana uniiepakimueHoi odpaszosHol copiisepa y paspegroj Hacimasu (Cxana
MIOCPH). Ocum otiwitiel duitiarea o yciiexy ciliygeHawia y oKy ciliyguja, ckana ce cacitioju u og
geageceili ajitieMa ca WpocilielleHoM CKAIoM UHieH3ullielia cainacHociiu: 1) cnaxcem ce; 2) Hu-
cam culypan/na u 3) He cnaxcem ce. Hexe meitipujcke xkapaximiepucitiuke Ckane Uciuiiiueéane cy Ha
camom uctlipaxcueary Pakimopckom ananusom ca eapumaxc pomavujom u Kporndaxosum anga
koepuyujenttiom (a=0,912).

Pesynimamiu ucitipaxcusarwa cy tioxaszanu ga IOCPH 3uauajHo goupuHocu epuxkacHociiu
Haciiase u yuera u yuewha yueHuxa y Haciiasu, anu ga y Cp5uju u game He Hociioju 0giosa-
pajyhe oxpyacerve xoje du pasopuszosano peanuzauyujy nacimase iyiem VIOCPH. He tiocitioju Hu
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J080/bHA OTUPeMBEHOCHI WKONA U COPUieepCKUX TiaKelid, a HU Camu Y4uilie/b HUCY goomHO OcC-
iiocodmenu ga peanusyjy Hacimasy tipumerom MOCPH u ga ody4e yueHuke ga Kopuciiie y yueroy
nexe atunuxayuje IOCPH. V3 nasegexoi pasnoia ce u He moxce [080pUiliu 0 8aciUUMIHO0SPA306HO]
epuxacrocitiu VIOCPH y nacitiasu y wikonama y Cpduju. Vicipaxcusaroem je yiiephero u ga du
keanuitieill Haciiaée U yuera U yuewtha yuenuka y nacmasu duo eehu xaga du ce Haciiaea y
wkonama y Cpduju peanusosana tipumerom VIOCPH. Yuenuuu du y iiaxeoj Hacilasu ciduyanu
iiemerbHA 3HAA, KO0ja SU 3a WUX UMAA 8PeqHOCT U U36AH YHUOHUUE U CTYHuUna Su UM, Kaxko y
gamem yuery, laxo Uy peuasarby pasauduiiux upodnema y c6aKxogHe6HOM HUBOTLY.

Ha cxanu MMOCPH u3sgeojene cy gee komiloHeHilie Koje, Upema tipoueHama cillygeHaila
citiygujckoi apoipama paspegHe Haciiase odyxeaheHux 08UM UCTUPANCUBAbEM, YKA3Y]Y HA HAj-
yewshu snauaj IOCPH. Ciliygenitiu cy Hajéuuie 6pegHosanu ajitieme Koju ogpehyjy komuoHeHiny
Koja ykasyje ga 06pa3osHu codpitisepu Hajéuuie goupuHoce Keanuilieiity u epuxacHocimiu paspegre
Haciiiage u KOMIOHEHTLY Koja yKkasyje ga odpa3osru copilieepu goupuHoce UHGUBUGYANU3AUUU
yuera u yuewha yuenuxa y paspeguoj nHactiasu. Ilpuxasanu pesynitiaitiu UCTUPANKUBArLA ce He
pasnuxyjy sHauajHuje og SpojHux ucitipaxcusarea 08oi upodnema, uuju cy peyniniaimiu uydonukosa-
HU y wacouucuma éogehux ceeitickux nucitia. OcHoHa pasnuka oineqa ce y wome W0 y gprasa-
Ma ca pa3sujeHujum cuciiieMuma 6aciuiiarea u 00pasosara 00pa3osHu copiiieepu UMajy Wupoxy
ipumeHy y HAcCiiasu, ia cy u ociliéapenu pesyiniatitiu 3Ha4ajHuju. 3aiio u pesynimiatmiu UCpaicu-
sawa 3nauaja IOCPH y ceeiily iokasyjy ga odpasosru codpitieepu, OCum 3Ha4aja y peanusayuju
Hactiaee, umMajy u 3HatmHo eehu 3Hauaj y yuery u yueuhy yueHuxa Koju cy, 3a pasauky og yueHuxka
y PeiiySnuuyu Cpduju, ociiocodmeru ga kopucitie pa3nuyuiiie aiunuxayuje o6pasosHux cogiisepa.

HMaxo cy pesyniuaitiu 060t ucitipaxcusarea 4oxazanu ga wociioju 3HauajHa pasauxa y upo-
ueHama ciilygeHaiia o 3Ha4ajy upumere o6pasosHUx copiieepa y HACAAGU Y 3A8UCHOCTIU 0 HoU-
X0801 yciiexa y WoKy Clilyguja, Moxce ce 3aKpy4uidu ga cilygeHiiiu yinasHom umajy ycainauiere
fipouene o 3Hauajy o6pazoeHux cogiisepa y paspegroj Haciiasu. Ha o yiyhyje uurwenuua ga je
pasnuka ymephena jeguno usmehy clilygeHaitia Koju cy y WoKy cillyguja ociliéapunu ipoceuHy ove-
Hy usmehy 6,00 u 7,00 y ogHocy Ha ciliygeHitie ¢ octiiéaperum upoceunum oyenama 8,01 u 9,00. 3a
pasnuxy og ociianux ciulygujckux upoipama, cillyguje paspegme Haciiase cy Myl ugucyuiiurap-
He. CiliygeHTiu WOKOM CILYgUja Cllu4y pasnu4uiila 3Hara u3 00n1aciiiy UPUPOGHUX U gPyUTHEeHUX
Hayka, us gusuuke KyniLype, MeguiyuHe, TuKoeHe U mysuuxe ymetirociiu. Hajeehu dpoj ciitygena-
a yinasHom uma tpoceure ouyere go 8,00, jep je HenoiuuHo ouekusailiu ga je eehu Spoj ciityge-
Hailia iogjegHako cilocodan dawus 3a cee Hasegere odnacitiu. Jla je iiako, notephyje u ysopax 0eoi
uctipaxcusarba, y xojem je duno 86,80% citiygenaitia c poceurom ouyeHom go 8,00 a camo 9,60%
uctiuimanux citlygenaimia c apoceurom overom usmehy 8,01 u 9,00. Iocitiojare 3HauajHe pasnuxe
CBAKAKO je YCTI08UNA 08AKO0 8eAUKA PA3NUKA Y Ipyiama clilygeHailia iipema ycilexy y oKy ciyguja,
iia je u HasegeHe pe3ynitiailie HOWPeSHO TWYMAHUTIU C Pe3ePEOM.

Tenepanto nocmatiipano, yciex cillygeHatia y woky cilyguja Suitino yifiuve Ha wuxose ipo-
yeHe y iloisieqy 3Ha4aja ipumeHa UHOAUUja ¥ HACTHABU. 3HAUAJHO Ce PASTUKY]Y U HUX08€ UpoUeHe
0 3Hauajy u goupuxocy 0dpas3oseHux cogiieepa y wuxosom yderwy u yuewhy y Haciiasu. 3HAiHO
nosumusHuje upoyere o 3Havajy MOCPH umajy citiygenitiu ¢ 6omoum ycilexom y Haciasu. OHu
cy upoduiliauHuju 0g ocilianux cillygeHaiia, semHu joul éehel yciiexa u ca jacHo uspaxeHum od-
pasosHum toitipedama — ga ce wiitio Somwe octiocode ga xopucitie 0dpasosHe cogitisepe y HACTABU.
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Ha nexu Hauu je tioitiepheHo u y HAna3uma 0801 UCTHPANUBAILA, UPeMaA U3PAUYHATAUM CPegroUuM
8pegHOCTUMA, CHLYgeHTliu ¢ tipoceuHom oueHom usmehy 8,01 u 9,00 (M=55,0000) umajy 3HaitiHo
HosuitiueHuje tpovere o 3nauajy IOCPH y ogHocy Ha ciliygeHitie ¢ UpoceuHOM oueHom usmehy
6,00 u 7,00 (M=45,3333) (Tabena 5).

Ha ocHosy pesyniiaitia ucipaxusarba u KPUmu4Kux aHanusda upukasanux y pagy namehe
ce iotmpeda ga ce y Peiiydonuyu Cpduju ysegy dpojHe HosUHe Y 6e3U ca GpopecuoHanHum paszeojem
O0ygyhux yuuitierva. To ce ogHocu, Kako Ha u3MeHy clllygujckux apoipama paspegHe Haciliase, ige
3acag He fiociioje HACTHABHU CAgPHaju Koju ce 0gHOce Ha 08YKY ClliygeHatia 3a upumeHy o6pasos-
HUX cogpilieepa y HACTABU, TAKO U HA UX060 HPOPecUOHANHO ycaspuiasatve, Koje je y Peiydnuuu
Cpduju odasesro u y wioky odasmarwa yuuitiervcke upogpecuje. Heotixogho je u ciiposoherve emiiu-
pujckux ucitipaxcusarea 060l tipodnema kako du ce cainegane cee tipegrHociiu u moiyhu ipodnemu
y tpumenu o0pazosHux coditieepa y paspeghoj Haciiaséu. To du Suna ognuuHa nUHUjA 60GUbA
3a yHatipehere keanuitietia paspegHe Haciiase u epukacHuje upumere odpazosHux cogiieepa y
paspegHoj Hacitiasu. [la je tiaxo, iokasyjy u pesyniiailiu ciposegeHol UCHUPaNcUearea o 3Ha4ajy
MOCPH.

Kmwyune peuu: e-yuere, 00pasosru copitieep, uminemeniayuja copivieepa, uHgueugyan-
HOCUL Yy yderwY, UHOBATLUBHU MOgesU yuetva.




