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IIpernemuu pag

Moiuusayuja 3a yuerve UpupogHux Hayka u maimemaiiuxe:
uctpaxmuearwe TUMCC y Cpduju?

Pe3ume: Momusayuja yuenuxa je jegia og apekitiueHUX KOMUOHEHIAU KOjA UMA KIbYUHY
ynoty y udyuasary Hayke. Viciupaxcuearba yKa3yjy ga y pazeujeHum 3emmama oiaga uxiliepeco-
éarve yueHUKa 3a HAyKy u iexHonoiujy. Y osom pagy tipoyuasanu cy ogHocu usmehy uHmpuH3u-
yHe Motiusayuje, cengpxoHyentia u nocimiuinyha yuenuka ueitipiiol paspega 0CHOBHe UiKOsE Y
maemamiuyy U upupogHum Hayxama. Ilpuxasanu cy pesynillaitiu ceKyHgapHux aHanusa ioga-
iwaka koju cy godujenu y Cpduju tiyitiem yAulHUKA 3a yueHuKe U Weciliosa 3HAra y Hocneqgra
gea yuknyca ucitipaxcusarea TVIMCC 2015 u 2019. Yuuitinux cagpicu gee ckane y Kojuma cy oie-
PAuUOHANU308aHE MOMUBAYUOHE 6apujadnie: Ciia8 YueHUKa Upema MattleMatiuyu/ipupogHum
Haykama u maiiemaimiu4ko/nayuno camotiioysdgaroe. Citiae yueHuxa ipegcitiasoa UHGUKATLOP UH-
wipuH3UUHe MOTHUBAYUfe, a camotioy3garve je iokasaiien cengxoHyeninia. Pesynitiaiu iokasyjy
ga YHeHUuyu uspaxcasajy 6UcoKy MOowiusucanociil 3a yuere malemaiiuke u UpupogHux Hayka u
BUCOK HUB0 cenpKoHUentiia. Buuiu Huso cenxonuyeiinia tipahen je sumium HU600mM MoTtiUBaAYlje
3a yuere mailemaiiuke u tupupognux Hayka. VIngusugyanne xapaxilepuciiuke yuyeHUuxKa euuie
yiwiu4y Ha tdocitiuinyhe y ogHocy HA yTUUAj uiKONe U HACIA6HUKA. YHeHUyU Koju uspaiasajy
HO3UUBHUJU CTHLAB Upema MATeMATHUYY U UPUPOGHUM HAYKAMA U UMY HUB0 CeNlpKOHUelTa
y osum odnaciuma ocitieapyjy euwie woctimiuinyhe. IlocedHo je 3nauajan ymuyaj mamieMmamu4xol
cengronyeninia Ha nocimiuinyhe. Jodujenu pesynimiatiu y cknagy cy ca Hana3uma paHujux uciipa-
HUBAMA KOjU YKA3Y]y HA KOMileKCHe U KOHIPOBep3He ogHoce usmehy UHIPUHIUYHE MOTTIUEA-
Uuje, cenxoryeniia u mattiemamiuukol wocimiuinyha, kao u ga gpyiu KoHCmpyxiiu, mehy xoju-
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Ma je cengrkorueiiii, Mmoly fiocpeqosaitiu y eesama moitiusayuje ca nocimiuinyhem. Yxasyje ce na
moiyhHocitiu 3a flogciiuyarve MOMUBAYUje 3 yHerve KOg yueHUKad. AKo ce yueHuyu kpos tpovec
Hacitiase ociiocodwasajy ga camu opianu3yjy ceoje akiueHOCiY, o he goupuHemiiu wUx080M go-
HUBTbASY AYTOHOMUJE U PA360Jy Yéeperba 0 COUCHIBEH0] KOMUeleHUUjU, WTI0 TI03UTLUEHO Yiliude

HA MOTUUBAUUJY 3a YUetve.

Kmwyune peuu: ucitipaxnusarwe TVIMCC, momiusayuja 3a yuerve, cenpkoHyeilill, maiiema-

imiuKa, UpupogHe Hayxe

Mortupanmja 3a HayYHO 06pasoBame

CMIUCTIEHO yYeme IOfipasyMeBa aKTVMBHO
CTBapame 1 MopfuduKauujy CTpyKTypa 3Hamba, Ipu
4yeMy y4eHMIM, KaJja IIOKYIIaBajy fia Hay4e HOBe Ha-
y4He KOHILeIITe, KOpycTe mocrojehe IreMe, 3Hama,
yBepema 11 UHTepecoBamba fa Ou pasyMesy 1 IIPOTY-
MauWIM CBaKy HoBy MHpopMauujy. To Moxxe fjoBe-
¢ty 10 MoimUKOBamba HIUXOBMX HocTojehux nyeja.
Yueme HaydHMX cafipyKaja je YeCTO IMIOCMATPAHO Kao
Hpolec ,,KOHLIENITya/IHe IPOMeHe” KOjii MOyKe IMATu
ABa obnMKa - acuMmnanyja u akomopanyja (Palmer,
2005; Posner, Strike, Hewson and Gertzog, 1982).
ITIpomeHa mo4ynme OH/Ia Kafia je Y4eHVK He3a0BO/baH
nocrojehoM KoHIenIjoM, a HacTaB/ba ce Kaf yde-
HUK IIPOLIEHU /I3 je HOBA KOHILeNIVja pasyM/blBYja,
cmucrennja u uponyktusHuja (Palmer, 2005;
Hewson and Thorley, 1989). Ocum mertaxkoram-
TUBHMX AKTMBHOCTM KOje OJaKIIaBajy oOBaj Ipo-
uec (Beeth and Hewson, 1999; White and Gunstone,
1989), MmoTMBaIyja je mpernosHaTa kKao GakTop Koju
yTHde Ha IPOMEHY KOHLENTa M M3Ipajiiby 3Hamba
(Palmer, 2005).

KoHIlenTyanHe mmpoMeHe y CXBaTamy yderba
Y CK/Iafy ca KOHCTPYKTUBMCTUYKOM IE€PCIIEKTUBOM
JIOBeJIe CY JIO CTBapama PasanInThX MOJeIa HacTa-
Be 3aCHOBAHNUX Ha KOHCTPYKTMBU3MY. MoTuBanuja
ydeHMKa je jemHa O adeKTUBHUX KOMIIOHEHTH
KOja MMa K/bYYHY Y/IOTY y IIPOLeCY KOHI[eIITyasl-
HIX IPOMeEHA Y Y4Yelby HayKe, pasBijarby KPUTHUIKOT
MUIIbea 1 yCaBplIaBawky HaydHux BenrtiHa (Duit
and Treagust, 2003; Lee and Brophy, 1996; Pintrich

et al., 1993; Strike and Posner, 1983; Tuan, Chin and
Shieh, 2005).

MortuBalnja yueHNKa yTude Ha IbUXOB Off-
HOC ITpeMa Hayly U Ha mocTurHyhe Koje ocTBapyjy
(Cavas, 2011; Chan and Norlizah, 2017). Oun yue-
HUIM KOjU Cy BMCOKO MOTMBUCAHM M3Pa)kKaBajy
HO3UTHBHNUje CTaBOBE IpeMa NPUPOSHUM HayKa-
Ma ¥ YCIelHuju ¢y y nopebermy ca octanum yueHu-
IMMa. YYeHNUYKO ONaXKarbe COICTBEHMX CIIOCOOHO-
CTU 3a y4Yerbe VIMa Ba)KaH yTHUIAj HA IXOBE CTaBO-
Be npema Hayiu (Cavas, 2011). VicrpaxuBama ede-
KaTa MOTHBalyje 0Ka3yjy fia MOTMBALMja Ma Beo-
Ma CHa)kKaH yTuIaj Ha mocturHyhe yuennka (Patrick
et al,, 2007) 1 #a ce Ha OCHOBY e MOXXe IPelBMU-
mety akafieMcko nocturHyhe y Haynu (Oliver and
Simpson, 1988).

MortuBalnyja 3a yuerwe U MO3UTUBHIU CTaBO-
BU JIOTIPUHOCE pa3Bljaiby HayuHe MUCMEHOCTH yde-
HIKA ¥ TPjHOT MHTEPECOBarba 3a HAYKY U 3HAYajHU
Cy 3a ycaBpllIaBambe yderba I YYCHNKOBO KOHIIEMTY-
a7HO pasyMeBame. MehyHaponHe cTynumje mokasyjy
fla je 3aMHTepeCOBAHOCT 3a HAYKy M TEXHOIOTH]Y
Meby ydyeHMI[MMa OCHOBHMX U CpPEQHUX IIKO-
Jla y 3amaHOEBPOINICKMM 3eM/baMa HICKA M OIla-
I, IOK je y MHOTMM 3eM/baMa BaH EBpome, a 11o-
ce6HO y 3eM/baMa y pasBOjy, MHTEpeCOBambe y Ha-
VI ¥ TEXHOTOTMj) OCTano BeoMa m3paxkeHo (Van
Griethuijsen et al., 2015). ¥ mokymrajuma ga objacHe
HeJJOCTaTaK MHTepecoBama 3a HayKy maabux yude-
HIKA Y 3aIIaHOEBPOIICKUM 3eM/baMa, MCTPaKBa-
4J1 HaBOJIe pas3/IMyuNTe IIOTeHI[Vja/THe pas/iore: 3acTa-
peny HaCTaBHY IUIAHOBY M IIPOTPaMM, HETOCTaTaK




Mottiusayuja 3a yuere ipupogrux Hayka u maitiemaiiuxe: ucipanusare TVMCC y Cpduju

KBa/MVKOBAHNX HACTABHMKA, CTEPEOTUIIHO Hera-
TVBHE C/IVIKe Hay4YHNKa, HeOCTaTaK y30pa y HayLu,
a/ITepHATVBHA PEIUIMO3HA OOjalllberba ¥ MOCTMO-
[lepHY HallaJy Ha HAyKy, Kao U HelloBepeme IpemMa
CaBpeMEHUM OIICeXXHUM U aMOMLIMO3HUM HayIHVUM
uctpaxusamyma (Sjoberg and Schreiner, 2010).

VcrpaxmBama cy OKasasa Ja y3pacT usmehy
10 u 14 roguHa mnpefcTaB/ba NMPECYAHN NEPUOL, Y
KoMe Jena GopMupajy CBoje MMUIbeEe O HayLu
(Bennett and Hogarth 2009; Osborne et al., 2003).
Yuenniy mmahu on 10 ropuHa yIIaBHOM Cy 3auH-
TepeCcOBaHM 3a HayKy, a/lil IbUXOBO MHTEpecoBambe
WM OCTaje BMCOKO MM OMafia Ha Ja/bUM y3pacTu-
Ma. Munwbema y4eHnKa o Hayuu Koja cy popmupa-
Ha 70 14. Tof{uHe OCTajy pe/laTMBHO CTAOMIHA TOKOM
JKMBOTA. YUEHUIV JOXXMB/baBajy BeoMa pasjnMunTa
MICKYCTBa BaH IIKOJIe KOja MOTY OUTM IIO3UTUBHYjA Y
nopebemy ca UCKyCTBMMA Koja I0XKVB/bABA]y Y Y4M-
ounuy (Akkerman and Van Eijck, 2013).

Hay4na mucMeHOCT yK/bydyje U pasyMeBambe
HayKe Kao popMe JbY[CKOT Ca3Hama U Tora Kako Ha-
yKa 00/MuKyje MaTepujalHM U [PYIITBEHU CBET Y
kojeM /pyzu skuse (OECD, 2006; Baucal and Pavlovi¢
Babi¢, 2010). OcuM KOTHUTMBHMX acIleKaTa, Ha-
ydHa NUCMEHOCT YK/bydyje M CTaBOBE, yBepema,
BPEJHOCTM M MOTMBauMoHe acrekre. OFHOC yde-
HMKA IIpeMa IpeMeTy CMaTpa ce BaKHOM KOMIIO-
HeHTOM Hay4yHe mycMeHocty (Kuzmanovié, 2008).
Capaprkaju IPUPOJHUX HAayKa MOTY OMTM TeLIKM 3a
yderbe 300T CTIOXKEHOCTY OBMX HayKa I allCTPaKTHUX
II0jMOBa KOji MOTY OMTM HeNO3HATV YYeHUIMa
(Milanovi¢-Nahod, Saranovié¢-Bozanovi¢ i Sisovié,
2003), m@TO yTUYe HA OIaflarbe 3aHTePeCOBAHOCTU
yd4eHMKa 3a IpupopHe Hayke. CaBpeMeHa HacTaBa
yCMepeHa je He caMo Ha CTHIjalbe 3Hara U BelITH-
Ha HETo I Ha pasBljaibe MHTEpPEeCOBaba 3a HAYKY U
Ha TOZCTHUIIathe MO3UTUBHMX CTaBOBA KOJ Y4eHM-
Ka Mpema TIpuMeHM HaydHe Metofonoruje (Sevkusic
i Kartal, 2017). HoBuja ucTpaxxnBama IOKasyjy ma
ce y4eHMI Maaber MIKOICKOT y3pacTa Mory edu-
KacHO aHT@XOBATH y CIIPOBODemY MCTpaknBamba,
IPUKYIUbAY M aHAMU3UPAY MOlaTaKa, Kpenpamwy

U eBaIyMpamy HAYYHUX MOJeNa M TaKO HAYIUTH
MHOTe CI0)KeHe TI0jMOBe Y 00/1acTy IIPUPOJHIUX Hay-
Ka (Sevkusic¢ i Kartal, 2017; Enyedy, Danish, Delacruz
and Kumar 2012).

Hacraa npupoge u ApyiTBa Ha y3pacty of, 7
mo 11 roayHa cMaTpa ce IIOTOJHOM 3a 3all04MIbambe
HayYHOT OINMCMeHaBamba. YIO3HaBame cebe, Ipu-
POJHOT U IPYIITBEHOT OKPY>Ketha I pasBljarbe CII0-
COOHOCTH 32 OIFOBOPAH XXMBOT Y IbeMY IIOCTaB/beHI
Cy Kao LIW/beBY y4era y HacTaBy IpefmeTa CBeT OKO
Hac u [Ipupopa u ApyIITBO Y OCHOBHMM IIKO/TAMa Y
Cpbuju (Pravilnik o planu nastave i ucenja za prvi
ciklus osnovnog obrazovanja i vaspitanja i programu
nastave i ucenja za prvi razred osnovnog obrazovanja i
vaspitanja, 2017; Pravilnik o programu nastave i ucenja
za drugi razred osnovnog obrazovanja i vaspitanja,
2018; Pravilnik o programu nastave i ucenja za treci
razred osnovnog obrazovanja i vaspitanja, 2019;
Pravilnik o programu nastave i ucenja za cetvrti razred
osnovnog obrazovanja i vaspitanja, 2019).

MaremaryKa YMHY CacTaBHU Jeo BehuHe Ha-
YYHMX JVCUMIUIMHA M CMaTpa ce Ja Cy MaTeMaTH-
YKa 3Hama HeoIXo#Ha 3a Oyayhe mpoyuyaBame Hay-
ke (Douglas and Attewell 2017; Shapka et al. 2006).
VcrpaxnBama IOKa3yjy /la caMoIIoy3/ame 1 cend-
KOHIIENIT yYeHVKa KOj)i Cy Be3aHM 3a MaTeMaTMKYy
MOTY YTHLIaT/ Ha HaMepy y4eHuKa ja rnoxabajy Hay-
JHe KypceBe TOKOM BMIINX HIBOA 00pa3oBama (Betz
and Hackett 1983; Lin et al., 2018; Sass and Kampa,
2019; Watt et al., 2017). ITorspheno je sa mocroju mo-
Be3aHOCT M3MeDy MaTeMaTUUYKOr ¥ HaydHOT Cend-
konnenra (Jansen et al., 2015), xao 1 a oBa IOBe-
3aHOCT MOXKE 3aBMCUTH Off TOra y KOjoj Mepu yde-
HUK JIOKMB/baBa oBe IpenMmere Kao cmmyHe (Helm
et al,, 2016). Ocum Tora, IOCTOje y3ajaMHM yTHUIIAjN
n3Mely y4eHNKOBOT MHTPUH3MYHOT BPeTHOBabha Ha-
yke 1 MaTeMaryke. [Ja 6u ce 60/be pasyMeny CTaBOBU
Y4eHVKa, Kao 1 a 6M ce HaCTaBHM IIPYICTYIIN IIPY-
JIATOIVUIV PAa3IMYUTIM TUIIOBUMA y4yeHuKa (Bae and
DeBusk-Lane 2018; Watt et al., 2019), ce ce Buiie
IpMMembYje IPUCTYI ycMepeH Ha 0coly. Takas npu-
CTYII yCMEPEH je Ha II0jeMHIIa KA0 Ha je[INHIIY aHa-
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nm3e ¥ Ipy’ka MoryhHoCT 3a 1y6/bu YBUJ Y MOTHBA-
LMIOHY IMHAMUKY KOJ{ Pas/M4nTyX mpoduia yueHn-
ka (Watt et al., 2019).

MoTuBanyoHN KOHCTPYKTH
y ucrpaxnsamy TVIMCC

Y oBOM pajy IpMKa3aHU Cy pe3ylITaTy CeKyH-
JapHYX aHa/lM3a MOfaTaka Koju Cy JobujeHu y apa
nocnenma nukinyca ucrpaxnsamwa TVIMCC 2015 n
2019 Ha y30pKy y4eHMKa YETBPTOI paspesa OCHOBHE
mkorte y Cpouju. Y NpeTXOfAHUM LMKITYCUMA, UAKO
cy ckanama 6use obyxsaheHe cTaBKe Koje ce OffHOCe
Ha MOTUBAIIJjy, MOTUBAIIVIOHM KOHCTPYKTY OM/IN Cy
Yy Marb0j MepU TEOPUjCKM 3aCHOBAHU, U y CKJIaZy ca
TUM, Malbe IIPelJ3HO Ollepal[iOHaIM30BaHN Y CKala-
Ma.’ Crieiyt OIyic MOTMBAIVIOHMX KOHCTPYKaTa Koju
cy obyxBahenn ncrpaxusawem TVIMCC, a 3atum
IIpMKa3 HayMHA Ha KOjM CYy KOHCTPYKTU OIlepalyio-
Ha/IM30BaHM y CKaJlaMa KojuMa Cy MepeHU y 06a 1u-
Kiayca. Tpu MOTMBaIMOHA KOHCTPYKTa YK/bydeHa Cy
y uctpaxmnsame TVIMCC nouesun of 2015. ropuHe:
ce/IpKOHLIENT, MHTPUH3NYHA BPEIHOCT U YIIOTpeOHA
BPeHOCT (KOPUCHOCT) MaTeMaTUKe M IPUPOITHUX
Hayka. CelKOHIIENT je IOBe3aH ca OYeKVBambVMa
ycmexa, HITO IpelCcTaB/ba aCleKT Teopyje OYeKBaHe
BpenHocty (Guo et al,, 2015). VInTpuH3suyHa u ymo-
TpeOHa BPENHOCT OfipaXkaBajy MHTEpecoBame Koje
MO)Ke OMTH y Be3U ca JO>KUB/baBabeM JIMYHOT CMU-
C/la ¥ BOKHOCTY, IITO YKa3yje Ha MPaKTUYHM 3HAY3j
KOju TIOjefyHal, Npuiaje MaTeMaTULV U IPUPOJ-
HyM Haykama (Wigfield and Eccles, 2000). ¥ Cp6uju

3 base mogaraka u3 IOC/IEber LUKIyca UCTPaKMBarba
TVIMCC xoju je peanusosan y Cpouju 2019. rogune mocrasne
Cy JOCTYIIHE TeK IOIITO Cy 06jaB/beHN 3BAaHUYHU M3BEIITAjI,
TaKo [ja Cy OPUTVMHA/THN/U3BOPHM HAY4YHN PaJiOBY KOjU CYy 3a-
CHOBAaHN Ha CEKYH[JAPHMM aHanu3ama Ouam o6jaB/bMBaHM TeK
2021. n 2022. ropuse. [Ipe Tora Huje 6umo Moryhe peamnsosa-
TY Iperjef pe3ynTaTa O MOTUBALMOHUM KOHCTPYKTUMA KOju
Cy [o0OMjeHN Iy TeM CeKyHapHUX aHam3a. Mu cMo ce omperie-
JINIY 33 TIOC/Iefkba ABA LIMK/Tyca Koja Cy peanusoBaHa y Cpouju
uMajyhu y Bufy iBa Kpurepujyma: akTyeTHOCT IIOfjaTaka I Te-
OPMjCKY 3aCHOBAHOCT M METOHOJOLIKY OIepallMOHaIU3aALM]Y
KOHCTpPYKaTa y cKa/amMa IoMohy KOjux Cy OHU MepeH.

je 2015. u 2019. obyxBahen camo y3opak y4eHu-
Ka YeTBPTOT paspefa, a YIUTHULM 33 YIEHUKe JeT-
BPTOT pa3pefia He cafipyke CKajle Koje Mepe yIoTpeo-
HY BPeIHOCT MaTeMaTuKe 11 IPUPOIHIX HayKa.

Yeepera o cilocodHocTiuma ofpaxkaBajy cTe-
IIeH JIO KOjerT IojefiMHall Bepyje Ja jeé KOMIIETEHTaH
y onpebenoj obmactu (Wigfield and Eccles, 2000).
ITocToju HEKOMMKO HAYMHA 33 OTlepPaIIOHATN3ALI]Y
yBepema O CIOCOOHOCTMMA, YKBy4yjyhu camo-
Hoy3fame, caMOepMKAaCHOCT ¥ CelKOHIeNT
(Zimmerman, 2000; Guo et al, 2017; Lee and
Stankov, 2018). Ckanma 1mopj HasMBOM YYEHUKOBO
CaMOIIOY3/jalbe Y MaTeMaTyIM/IIPUPOAHIM HayKaMa
IpeCTaB/ba Mepy CENPKOHIIENTA Y UCTPAKIUBADY
THUMCC 2015 (Liou, 2017; Michaelides et al., 2019;
Stankov and Lee, 2017), xoja ce meduHuiie Kao
»Mepa y Kojoj ce ydeHunu ocehajy KoMIeTeHTHO
y oprosapajyhem pgomeny” (Stankov, 2013). Cend-
KOHIIETIT je TIOf YTMI[ajeM MOBpaTHMUX MHbopManyja
IOOMjeHNX Of APYIMX U CaMOeBajyallyja COICTBe-
HIX KoMIreTeHnja (Bong et al., 2012).

Cendxonnent n camoedukacHoCcT cy Mehy
HajBaKHVjIM MOTUBAIVIOHUM IIPeANKTOpMMa 0Opa-
30BHMX McXofa. MeTaaHamuse mnoTtBphyjy ma je
Ce/IpKOHIIENT MO3UTVBHO IOBE3aH Ca aKaleMCKIM
nocrurayhem (Hattie, 2009; Marsh and Martin, 2011),
Kao U Jja IOCToje pennnpoynn yrunaju (Marsh and
Craven, 2006). AHaM3a IofaTaka U3 UCTPKUBAbA
TMMCC 2011 (Liou, 2017) nokasana je fa je cenc-
KOHIIENT y IPUPOJHUM HayKaMa jade IIOBe3aH ca
nocturayheM y oBuM o61acTMa Hero KOPUCHOCT U
MHTPUH3MYHA BPeNHOCT. Y ucrpaxnsamy TVIMCC
2007 moTBpheHo je ma je BUILINM HUBO MaTeMaTHYKOT
cenpKOHIIENTA TIOBE3aH Ca HAMEpOM ajoJlecIieHa-
Ta Jla OCTBape Kapujepy y obmacTuma Koje Cy IoBe-
3aHe ca mareMaTukoM (Goldman and Penner, 2016).
AHanmsa noparaka us ucrpaxusama [IVICA 2006
NOKas3asa je fla Hay4HU CeIPKOHLENT IOCpenyje y
no3uTNBHOj Be3u n3Mel)y mocrturayha u acnmpanuje
3a HayuHy Kapujepy (Nagengast and Marsh, 2012).

Wninpunsuuna  epegHocili  KOjy — YYEHUK
npujaje HaCTaBHOM IIPEIMETY OJHOCU C€ Ha VICKY-
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CTBO Y>KMBaba I MIHTePeCcoBama Koje MojefiiHaLl MMa
TOKOM aHrakoBama y yuemwy (Eccles, 2005; Nagy et
al., 2008). Ha 0CHOBY MHTPMH3MYHOT BpeIHOBamba
MaTeMaTyKe Kofj ajoneclieHara Moryhe je mpensu-
metu 6ynyhe yuemwe maremaruke (Watt et al., 2012).
YKuBame y ydemy NPUPOJHMX HayKa IOBE3aHO je
ca HaMepaMa aJjo/ieclieHaTa Jja HaCTaBe IIPOyYaBarbe
Hayke (Ainley and Ainley, 2011a; Ainley and Ainley,
2011b; Guo et al., 2017). Hanasu uctpaxupama Koju
yKasyjy Ha OIafiaibe Y>KMBamba y MaTeMaTULIN, OfHO-
CHO MHTPVH3MYHOT BPEJIHOBaIba MaTeMATIKe TOKOM
aponectennyje (Ahmed et al., 2013; Frenzel et al.,
2009; Watt, 2004) 3a6pumasajy, ¢ 0631poM Ha BaxK-
HOCT IHTPYH3MYHe BPETHOCTH 32 aHTAXKOBaIbe Y Ma-
temaruuy u Hayiu (Ainley and Ainley, 2011a; Watt
etal, 2012).

Yiaotupedna epegHociii tipegmeiia / KOPUCHOCTH
OffHOCH Ce Ha Ha4MH Ha KOjU YYEeHVK [[OKMB/baBa
HACTaBHM IIpeAMeT Kao KOPUCTaH, BaXKaH MWIN
NpUMEH/BMB Yy APYrMM KoHTekcTrMa (Watt, 2004).
Haunmn Ha Koju yYeHMIM ONAXKajy IOAPIIKY
poanTe/ba ¥ HACTABHUKA Y YYeby MaTeMaTlKe je Ba-
JKaH MPeAMKTOp HayMHA Ha KOj)i YYEHMIV OIaKajy
BpeHOCT/KopucHOCT oBor npeaMera (Chouinard et
al,, 2008).

MoTuBalMoOHM KOHCTPYKTU Y MCTpakKUBamby
TVIMCC y pasnmmuuTuM LUKITYCUMA, Y 3aBUCHO-
CTH Off y3pacTa y4eHMKa (YeTBPTY M/ OCMI pas-
pel OCHOBHe MIKOJe), 00yXBaTajy MHTPUH3UYHY U
eKCTPMH3WYHY MOTMBALMjy U OIa)Karbe COICTBE-
HUX KOMIIETEHILIMja 33 y4erbe MaTeMaTUKe W IIPU-
POIHNX HayKa. Y TeKCTy Koju ciemy 6aBuUMO ce
BapyjabamMa Koje Cy yK/bydeHe y YIUTHMKE 3a yde-
HIKE YeTBPTOT paspefia y IMKTyCUMa UCTPaKMBarba
TVIMCC 2015 n 2019: cTaB y4eHMKa IIpeMa IIpef-
METY, KOjU C€ OGHOCU Ha MHTPUHSUYIHY MOTUBALIN]Y,
VI CaMoOIIoy3Jambe, Koje je IIOKasaTe/b YYEeHMYKOr
OIa)karba COICTBEHMX KOMIIETEHIMja 3a YYEHe JC-
OUTUBAHMX TpeAMeTa. Y PaHUjUM LUKTyCHMMa
ucrpaxnsamwa TVIMCC xopumhenn cy pasmmam-
TH KOHCTPYKTH. Y ucrpaxmsamwy TVIMCC 2007
KopuinheH je KoHCTpYKT ITosuTusan ofgHOC yyeHM-

Ka IpeMa MaTeMaTyIy U IPUPOJHIM HayKaMa (eHT.
Index of student’s positive affect toward mathematics
— PATM u enr. Index of student’s positive affect toward
science — PATS) (Mullis, Martin and Foy, 2008). Y -
Kiycy 2011 oBe craBKe Cy Omiie yK/bydeHe y LMY
CKaJIy KOja Mepy IPVB/IAYHOCT MaTeMaTuKe U IpH-
popHux Hayka (Mullis et al., 2012).

Y crypuju TVIMCC omaxame COICTBEHUX
KOMIIETeHIMja je OIlepaliOHa/M30BaHO KPO3 KOH-
CTPYKT camomnoysgama. [Ipema [Innosuh, Hepnh n
Mammuuh (DZinovié¢, Peri¢ i Malini¢, 2021), Ha oc-
HOBY TBP[ibM KOj/IMa je MEPEHO CaMOIIOY3Jame Y
crypuju TVIMCC moxe ce 3aK/bydmuTH Jia je OBaj
KOHCTPYKT BeOMa CPOJjaH KOHCTPYKTY aKaJleMCKOT
ce/IpKOHIIEITA, KOjU Ce OfHOCK Ha HeUUj! JOXKVUB/baj
cebe kao crioco6Hor y oipehenom nomeny (Bong and
Skaalvik, 2003). OBaj moxuBbaj ce popmmpa Ha oc-
HOBY yropebuBama ca HeKJM CIO/baIllbIM CTaHap-
AMMa TocTurayha u yCnemHocTy, Ha OCHOBY HAIIMX
IpoLleHa KaKo HAac JIPyTU BUJE, IPETXONHNX UCKY-
CTaBa y KOHKPETHOj 00/1acTy 1 BaXHOCTU ofipeleHe
obmactu 3a nojenuuna (Skaalvik and Skaalvik, 2002).

MortnBanuja ka0 KOHLIENT yBefleHa je Y LiN-
Kk1ycy uctpaxusamwa TVIMCC 2015 (Dzinovi¢ i
Vujaci¢, 2017). Ckama MoTuBanuje 3a ydeme Ma-
TeMaTuKe Yy wucTpaxmpamwy 2015. mpencrasmba
jemHOAVMMeH3MOHAIHY Bapujabmy (Vesi¢, Dzinovié i
Mirkov, 2021) u cacToju ce off ieBeT CTaBKM Koje
Mepe CaMOIIPOIIeHY YXKMBama y y4emhy MaTeMaTy-
Ke, MHTePecoBame 3a I'PafiuBO ¥ apeKTUBHM Ofi-
HOC TIpeMa cafipkajuma Koju ce ydve. IImnosmh
n Byjaunh (Dzinovi¢ i Vujaci¢, 2017) usspmummm
Cy aHaIM3y CTaBKM U 3aK/bY4M/IN fla Cy IOjefiHe
CTaBKe Y OBOj CKa/lM TOTOBO MIEHTUYHE CTaBKaMa
KOjuMa je yHyTpalllihba MOTHBaLja MEPEHA Y OKBU-
Py APYTMX Pe/IeBaHTHUX CKasa, Kao MITO je YIuT-
HIIK O aKaJieMCKoj camoperynanuju (eHr. Academic
Self-Regulation Questionnaire - SRQ-A) (Ryan and
Connell, 1989).

ToxoM BpeMeHCKMX IIMKI/Tyca 3amaka ce Io-
CTelleHa TEeHJEeHIMja Ka TEOPMjCKM OIpaBJaHNjeM
u3bopy tBpamy. Op 2015. rogyue Xymep u capagHiu-
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IV Cy Ce OCJIOHV/IV Ha TEOPHjy caMOfeTepMUHALVje
fa 6y ommcany MOTMBALMOHM KOHCTPYKT KOju je
IpUMemeH Y HUKIycuMa Mucrpaxusama TVIMCC
2015 n 2019 (Hooper, Mullis and Martin, 2013;
Hooper et al, 2017). Becuh, IIunosuh u Mup-
koB (Vesi¢, Dzinovi¢ i Mirkov, 2021) HaBoze fa je
y uctpaxusawy TVIMCC 2015 moruBanuja orme-
palOHAIM30BaHa KA0 MHTPUHSMYHM [O>KUBIbAj
yxuBamwa (Mullis et al., 2016a), mro je y Benmkoj
Mepu y CKIajy ca TeOpujoM caMofjeTepMMHaLuje
(Deci and Ryan, 1985a; Deci and Ryan, 1985b; Ryan
and Deci, 2022).

Camornoysfame y MaTeMaTULVI MEpPEHO je
y o6a nuknyca TMIMCC wncrtpaxmpama WUJeHTU-
YHOM CKaJIOM Off, ieBeT TBpAmK. CTas IIpeMa Mare-
Matuny 2015. je MCIUTMBAH CKAJIOM KOja CafpXu
TeBeT TBpAmY, a 2019. je noxara jour jeHa TBp/ba:
Bonmum fa pemaBaM TeKCTyalHe 3afiaTKe M3 MaTe-
maruke (Dzinovi¢ i Vujaci¢, 2017; Lali¢-Vucetic,
Sevkusi¢ i Mirkov, 2021). 3a ucnuTMBarmbe UHTPUH-
3MYHe MOTMBAIMje YUIEHNKA 32 yuere IPUPOTHNIX
Hayka KopuirheHa je jemHOAVMMEH3MOHAHA CKaja
CraB y4eHMKa IpeMa IPUPOJHUM HayKaMa, Koja ce
CacToju Off JeBeT TBPAKBU M UCIUTYje caMOIIpolie-
HY Y)XKUBamba y ydewy IpUPOJHNX HayKa, 3aMHTe-
pecoBaHOCT 1 aQeKTVBAH CTaB IIpeMa HaCTaBHUM
cagpxxajuma. Ckana CaMonoyspame y IpUpOSHUM
HayKaMa JMICINUTYje Cel(PKOHLIENT yYeHUKA Y YUery
NPUPOJIHUX HayKa, TakoDhe je jeHOAMMeH3MOHATHA
U Cafip>KM CefilaM TBPJU Koje ce OJHOCe Ha CaMo-
IPOIIEHY COIICTBEHE YCHENIHOCTM M Temkohe y
y4emwy npupopHux Hayka (Dzinovi¢ i Vujaci¢, 2017;
Sevkusi¢, Mirkov i Lali¢-Vucetié, 2022).

MoTuBanioHM KOHCTPYKTH M IbUXOBM
Mebyco6Hn ogHOCH: pesynrarn y Cpouju

Y TexkcTy koju cnemu 6uhe mpuxasaHm pe-
3Y/ITaTV CeKYHJAPHMX aHajM3a IOflaTaka O MOTH-
BaIJIOHMM Bapujabnama 1 HUXOBUM OFHOCKMA Ca
nocturayhem koje cy yuenuru n3 Cpbuje octBa-
pUIM Ha TECTOBMMA 3Haba 3 MaTeMaTUKe U IIPH-

ponuux Hayka y uctpaxusamwy TVIMCC. Pesynra-
TV KOj} Cy OOVjeHM ITyTeM YIUTHVKA 32 YYeHVKe Y
uctpaxusawy TVIMCC 2015 ykasyjy Ha penaTtus-
HO BMCOKY IOBe3aHocT u3Mely mormBaiuje u ca-
moe¢ukacHoctu (Lali¢-Vuceti¢ i Mirkov, 2017). ¥
MaTeMaTULM, Ka0 U y IPUPOSHMUM HayKaMa, BUILIN
HMBO camoeduKacHOCTHU InpaheH je BUIIMM HUBO-
OM MOTHUBallyje 3a y4emwe. AyTopka [yTBajH u ca-
papunny (Gutvajn, Kovacevi¢ Lepojevic¢ i Miscevic,
2021) HaBofe [ja CBM aclleKTM MOTHBaLMje U
caMoroysfama MehycoOHO Kopenmpajy IO3UTHB-
HO y uctpaxusawy TMIMCC 2019. Aytopka Janem
[TaBermnh u capaguuiy (Japelj Pavesi¢, Radovi¢ and
Brese, 2022) uctuuy pa y uyukinycy TMUMCC 2019 y
Cp6uju, Kao 1 y ApyruM 3em/baMa AVMHApPCKOT pe-
TMOHA, OHYM YYEHUIM KOjy M3Pa’kaBajy BULIM HUBO
CaMOIIOY3/jatba MIMajy U IMIO3UTUBHIj€ CTaBOBE IIpe-
Ma MaTeMaTHULIM ¥ IPMPOJIHUM HayKaMa.

Y OKBUPY MCTpaXuBama I0BE3aHOCTU
caMoOyBepema Y4eHIKa Ca HbUXOBUM IOCTUrHyheM
Ha TUMIMCC recToBMMa 3Hama 13 MaTeMaTUKe
u npupopHux Hayka 2015. IImnosuh u Byjaumh
(Dzinovici Vujaci¢, 2017) ycraHoBUIN Cy fia je cend-
KOHIIEIIT TI0Be3aH Ca YHYTPAIIlbOM MOTUBAIIVjOM.
CInyHM pesynratM O TIIOBe3aHOCTM M3Mebhy
MOTHBAIMje ¥ CaMOIOY3/ama, KaKo y MaTeMaTH-
VI, TAaKO ¥ Y NIPUPOJSHNM HayKaMa, JOOUjeHN CY Yy
ucrpaxnpamwy TVIMCC 2019 y Cpbujn (Dzinovic,
DPeri¢ i Malini¢, 2021). Ilmnosuh u Byjaumnh
(Dzinovi¢ i Vujaci¢, 2017) nHTepnpeTnpajy mose-
3aHocT usMely MoTmBanuje m camomnoysjama Ha
cnefehn HaumH. Jlo>XMB/baj y4eHNKaA f1a Cy yCIIel-
HJ Y HEKOj 00JacTy [OIPMHOCU PasBOjy ayTeH-
TUYHe, YHYTpalllbe 3aTHTePeCOBAaHOCTI 0cobe 3a
OaBbeme oprosapajyhum capgpxkajuma. C ppyre
CTpaHe, fy6/be 1 KOMIUIEKCHIje OaB/berbe HeuuM,
Kao IIOCNIeiINIla CHa)XHMje MOTUBaLje, NOIPUHO-
cu BeheM ycriexy, a Tume u BeheMm camonoysgamwy n
JIOXXVB/bAjy COICTBEHUX CIIOCOOHOCTHU Y 71aTOj 06-
JTACTH.

[Ipuctyn ycmepeH Ha 0co0y IpUMembeH je Y
UCIIUTHUBAKY CTPYKType MOTMBAIVIOHUX Ipodu-
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Jla y4eHMKa Ha OCHOBY IOflaTaKa M3 UCTpaKMBaba
TUMCC 2019 y Cpbuju (Lali¢-Vuéeti¢, Sevkusié i
Mirkov, 2021). [Tpema fo6ujeHnM HatasnuMa, y4eHm-
1y u3 CpOuje y IpoceKy U3pakaBajy CIMdHe HUBOE
IOXKVB/baja CAMOePUKACHOCTI U CTaBa IIpeMa MaTe-
MaTNIM, KOj/ IPeACcTaB/ba NHANKATOP MHTPUH3N-
yHe MoTuBanyje. Bucoka kopemanmja nsmehy cra-
Ba IIpeMa MaTeMaTVIM U caMOoIIoy3fiama NoTBphyje
Zia OBe IBe Bapujabye, MaKo HIICY U/IeHTUYHe, YIHe
jeflaH MOTMBALMOHM KOHCTPYKT. [lo3uTuBHMjM cTaB
y4YeHUKa IpeMa MareMaTuuy npaheH je BUXOBOM
BehoM BepoM y CONCTBEeHe CIIOCOOHOCTH 3a yderme
maremaruke. O6pasall IpeKlamama BPefHOCTU
IBe MOTVBAIMOHEe Bapujabje noTBpheH je n y fpy-
TUM JICIUTUBABbYMa Ha Y30pKy CTApUjMUX YIEHUKa
(Marsh and Craven, 2006). /mak, Ha y30pKy yde-
HUKa 4eTBPTOI paspefla OCHOBHE LIKOJIE U3 pas-
mmuntux 3emaba (Michaelides, Brown, Eklof and
Papanastasiou, 2019) yrBpbeHo je na y cBakoj aHa-
NM3M TOCTOjU 6ap jefilaH MOTMBALMOHU NPOPUI y
KOMe /iBe Bapujabiie Majy pasnnduTe BpeTHOCTH.

Ha ocHoBy nopgaraka koju cy fo6ujenn 2019.
y Cpbuju uneHTnduKoBaHa Cy Tpu MOTMBALMOHA
npoduna y maremarumu (Lalié-Vuleti¢, Sevkusi¢
i Mirkov, 2021). Oxo meTuMHe MCIMUTAHOT Y30pKa
Y4€HNMKa M3pakaBa M3Y3€THO BMCOKY MHTPUH3MU-
YHY MOTMBALUjy ¥ M3Y3€THO BUCOKY camoedukac-
HOCT 3a yuyeme MaTeMaruke. Hemro mame off mo-
JIOBMHE Yy4Y€HMKa M3pa)kaBa BUCOKY MHTPUH3NY-
HYy MOTMBAalLMjy U [JO>KMB/baj KOMIIETEHTHOCTM 3a
y4eme MaTeMaTHKe, a ICTO TOMKO BUX M3paXkaBa
yMepeHy MM HUCKY MHTPUH3UYIHY MOTUBALUjy U
TOXKUBJba] KOMIIETEHTHOCTH 32 y4Ye€khe OBOT IIpef-
MeTa. bpoj yueHnka xoju uspakaBajy U3y3eTHO BU-
COKe BPeJHOCTM Ha 00e MOTHMBAI[OHE Bapujabie
2019. ropuHe ce cmamuo y ofHocy Ha 2015. ropu-
HY, IOK ce 6poj yu4eHMKa y Apyra aBa nmpogua Koje
OIUIMKYjy BMCOKE, OfTHOCHO yMepeHe WM HIUCKe
BPEIHOCTY cpa3MepHO nosehao y Tom nepuony.

Kaga je peu o npupogHUM HayKaMa,
UCHUTUBAakbe MOTUBALMOHNUX IpopuIa y4eHMKa
KOje je M3BpIIEHO Ha mojanyuma pobujennm 2019

(Sevkusi¢, Mirkov i Lali¢-Vucetié, 2022) mokasano
je la MCTIMTaHM YYeHWIM U3BElITaBajy O HeIlITO BU-
IIeM HMBOY CaMOepUKACHOCTY Y OFHOCY Ha HUBO
MHTPMH3NYHE MOTMBaLyje 3a ydewe. VIHTpUH3M-
YHa MOTMBAI[ja YUeHMKA BIUCOKO je [OBe3aHa ca
IbJIXOBUM JIOXKWB/bajeM caMoepMKaCHOCTH. Buiin
HIBO camoeduKacHocTy npaheH je BUIIMM HUBO-
oM MoTuBanuje. Yuenuny maaber mkosnckor yspa-
CTa Cy pellaTMBHO BMCOKO MOTHBICAHMU 3a yUerbe
IPUPOIHUX HayKa.

Jla 6u ce crekao my6/BM YBUJ Y pasanym-
Te acleKTe MOTHMBAlMje, aHAIM3MPAHU Cy OfrO-
BOpM Y4YeHNKA Ha IOjefJiHe TBPAIbE U3 YIUTHU-
ka TVMIMCC 2015 (Lali¢-Vuceti¢ i Mirkov, 2017).
Yd4eHMI YeTBPTOT paspefa OCHOBHE MIKOJIE
U3pakaBajy BICOKY MOTUBUCAHOCT 32 y4ere Mare-
MaTyKe ¥ IPUPOSHMX HAyKa, KaO M BUCOKO M3pa-
XKeH JJoXUB/baj camoedukacHocTy. Hajsehn 6poj
ydeHMKa UCTIYe 3aHUM/BJMBOCT Cafip>Kaja 06a mpef-
MeTa, UCTPAKUBAYKM NIPUCTYII Y IPUPOAHUM Hay-
KaMa I pellaBame IpobieMa y MateMaTunu. Yde-
HULM MMajy BUCOKO M3PaKeH [JOXKMB/bAj camoe-
¢UKacHOCTH y MaTeMaTULM 1M Y NPUPOJHUM Ha-
ykama. Jlo6ujeHr Hamasy yKasyjy Ha IO3UTHBHE
CaMOIIpOLieHe, Ha OACYCTBO Teiikoha m Ha ofcy-
CTBO aHKCMO3HOCTH y ydewy MaTeMaTuke. Kap je
ped O NpUpPOAHUM HayKama, Ipeko 90% ydeHuka
IOXVB/baBa cebe Kao YCIELIHOT Y yYelhy IpUpPOJ-
HIX Hayka. OCKM TOra, 3aHUM/BMBO je [ja yIeHUIIN
u3 Cpbuje 2019. ropyuHe MoKasyjy TeHACHIUjy Ha
y Mam0j Mepy Y)XXIBajy y yuely MaTeMaTuke 1 ja
U3pakaBajy HIDKU HMBO CaMOIIOY3/amha Y IPUPOJ-
HJM HayKaMa y nopebemy ca yueHuImma us gpyrux
semaspa (Japelj Pavesi¢, Radovi¢ and Brese, 2022).

MoTHBanMOHM KOHCTPYKTH K0 YMHIOIY
nocturayha yuyennka y Cpouju

Y pasmMuuTHM = CeKYHJApHUM aHaIu3a-
Ma TIofaTaka Koju cy mobujenu y Cpbuju mcrm-
TMBAHM Cy ¥ OFHOCHM MOTMBALMOHMX Bapujabmm
ca MoCTUTHyheM yYeHMKa Ha TeCTOBMMA 3Hama y
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nocnefma fBa IMKiIyca ucrpaxusama TVIMCC.
Ha ocHOBY XMjepapX1jcKoOr IMHEapHOT MOJle/IoBaba
YCTaHOBJbEHO je Jla MHAVMBU/lya/THe KapaKTepUCTH-
Ke ydYeHuKa objaimrmaBajy mpeko 80% BapujaHce
y mocturHyhy koje y4eHMIM OCTBapyjy Ha TecTy
3Hamba M3 MaTeMaruke y mcrpaxusamy TVMCC
2015, pox je yTuLaj LIKOJIE€ M HAcCTaBHMKA Ha
nocTuriyhe m3 MaTeMaTMKe BeOMa OTpaHNYEH
(Jaksi¢, Marusi¢ Jablanovi¢ i Gutvajn, 2017). ITo-
3UTMBHM CTAaBOBM IIpeMa MareMaTuuu cy Meby
Haj3HA4ajHUjUM NIPeUKTOpUMa nocturuyha.

Jommh m capaguunum (Jo$i¢, Teodorovi¢ i
Jaksi¢, 2021) ncnutuBamm Cy pasnMyuTe YMHMOLE
KOjUI YTUYy Ha NOCTUTHYhe yYeHMKa y MaTeMaTu-
LU ¥ IPUPOSHUM HayKaMa Y OKBUPY UCTpaK/Balba
TUMCC 2019 y Cp6uju. Kao m3pasuto BaxkaH
npenuKTOp HocTurHyha usgBOjeHO je MareMaru-
9YKO CaMOIIOy3Jjaibe, a TIO3UTMBAH CTaB IIpeMa Ma-
TeMaTUIY Takobe JONMPMHOCU BUIIEM NOCTUTHYhy
U3 MaTeMaTyuke. Y OOMacTM HPUPOJHMX HaykKa
CcaMoOIlOy3Jlatbe U CTaB y4YeHNMKa IIpeMa IpUPOJ-
HIM HayKaMa IIpefiCTaB/bajy 3Ha4ajHe MpefUKTOpe
nocturayha koje y4eHMLM OCTBapyjy y 0BOj 06ma-
cTu. MareMaTyKo caMoIoy3pame objanrmasa Behn
IpOIleHAT BapyjaHCe MaTeMaTUYKOr nocTuruyha y
nopehemy ca JOIPMHOCOM HayYHOT CaMONOY3/laha
nocturayhy y npupopnum Haykama. Meby dak-
TOpUMa KOju yTudy Ha mocturHyhe y obe obma-
CTU Haj3HAYajHUjU Cy y4eHM4KM (HaKTopy, IITO je
norspheno y cmmunumM crypmjama (Creemers and
Kyriakides, 2008; Hattie, 2009).

Jommh m capaguunm (Jo$i¢, Teodorovi¢ i
Jaksi¢, 2021) msBpmmmm cy ynopebusame Hama-
3a Koju cy mobujeHu y mcrpaxmsamwy TVIMCC
2019 y pmomeHny MaremaTuKe M IPUPOJHUX Hay-
Ka ca Hajmasuma u3 2015. y momeHy MaTeMaTuKe
(Jaksi¢, Marusi¢ Jablanovi¢ i Gutvajn, 2017). Y oba
TUMCC nuxryca ZOMWHAHTHU Cy edeKTV MHAU-
BUAYATHNX (aKTOPa, OK Cy eeKTU HACTaBHUX U
IIKO/ICKVX Bapujabmu Ha mocturyhe BeoMa Masi.
YBepema y4eHUKa O MaTeMaTUIV U NIPUPOSHUM
HayKaMa JIMajy CHaXHe edekTe Ha IocTurHyhe

Koje OCTBapyjy y oBuM mnpenmeTuma. IlocebHo je
3HaYajaH yTUIIAj MaTeMaTHYKOI CaMOIIOy3/Jarba Ha
nocturHyhe y MmareMaTuum.

Anammsupanu cy opHocu wusMeby ceng-
KOHIIENITA, YHYTpalllbeé MOTHUBaLUje, IIONMa U
nocturayha yyeHnka Ha rectoBuMa 3Hama TVIMCC
2015 13 MaTeMatuKe ¥ IpupogHNX Hayka (Dzinovi¢
i Vujaci¢, 2017). ITorBpheHo je ma je cendxonuent
HajCHAOKHMj! IPEJVKTOp NMoCcTUrHyha Ha TecToBM-
Ma 3Hamwa M3 MaTeMaTyKe, IITO je y CKIajy ca Ha-
NMasyMa paHMjux ucrpaxusama (Abu-Hilal, 2000;
Akey, 2006). Maremarnuky cendKOHLENT je fa-
JIeKO 3HA4YajHMjU IPeAUKTOp MocTurHyha y mare-
Matuiy y ucrpaxusawy TVIMCC 2015 y opHo-
Cy Ha YHyTpallllby MOTMBauujy. Y obmactu mpu-
POIHMX HayKa CendKOHIENT je joul 3HavajHuUju
NpPeaVKTOp TOoCTUTHyha y4yeHMKa Off YHyTpallbe
MOTMBalMje. YHyTpallllba MOTMBAllMja UIAK JO-
npuHocu Tpensubamy mocturayha y mpupon-
HIMM Haykama. Hamasn koje cy go6unn IInHoBuh n
Byjaunh (Dzinovi¢ i Vujaci¢, 2017), mpema kojuma
YHYTpallllbha MOTMBaIMja ¥MMa crmab yTulaj Ha
nocturHyhe y4eHmka y MaTeMaTUIM ¥ IPUPOTHAM
HayKaMa, KOH3MCTEHTHM Cy Ca HajasyuMa C/Ind-
HUX uctpaxusama (Koller, Baumert and Schnabel,
2001; Marsh et al, 2005). IImnoBuh u Byjaumh
(Dzinovi¢ i Vujaci¢, 2017) 3ak/pyuyjy fa JOXKNUBIbA]
cebe kao mobOpor mMaremMaTrMyapa BHUIIE MOTUBHU-
e y4eHMKe U BUIIE yTUYe Ha HIXOBO MaTeMa-
TUYKO NOCTUTHYhe Hero IITO je TO Caydaj y IpH-
porHMM Haykama. CMaTpajy fja pasjior 3a To MOXe
OUTV MO3UIMOHMpPAabe MaTeMaTuKe Kao IpeaMeTa
YMjY CY CafpKajyi KOPVMCHM 3a y4ere IPYTUX Ipef-
MeTa U 33 CHa/llaKeme Yy Pa3INIUTUM >KUBOTHUM
cuTyanujama.

Pesynratu ananmsa xoje cy usspumu Becuh
u capaguunu (Vesi¢, Dzinovi¢ i Mirkov, 2021) mo-
Kasalm Cy Ja MOTMBAIlMja 3a ydYeme MaTeMaTy-
Ke JI MaTeMaT4KM CelKOHIIENT 3HAYajHO JOTPH-
Hoce mpensubamy nocturayha u objammasajy
IpUOMVDKHO YeTBPTMHY BapujaHce y IOCTUTHYhy
yuennka Ha TVIMCC rtecroBuma 2015. Cend-
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KOHIIENIT TO3UTMBHO J[OUPUHOCK IIPERUKIIV)I
nocturHyha, 0K je HOMPMHOC MOTHBalije Hera-
tuBaH. [ToTBpheHo je ma maTeMaTuky cenpKoH-
IIeNIT IIPeCTaB/ba COMMAAH MpeAUKTOp nocTuruyha
Ha TeCTy 3Hama M3 MaTeMaTyKe, IITO je y CKia-
Iy ca Haja3uMa KOoju Cy JOOMjeH! Y MPeTXOfHUM
nuknycuMma uctpaxmsawa TVIMCC y Cpbujn
(Mirkov et al., 2011; Milosevi¢ et al., 2005). ¥V apy-
ruM ucrpaxusamuma (Akey, 2006; Abu-Hilal, 2000
Dzinovi¢ i Vujaci¢, 2017; Mullis et al., 2008; Mullis
et al,, 2012) mocnegHo ce moTBphyje BaxKHOCT ceng-
KOHIIENITa Y Pa3yMeBamby pasInuuTiX 00pa3oBHUX
ucxopa. Hamasu nojeguHux ncTpakupamwa yKasyjy
na je Be3za usMebhy mortuBaiuje u nocruruyha mo-
CpefioBaHa HEKMM APYTMM KOHCTPYKTMMA, Kao IITO
cy caMoe(MKACHOCT yd4eHMKa WMIM eMOLMOHATHA
HOApIIKa KOjy mpy»ajy HacraBHmim (Skaalvik et
al., 2015). Hamasn koju cy gobwmu Becuh n capan-
iy (Vesi¢, Dzinovi¢ i Mirkov, 2021) y cknagy cy
Ca HajasyMa APYTUX UCTpaKMBama KOju yKasyjy
Jla je olakarbe KOMIIETEHIMje jaul IPESUKTOP Ma-
TEMaTMYKOT MOCTUTHYha Hero mTo je TO MHTPUH-
3uyHa MotuBanyja (Bong et al., 2012; Kriegbaum
Jansen and Spinath, 2015; Spinath et al., 2006), yak
u Ha MaheM OCHOBHOIIKOTICKOM y3pacTy (Prast et
al., 2018).

Ayropka Jlammh-Bywetnh u capaganun
(Lali¢-Vuceti¢, Sevkusi¢ i Mirkov, 2021) naBo-
Ie O6pojHa MCTpaKMBama Koja Cy IOKasana Ja Ccy
Bede M3MeDhy KOMIIOHeHaTa MOTHUBAIVje Y4YeHM-
Ka ¥ BbUXOBOT IocTHUrHyha yecTo HejacHe u cimabor
nntensutera (Marsh and Craven, 2006; Ryan and
Deci, 2009; Skaalvik, Federici and Klassen, 2015;
Vesi¢, Dzinovi¢ i Mirkov, 2021). Y ucnutusamy oz-
HOCa MOTMBAIVIOHNX npodma yuyennka us Cpouje
ca mocturHyhem koje Cy ocTBapuIu Ha TeCTOBMMA
3Hama U3 MareMaTuke y mucrpaxusamwy TVIMCC
2015 u 2019 (Lali¢-Vuceti¢, Sevkusgi¢ i Mirkov,
2021) nmpuMembeH je MPUCTYI yCMepeH Ha 0coby u
UIeHTN(UKOBAHN Cy NPOPWIN yYeHMKa KOjU Cy
3aCHOBAHM Ha Pa3IMYUTMM KOMOMHaUMjamMa Mo-
TUBAIMIOHMX Bapujabny 3a ydeme MaTeMaTHUKe.
Jlobujenn Hamasum MOTBPhyjy Aa ce y4eHMIM Koju

NpUNajajy pasnMuuTvM MOTMBALMOHUM Ipodu-
JMMa 3HAYajHO PasjuKyjy U y OLHOCY Ha OCTBa-
peHo mocturayhe y maremarnmmy, kako 2015, Tako
u 2019. roguue (Lali¢-Vuéeti¢, Sevkusi¢ i Mirkov,
2021). Bucoko MHTPMH3MYHO MOTUBUCAHU YYECHU-
LM KOjU M3pa’kaBajy M3Yy3€THO BUCOK MaTeMaTu-
YKJ1 CeTIKOHIENIT OCTBAPW/IM Cy HajBIIIIE TPOCEYHO
nocturHyhe Ha TecTy 3Hama. EMnmpujcku fokasu o
IIOBE3aHOCTY BUCOKUX BPEJHOCTM CaMOIIOy3[aiba
U CTaBa IIpeMa MaTeMaTHUIV ca BUIIMM MaTeMaTh4-
KIM HOCTUTHYheM yueHNuKa flo6MjeHn cy u y fpy-
rOM UCTPaXNBalby y KOoMe Cy KopuinheHy mogaimu
u3 panujux TVIMCC unxiryca (Michaelides et al.,
2019).

VcnintrBama ofHOCA MOTMBALMOHUX IIPO-
¢duna ca mocturayhem yyeHuka us mpupogHmx Hay-
Ka y ucrpaxusawy TUMCC 2019 1 2015 (Sevkusié,
Mirkov i Lali¢-Vuceti¢, 2022) nokasyjy fa HajBuie
nocTurHyhe ocTBapyjy y4eHUIM KOju M3paskaBajy
HajBUIIM HUBO CaMOe(UKACHOCTI M yMepeHy VH-
TPUH3MYHY MOTUBaLjy. Y OfHOCY Ha MehyHapopHe
pedepeHTHe BpefHOCTI OBY YYEHWIIN Cy OCTBApH-
mm nocTurHyhe koje ofroBapa BuCokoM HuBOY. To
cyrepuile Jia je BUXOBO 3Harbe KBAaJIMTETHUjE jep
yMejy [la IpUMembYjy 3Hama U3 MPUPOJHUX HayKa
Y CBAaKOJHEBHMM >XMBOTHMM CUTYallyjaMa, HITO je
Ba)KaH aclleKT Hay4He MucMeHocTu. Tokom mepuo-
ma usMeby mBa UK/ITyca NCTpaKMBama CMamIo ce
0poj ydeHMKa KOjJi Cy BeOMa MOTUBIICAHY 3a YYCHbe
NPUPOJHMX HayKa, KOjU M3pakaBajy BeoMa BICOK
IIOXKVBJbaj CaMOe(dMKACHOCTY U OCTBAPYjy BUCOKO
nocturayhe. ¥ ncro Bpeme nosehao ce 6poj yue-
HUKa KOj Cy HMCKO MHTPUH3MYHO MOTVBMCAHU,
M3Pa)kKaBajy HU3aK JOXKMBIbaj caMoeuKacHOCTH, a
IPUTOM OCTBApYjy HajHIDKe ITocTurHyhe.

Hamasu o mosuTuBHOj KOpemanuju camo-
noysgama ca nocturayhem ydenmka ns Cpbuje
2019. y ckmagy cy ca HajasuMa Koju Cy BoOMjeHn y
IpyruM 3em/baMa guHapcke peruje (Japelj Pavesic,
Radovi¢ and Brese, 2022). Bese craBoBa yueHnu-
Ka IpeMa MaTeMaTULXM M IPUPOJHUM HayKa-
Ma ca nocturHyhem cy cmabuje y ogHOCY Ha Bese
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camoroysama ca nocrurayhem. JJobujenn Hamnasn
yKasyjy Ha cIM4YHe ofHOCe u3Mehy MoTmBanuje 3a
yderme U MOCTUTHYha KOJi y4eHMKa IUPOM perno-
Ha. [locmenno ce moTBphyje ma je camoroyspame y
MaTeMaTyIM jauy KOpe/naT MOCTurHyha Hero cTaB
npema marematuun (Lee and Chen, 2019). Cny-
HY pe3ynTaTu fobujenu cy y nperxopuum TVIMCC
crypujama (Mullis et al., 2016b). Ayropka Jamnem
[TaBemmh n capaguuum (Japelj Pavesi¢, Radovi¢
and Brese, 2022) cmarpajy ga To MoXke OUTHI TTOCTIe-
AU YMEbEHNIIE a CKaJle KOje Mepe CaMOIIoy3/atbe
YK/bYUYjy Y4EHMUKY CaMOeBa/lyallyjy COICTBEHOT
3Hama y ofrosapajyhem npenmery. YdyeHn4ka npo-
IleHa COIICTBEHMX CIIOCOOHOCTM BEPOBATHO je 3a-
CHOBaHa Ha IIPETXONHO [0OMjeHUM IOBPAaTHUM
nHdopMaLujaMa O BUXOBOM ycHexy y oapeheHom
IpeaMeTYy, ¥ 3aTO Ce MO>Ke O4eKMBATH fla Ta IIpolie-
Ha OyZe y CK/IaJly ca BUXOBYM IocTUrHyheM Kkoje je
MepeHO.

Ka mopcTunamy MoTuBanmje yyeHnkKka
3a y4eme IPUPOJHIX HayKa M MaTeMaTHKe

MortuBanuja y4eHnka je jenHa off adeKTyB-
HUX KOMIIOHEHTH KOja MMa K/bY4HY YJIOTY y y4Yerby
MaTeMaTMKe M TIPUPOJHMX Hayka. Morusanuja
U TIO3UTUBHU CTaBOBM IIpeMa Y4Yelby JIOIPUHO-
ce pasBUjalby HaydHe IMCMEHOCTM YYE€HUKa M
TPajHOT MHTEPECOBalba 3a HAyKy M 3HAYajHM CY 3a
yHamnpebhnBame npoljeca ydema, Kao 1 mocTuruyha
Koja y4eHMIM ocTBapyjy. Onagame 6poja yyeHuka
KOjU ce OIIpefie/byjy 3a CTYAMje MaTeMaTuKe U IIpy-
POJHMX HayKa IIpefiCTaB/ba BaKaH IpobyeM jep ce
Pa3Boj [pyIITBA CBe BUIIIE OC/Iaha Ha IOCTUTHYha y
o6acTuMa MpUPOSHMX HayKa, TEXHOIOTMje 1 MaTe-
maruke (Kennedy et al., 2014).

AHanuse mopaTaka Koju cy pobujeHnm y
ucrtpaxnusawy TVIMCC 2019 y Cpbuju mokasa-
Jie Cy J1a MICIIMTaHY YYeHWIM N3BELITABajy O HELITO
BUIIEM HMBOY Cel(KOHIENTa Y OFHOCY Ha HUBO
VHTPMH3MYHE MOTMBALUje 32 y4erbe. YIeHUI Cy
PEeaTMBHO BUCOKO MOTMBIICAHY 32 YU€eHe IIPUPOJ-

HMX Hayka. ¥ nepuopay usMmely fBa ucnmuruBaHa -
KJIyca CMamyo ce Opoj y4eHMKa KOjyu M3paxkaBajy
M3Y3€THO BJMICOKE BPEJHOCTH Ce/I(KOHLeNTa ¥ VH-
TPMH3MYHE MOTMBallVje y MaTeMaTUL ¥ IPUPOJ-
HYM HayKaMa, I0OK ce 6poj yueHMKa Koje OIIUKYjy
HIDKe BPEJNHOCTM Ha obe Bapumjabne cpasMepHO
nosehao. 3ak/bydeHo je ma cy y oba IUKIyca MH-
TPUH3MYHA MOTMBAIVja M CENPKOHLENT PelaTyB-
HO BJCOKO IIOBE3aHM. Y MaTeMaTUL U Y IIPUPOJ-
HJM HayKaMa BUIIN HUBO celpKOHIIeNnTa npaheH je
BUIIMM HMBOOM MOTMBAIJje 3 y4Yebe.

Y ob6a mcnmTMBaHA LMKIyCa MHAUBUIYA-
He KapaKTepMCTMKE y4YeHMKA YMHEe BEeNIMKU YJIeo
BapyjaHCe KOju yTWde Ha MOCTUTHyhe ydeHmka
y MaTeMaTHLM ¥ IPUPOAHVMM HayKaMma. Y OKBH-
py aHa;mM3a y kojuMa je obyxsahen Behn 6poj um-
HIIalja IocTurHyha y rpynm y4yeHnYkux akropa
M3[IBOjU/IN CYy Ce€ MaTeMaTHYKU/HaydyHM CendpKOH-
IeNT ¥ CTaB IpeMa MaTeMaTUIV/IPUPOJHNIM Ha-
yKama. Y4eHMIM KOjy ¥Majy HO3UTHBAH CTaB IIpe-
Ma MaTeMaTMIM U TIPUPOJHMM HayKaMa U KOju
MIMajy BMIIM HMBO Ce/IpKOHIENTa y OBMM 0OOma-
cTuMa ocTBapyjy Bume nocturiyhe. Ilorspheno
je ma je cendKOHIENT HAjCHAKHUjU IIPEIUKTOP
nocturayha Ha TeCTOBMMa 3Hamba U3 MaTeMaTMKe
" TIPMPOJIHNUX HAYKa, JOK YHYTpAIllba MOTHBAIN]ja
MMa cabuju yTuiaj Ha HocTurHyhe yueHnka Ha Te-
CTOBMMA 3HaMba U3 00a IpefMeTa. Y YeHUIV KOjI Cy
YBEpEHM) Yy TO Ja He MOTy fia Oymy YCHeIIHM Y Ma-
TEMATHLIM U y IPUPOJHMM HayKaMa He aHTaxyjy
ce aJieKBaTHO y y4YemYy OBMX IIpefMeTa, IITO yTH-
Je 1 Ha nocturHyhe xoje he octBapuru (DZinovi¢
i Vujacic¢, 2017).

Crnabuje Bese u3Mehy  MHTpuH3MUHe
MOTMBAIMje U aKajeMcKor mocturayha morme 6u
YKa3MBaTM Ha TO /A yCIIeX BUIIIE 3aBUCH Off TO3UTVB-
HOT CaMOOTIa)Karba HEeTO Of BOJbe 3a yuermeM. Jak n
aKo MHTPVMH3MYHA MOTHBAIMja HUje JUPEKTHO IIO-
Be3aHa ca aKafleMCKMM nocturHyhem Ha mmabem
OCHOBHOIIKOZICKOM y3pacTy, IEH 3Hayaj MOXKe
6uty cBe Behm Ha BMIIMM HMBOMMA IIKOTOBaHba
(Michaelides et al., 2019). Ha ysopky y4eHuka n3
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Cp6uje notspheH je 3Hauaj MaTeMaTHYKOT 1 Hay4-
HOT Cel(KOHIIENTa 3a OCTBapyBame IocTturHyha,
IITO je y CKJIaJy ca HajasuMma Koju Cy JoOujeHu y
IPYTMM 3eM/baMa y OKpY>Kemy. Pesynratu MeTaa-
Ha/IM3a Takohe ykasyjy Ha Bese cenKOHIENTa ca
akajeMckuM mnocturayhem (Hattie 2009; Marsh
and Martin 2011), ka0 ¥ #a HOCTOje peLUIpPOY-
H1 yrunaju (Marsh and Craven, 2006). Yuennuka
IpOLIeHa COICTBEHUX CIIOCOOHOCTH Y ofpeheHoj
MepU ce 3aCHMBA Ha IPETXONHO AOOMjeHUM IIo-
BpaTHUM MHOpMalyjaMa o ycrexy y ogpeheHom
IpeaMeTy, U 3aTO ce MOXKe OYeKMBATHU Ja Ta IIpo-
1ieHa 6yze y CK/agy ca mocTurayheM koje je MepeHO
y uctpaxupawy TVIMCC (Japelj Pavesi¢, Radovi¢
and Brese, 2022).

ITpensuba ce ga he y 6ynyhHocTu nocrajaru
cBe 3HaYajHMje mpodecuje y obmacTuMa Koje MH-
TEIPUIY MaTeMaTUKy M NpupopHe Hayke (Berger,
Mackenzie and Holmes, 2020; Douglas and Attewell,
2017). Y TOM CMUCITYy Ba)XHO je Ja HaCTaBHUIU
y3UMajy y 003Mp BaKHOCT CTaBOBa y4YeHUKa IIpe-
Ma OBUM Ipepmeruma. VImajyhu y Bupy ma motu-
BAaIVIOHV NpO(MIN y4eHrKa MOTy OUTH pasindnu-
TH, HaCTaBHUIIYM MaTeMaTMKe M IPMPOJHUX HayKa
Tpeba a mpuIarofie CBoje MPUCTyIle HACTaBU KaKo
OM MOACTAK/IM YHYTPAIllhy MOTUBALMN)Y Y4eHVKa,
IJIX0BA YBepema O CONCTBEHNM CIOCOOHOCTIIMA 32
ydeme I ollakame MPaKTUYHOT 3Ha4yaja OBUX Npefi-
MerTa.

Ila 6M y4eHMIM KOHCTPYMCAIU HOBA 3Hamba,
Ba)KHO je Jla YBUJi€ BPESHOCT IPUPOSHO-HAYIHUX
Y MaTeMaTMYKMX Cafip)Kaja yderma Kako 01 ce aH-
raxoBaan y pellaBabby 3ajaTakKa y HacTaBM OBUX
npenmera. Hosa, HemopyapHa mi HeoOuYHa MC-
KYCTBa IOJICTUYY Paflo3HANIOCT ydeHnKa. Ha mpm-
Mep, #a 61 ce NPUBYK/IA MaKiba yYYeHUKA y Ha-
CTaBM IIPUPOJHUX HAyKa, MOTY C€ JeMOHCTpUpa-
T porabaju koju cappske HecKmafl, HEOUeKMBaHe
edexre mm usHeHabyjyhe obpre (Palmer, 2005;

Banet and Nunez, 1997; Nussbaum and Novick,
1982). Yuennuuu he 6utyu MOTMBUCAHM Kafa CaMu
KOHTPOJINIITY CBOje IOHAIIAbe, 3aTO LITO TO HOTPH-
HOCH BMXOBOM JOXXWB/bajy caMofieTepMUHaLje 1
aytonomuje (Ryan and Deci, 2000), kao u pa3Bojy
yBepera 0 CONCTBEHO] KOMITETEHIIVjIL.

C 063upoM Ha TO Ja ce HacTaBa IPUPOJE U
ApYyIITBA CMaTpa IOTOJHOM 3a 3allOYMIbabe Ha-
YUHOT OIMICMeHaBalba, BKHO je fla HaCTaBHUIM
KOju peannsyjy HacTaBy IPUPONHUX HAyKa, OCUM
IO3HaBaba HAayYHMX AVMCLUMUIUIMHA, OBIAJajy U ca-
BpeMeHNUM TeopHujaMa yuemwa 1 HacTaBe. HacTaBHM
cajpkaju Tpeba ma Oymy Tako JOTMYKM CTPYKTY-
pucaHy fa omoryhe ydeHnnmma ga mocTeIeHo, y3
noMoh HacTaBHMKA, KPO3 HAay4HO MCTOBPCHE aK-
TMBHOCTY OBJIafIajy YHYTPAIIbOM CTPYKTYPOM Ha-
yuHux 3Hawa (Radovi¢, 2015; Marusi¢ Jablanovi¢ i
Blagdanic¢, 2019).

OrpaHnyerma OBOT pajia OJHOCE Ce Ha y30paK
VICTpaKMBama Koju o0yxBaTa caMO 4eTBPTU pas-
perl OCHOBHeE IIIKOJIE, jep CY Y HOCTIe/iba ABa IMKITY-
ca TUMCC o6yxBahenn caMo y4eHMI OBOT y3pa-
cra. Takobe, Tpe6a uMatu y BUzy ia Cy OBMM pajioM
obyxBaheHe caMo aHajM3e OfTOBOpa y4eHUKa Ha
MOTUBAIIMOHNM CKaJlaMa M3 YIIMTHHUKA 3 YYCHUKe.
Ila 6u ce 06e36enM0 KOHTUHYNTET y yHanpehuBamy
HacTaBe IPYPOJHIX HayKa U MaTeMaTyKe, BaKHO je
ma ce 6yayhum mctpakusamyma 06yXBaTu y30pak
cTapujux ydeHnka. To 6u omoryhmso ma ce yrBpan
7la I TOKOM Pa3Boja 1 ca IPeNackoM Ha IpefMeT-
HY HaCTaBY JJO/Ia3M 10 IPOMeHa y CTPYKTYPY MOTH-
BaIMOHMX Npodwia yyeHnka. Kajga pasmmibamo
o Meroponoruju Oynyhux uctpaxnsama, 6mmo 6u
KOPJCHO Jla Ceé Ha OCHOBY IIOCMAaTpama 4acoBa I
IPYTUX METOMA CTeKHe IPeLM3HIjH YBUJL Y TIOCTYII-
Ke KOje HAaCTaBHUIM IIPMMEHYjy 32 MOTHBMCAIbE
y4eHMKa Ha JaCOBMMA, Kao 1 3Hauerba Koja HaCTaB-
HUIV IPYAQjy TUM IOCTYIIIVIMA.
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Summary

Student motivation is one of the affective components that plays a key role in learning
science. Research shows that in developed countries there is a trend of declining students’ interest in
science and technology. In this paper, the relationships between intrinsic motivation, self-concept,
and the achievement of the fourth-grade elementary school students in mathematics and sciences
were investigated. The authors also present the results of the secondary data analyses obtained in
Serbia by means of student questionnaires and knowledge tests in the last two cycles of the TIMSS
research in 2015 and 2019. The questionnaire contains two scales in which motivational variables
are operationalized: students’ attitudes towards mathematics/sciences and mathematical/ scientific
self-confidence. Students’ attitude is an indicator of an intrinsic motivation, and self-confidence is
an indicator of self-concept. The results show that students express a high motivation for learning
mathematics and sciences and a high level of self-concept. A higher level of self-concept is accompanied
by a higher level of motivation for learning mathematics and sciences. Individual characteristics of
students have a greater influence on achievement than the influence of schools and teachers. Students
who express a more positive attitude towards mathematics and science and a higher level of self-
concept in these areas also have a higher level of achievement. The influence of mathematical self-
concept on achievement is particularly significant. The obtained results are in accordance with the
findings of the earlier research that indicate complex and controversial relationships between intrinsic
motivation, self-concept, and mathematical achievement, as well as that other constructs, including
self-concept, can mediate the links between motivation and achievement. The authors point out the
possibilities of encouraging students’ motivation for learning. If students are trained in the teaching
process to organize their own activities, this will contribute to their experience of autonomy and the
development of confidence in their own competence, which positively impacts their motivation for
learning.
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