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Parental Monitoring, Behavioral 
Problems, and School Achievement  
of Belgrade Secondary School Students2

Extended summary12

Differences in students’ school achievement are associated with many factors, mostly 
with family, school and personal characteristics. Social relations within the family, especial-
ly between parents and children, are often associated in the literature with various aspects of 
school adjustment and the level of student achievement. Parental involvement in children’s 
education includes a number of strategies, from parents’ educational expectations to the pro-
vision of a supportive learning environment. Most studies make distinctions between family-
based interventions, school based interventions and interventions involeved with academic 
socialization. Strategies of parental involvement in secondary school education are often in-
vestigated in the context of parenting styles, parental monitoring, parental support, parent-
child communication, etc. The aim of the research is to examine the correlation among school 
achievement, parental monitoring, and externalising behavioral problems in Belgrade second-
ary school students. The research participants were students of six Belgrade secondary schools, 
and they were chosen randomly from one class in each grade (from the first to the fourth 
grade). The sample consists of 507 students aged fifteen to eighteen, of both sexes. The data on 
externalising problems were collected by ASEBA YSR/11-18 (Rule-breaking Behavior Scale 
and Aggressive Behavior Scale), and on parental monitoring by Parental Monitoring Scale (Pa-
rental Knowledge Scale, Parental Solicitation Scale, Adolescent Self-disclosure Scale and Pa-
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rental Control Scale). Average grade at the end of the first semester was taken as a criterion 
for school achievement. School achievement is significantly correlated with examined varia-
bles. A positive correlation with gender and age shows that female and older students seem to 
have better school achievement. As it was expected, parental solicitation and parental control 
are not significantly correlated with school achievement, while there are some positive corre-
lations with parental knowledge and adolescent self-disclosure. School achievement is nega-
tively correlated with externalizing problems, rule-breaking behavior and aggressive behav-
ior. Hierarchical multivariate regression analysis showed that the examined variables explain 
13.9% of the variance of school achievement, with the most significant effects by age (β = .165) 
and self-disclosure (β = .210). It might be noticed that parental monitoring is related to a better 
school achievement and fewer externalizing problems. The aspects of parental monitoring that 
are more related the parent-child relationship, such as self-disclosure, reveal the dynamics of 
family relationships that respects the process of academic socialization in the family. With age, 
students become more aware of the use value of education, a better plan for the future, grow 
academic self-concept, are generally more psychologically and socially competent, which has 
a positive effect on school achievement. Although no significant effects of individual factors of 
externalizing problems were identified, twice as much contribution was found compared to the 
previously entered variables of parental monitoring.The results of the research suggest improv-
ing the cooperation between family and school. Aspects of parental monitoring that more re-
spect the parent-child relationship, such as child self-disclosure, reveal the dynamics of family 
relationships that respect the process of academic socialization in the family.

Keywords: school achievement, parental monitoring, self-disclosure, externalizing 
problems, secondary school students.
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