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Abstract: Based on broad empirical research on multilingualism done by members of the Cir-
cle U. University Alliance, this paper presents a comparative analysis between the responses of 906
students from Serbia and 976 students from the other eight universities of the Alliance. By completing
a comprehensive questionnaire, the students presented their experience, opinions, attitudes, motiva-
tion and obstacles related to gaining knowledge and skills in foreign languages. The focus of this paper
is on students’ needs related to learning foreign languages on the one hand, and their experience with
it through formal education on the other. According to the survey results, despite students’ needs, the
practice of foreign language learning, especially at the university level, is not in line with the goal
of the EU language policy and European Commission’s recommendations that each citizen should
learn at least two foreign languages. Additionally, as the survey shows, students from Serbia are at
a disadvantage in comparison to their colleagues from the other universities due to the ever-growing
disappearance of multilingualism from their academic circles. A particularly negative trend is visible
in the status of languages for specific purposes at Serbian universities. One of the main conclusions of
this research is that students’ voices need to be heard and their needs taken into consideration when
shaping the future of higher education.
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Introduction

Universities have always been places of
shared wisdom, knowledge and experience. Known
as communities of teachers and scholars® (Encyclope-
dia Britannica), universities do not regard students
as mere recipients of knowledge but as social agents
who “draw upon all sorts of resources in their lin-
guistic and cultural repertoires”, and who are ex-
pected to further develop these resources in today’s
plurilingual and pluricultural world (Council of Eu-
rope, 2023). In such a dynamic world characterised
by mobility across countries and universities, there
is a much greater “focus on interconnectedness of
different languages and cultures rather than on their
differences” (ibid).

Perceiving linguistic diversity not only as a
reality, but also as a value and powerful resource,
EU sets learning languages as a main priority. For
that reason, an important objective of EU language
policy” is that each citizen learns at least two for-
eign languages. Advocating for language equality,
EU promotes the principle that there is no national
language that is formally superior to others (Ringe,
2022: 81). It does not surprise then that “some Euro-
pean countries have rethought the strong emphasis
they have been placing on English to the exclusion
of other languages of wider communication such
as German, French, Spanish, and Russian”, and that
schools are (re)introducing languages such as Ger-
man, French or Spanish, and considering other lan-
guages, such as Arabic and Turkish as alternatives
(Clyne, 2004: 19).

3 “The word universitas originally applied only to the scholas-
tic guild (or guilds) - that is, the corporation of students and
masters [...] or universitas magistrorum et scholarium. In the
course of time, however, probably toward the latter part of the
14th century, the term began to be used by itself, with the ex-
clusive meaning of a self-regulating community of teachers and
scholars [...]”. Encyclopedia Britannica.

<https://www.britannica.com/topic/education/Thomist-
philosophy>. Accessed on 7 August 2023.

4 https://education.ec.europa.eu/focus-topics/improving-
quality/multilingualism/about-multilingualism-policy

Taking foreign language competences as a ba-
sic skill, EU provides for its citizens numerous edu-
cational and mobility programmes aimed at learn-
ing languages. Apart from direct educational ben-
efits, it is also a way to address the question of em-
ployment and support personal well-being of every
citizen through additional employment opportuni-
ties and industries of each member country. Accord-
ing to House and Rehbein, “multilingual communi-
cation has thus become an ubiquitous phenomenon
and there can be no denying the fact that the om-
nipresence of multilingual communication must be
reflected in intensified research activities” (House &
Rehbein, 2004: 1).

After the European Parliament requested
from the Commission to focus on concrete meas-
ures related to the promotion of multilingualism,
the Policy Recommendations for the Promotion of
Multilingualism in the European Union® was pub-
lished in 2011. Apart from focus on education, the
document recognises research in the sphere of mul-
tilingualism as a key support to reaching the goals
in this area. This is why many scientific and prac-
tice-based educational projects have been supported
by the Commission in previous decades. Apart from
professors’ and administrators’ opinions on the im-
portant developments at universities, students’ voic-
es need to be, and are being heard.

European University Alliance Circle U. is
one of the projects supported by the Commission,
which among its priorities also has promoting mul-
tilingualism at partner universities. Gathering nine
universities (Aarhus Universitet, YamuBepsurer y
Beorpagy / Univerzitet u Beogradu, Humboldt-
Universitdt zu Berlin, King’s College London, Uni-
versité catholique de Louvain, Universitetet i Oslo,
Université Paris Cité, Universita di Pisa and Univer-
sitit Wien), the Alliance sets various goals which
support the mission of cooperation and improve-
ment of university education. Some of the priori-

5 https://ecspm.org/wp-content/uploads/2018/12/CSPM-
Policy-Recommendations_2011.pdf
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ties are: (1) to increase the international exposure of
students and staff substantially; (2) to improve the
social and academic integration of students; (3) to
co-develop and implement challenge-based courses
and programmes across universities and disciplines.
In order to reach these goals, the project manage-
ment recognised promotion of multilingualism as
one of the key prerequisites. Therefore, Circle U. ac-
ademics from one of its work package (WP6) teams
decided to gain a deeper insight into the linguistic
background and multilingual practices within its in-
ternational community. This paper presents such re-
search, which includes 1,882 students from the nine
universities of the Circle U. European University Al-
liance.

Research context

Nowadays, language learning is no longer
perceived as a study of an enclosed system of lin-
guistic elements. It is recognised as introduction
into an open system of communication, cooperation
and interaction in the dynamic and largely changing
world. Social interaction is an inevitable part of our
lives as we are permanently immersed in the social
world (Budevac, Arcidiacono & Baucal, 2011: 11),
no matter whether the language we are using when
interacting is our first or second language. Accord-
ing to a study conducted with learners of Italian as a
foreign language (FL), it is as early as in primary ed-
ucation that students recognise the need for a larger
degree of applicability of FL knowledge and skills in
real-life situations (Porovi¢ & Lali¢-Vucetié, 2010:
150). Therefore, “attention is increasingly being paid
to the functional knowledge and use of foreign lan-
guages in the academic and professional develop-
ment of the individual” as well (Porovi¢ & Jankovié,
2018:119).

According to Vygotsky’s theory of human de-
velopment, the spontaneous child’s activity which is
supported and meaningfully expanded by the com-
petent other (e.g. teacher) is the key tool of chil-

dren’s development (Vigotski, in: Budevac, 2018:
29). Many competent teachers provide a lot of sup-
port to their students in language learning with the
aim of enabling them to use it spontaneously and
with ease. Although “the ability to read and write a
second or foreign language does not necessarily im-
ply a degree of bilingualism” (Richards & Schmidt,
2010: 54), a higher degree of functionality of FLs can
be achieved in the classroom.

The importance of the sociolinguistic and so-
ciocultural dimension of language learning for per-
sonal development and acquiring a cultural and
professional identity is highlighted as well (Porovi¢
and Lali¢-Vucetié, 2010: 150). Students also show
a positive attitude and high expectations related to
their learning, especially in the area of foreign lan-
guages for specific purposes (Markovi¢ et al., 2015;
Radojkovi¢ Ili¢, 2018). Besides cognitive and meta-
cognitive strategies for making the use of vocabu-
lary more adequate and purposeful (Stanojevi¢ &
Petrovi¢, 2020: 119), teachers of foreign languages
for specific purposes can apply innovative approach-
es to motivate students, such as the use of com-
ic strips to teach geoforensics (Beko and Micovic,
2022: 156), various forms of collaborative blended
learning (Tanasijevi¢ and Jankovi¢, 2021: 180) or in-
tegrative courses (Jankovi¢ and Risti¢, 2018) based
on a FL as a medium of instruction.

In terms of personal and professional identity
development, a very important problem for analysis
in the education system of Serbia in general, and at
universities in particular, is the rapid and evergrow-
ing disappearance of multilingualism (Jankovi¢,
2022; Lazi¢ et al: 2022; Jankovi¢ & Vujovi¢, 2017;
Vujovi¢, 2015), which seriously contradicts the rec-
ommendations and expectations of the European
Commision related to language policies. Despite
students’ positive attitude and expectations, what
most of the a.m. authors particularly warn of is a
negative trend visible in the status and position of
languages for specific purposes at Serbian universi-
ties, which are in opposition with the needs of future
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generations of professionals. That is why additional
research on this topic was necessary.

A comprehensive and detailed study designed
to investigate the attitudes of both students and aca-
demic staff towards the importance of learning for-
eign languages for general and specific purposes
was previously conducted in 2019 (Jankovi¢ et al.,
2019; Jankovi¢ & Savi¢ Nenadovié, 2021). It includ-
ed both qualitative and quantitative analyses of data
obtained from a sample of 1,590 students and 92 for-
eign language teachers at the University of Belgrade
and other state and private universities in the coun-
try.

According to that study, 81.5% students agree
that educated people should be able to use at least
two foreign languages and most of them (64.9%) be-
lieve that they should be learning two, or more than
two foreign languages at the university level. Addi-
tionally, 93.3% students want to learn a language for
specific purposes well during their academic edu-
cation. University professors share these opinions,
as the first question was supported by 93.5% of the
teaching staff, while 78.3% teachers confirm stu-
dents’ high interest in the courses of languages for
specific purposes.

The mentioned study was the basis for the re-
search which is the subject of this paper, and served
as a model for designing a similar double survey for
university staff and students of the Circle U. com-
munity.

Research problem

With reference to the described EU recom-
mendations, the regular meetings of the Circle U’s
Multilingualism Task Force, as well as round tables
and panel discussions jointly organised by WP6
within our mutual gatherings (Jankovi¢, 2022: 23)
have raised certain concerns that refer to both local
and international contexts, some of which are:

e Not all our students are given the oppor-
tunity to “learn at least two foreign lan-

guages’, as requested by the European
Parliament and recommended by its Com-
mission.

e There is a lack of continuity in learning
some foreign languages, which does not
provide young people with sufficient lin-
guistic resources to benefit from a variety
of modern approaches to learning (blend-
ed learning, using open resources, attend-
ing scientific events, following educational
podcasts, blogs, etc.).

e Without clearly specified language policies,
in some education systems, foreign lan-
guages seem to be “taken for granted” and
are easily being excluded from school or
academic curricula, instead of systematic
institutional support to and recognition of
students’ language knowledge and abilities,
to the detriment of their personal and pro-
fessional progress.

e Lack of linguistic skills of academically
educated workforce does not support so-
cietal progress, diplomacy, international
businesses® or the ever-growing need for
interculturalisation.

With multilingualism being a topical issue of
Circle Us WP6 Task Force, we decided to research
this problem into detail. Our goal was Mapping
Multilingualism within the Circle U. community.

Methodology

In order to explore the abovementioned prob-
lems and substantiate our research with evidence,
the WP6 Multilingualism Task Force relied on the

6 “With a variety of foreign companies in our countries, young
professionals should be educated and enabled to use different
languages, particularly in specialised business domains. Apart
from the financial aspect, planning their education should
also address the quality of future professionals’ training. Not
investing in their multilingual [...] education can turn out to be
detrimental for businesses in the long run” (Jankovi¢, 2022: 23).
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scientific principle of triangulation, taking into ac-
count: a) the results of the panel discussions and
round tables conducted with language and other
specialists in our international gatherings;’ b) com-
parative analysis of other model frameworks for es-
tablishing language policies (e.g. EPICUR); and c)
empirical research in two stages, based on different
surveys — one administered to academic staff, and
the other to students:*

- Stage 1, titled “How languages and cultures
travel”, was conducted in 2021 among aca-
demics and administrative university staff.
Its aim was to look into the linguistic di-
versity and language opportunities offered
to students of the Alliance, the position of
languages and the general international
scope of our universities. Based on the
recognised common strengths and mutual
differences, we suggested solutions and
planned further steps in order to overcome
the challenges and improve the status and
position of our own languages (L1) and
other modern, i.e. foreign languages (L2)
within the Alliance.’

— Stage 2, titled “Students Have a Say: Circle
U. Survey on Multilingualism and Lan-
guage Learning in Higher Education”, was
conducted from November 2022 to Febru-
ary 2023 among students of the Circle U.
member states. Its aim was to gain insight
into students’ attitudes, opportunities, mo-
tivation and obstacles related to foreign
language learning, their favourite ways of

7 https://www.circle-u.eu/events/2022/policy-roundtable-on-
multilingualism-in-higher-edu.html

8 The two phases of scientific research were conducted at
the initiative of the task force members from the University
of Belgrade, which is represented by three members: the
authors of this paper, who are professors of applied linguistics
and psychology at the Faculty of Education, as well as Branka
Vukeli¢, Head of the Rectorate Office for Education and
Research.

9 hittps://www.circle-u.eu/news/2021/mapping-multilingualism html

developing language skills, as well as the im-
portance they attribute to multilingualism
in terms of their general, professional and
socio-cultural well-being. The final part of
the survey relies on the qualitative analysis
of one part of the survey, that is, students’
answers to a final, open-ended question.

Since the subject of this paper is students’ role
in shaping the future of higher education, we shall
further focus on Stage 2 and elaborate only that part
of our empirical research, as it is very complex itself
and includes different levels of analysis. The com-
plete results of the student survey are available in the
Report titled: “Circle U. Research on Multilingual-
ism. Students Have a Say: Circle U. Survey on Mul-
tilingualism and Language Learning in Higher Edu-
cation” (Jankovi¢ et al., 2023), which was published
and posted on the Alliance’s website on 31 August,
2023.1°

As the initiators and authors of this survey
and the Report itself, we are particularly glad to say
that in the massive response it yielded, the domi-
nant population consisted of students from Serbia.
While the a.m. published Report presents the entire
international population through all the 8 groups of
questions, this paper focuses on a comparison be-
tween the responses of students from Serbia on the
one hand, and joint responses of students from the
other eight universities on the other hand, through
the three central groups of questions.

Research aims and methods

As stated above, the aim of Stage 2 of our empir-
ical research was to explore students’ views and experi-
ence related to multilingualism, i.e. how they perceive
the importance of developing foreign language skills in
general (related to communication with others), and

10 The background of and highlights from the survey can be
seen in: “The Voice of Circle U. students” (Circle U., 2023).
https://www.circle-u.eu/news/2023/the-voice-of-circle-u-
students-multilingualism.html. Accessed on 8 September 2023.
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in particular (related to their personal and profession-
al progress). Most importantly, the aim was to conduct
a needs analysis in order to further build on the found
strengths and/or recommend potential improvements
in the language practices at our universities.

The empirical method was applied based
on an internationally administered electronic sur-
vey, which will be elaborated on in the next section.
The paper relies on a comparative analysis between
the responses of students from Serbian universities
(presented in graphs and tables as UnS) and non-
Serbian (or ‘other’) universities (presented in graphs
and tables as UnO). In order to analyse data and
compare the distribution of categories of answers in
the two university groups, we used descriptive sta-
tistics and hi-square tests.

Instrument

The survey was initially composed in the Ser-
bian language and translated into English by its au-
thors from the University of Belgrade. After a long
process of WP6-teamwork on its content, numerous
reviews and revisions, and with all the relevant top-
ics included, the final version of the questionnaire
contained 54 questions. These were then translat-
ed into the other languages of the Alliance (French,
German, Danish, Norwegian and Italian) so that
students could opt to complete it in a language of
their preference.

The questions (Qs) were grouped in the fol-
lowing way:
I Demographic data (Qs 1 - 7)

II Previous experience with language learning
(Qs 8- 25)
III Opinions about language learning (Qs 26 — 36)

IV Attitudes towards the value of knowing foreign
languages (Qs 37 - 45)

V The way students have learnt or learn foreign lan-
guages (Qs 46 - 49)

VI Motivation to learn other languages (Q 50)

VII Obstacles to learning other languages (Q 51)

VIII Participation in other Circle U. surveys (Qs 52
- 54)

This paper puts in focus questions from
groups II - IV. Most questions offer multiple-choice
answers, with some of them allowing multiple mark-
ings, and others offering a Likert scale of respons-
es. The final one is an open-ended question for stu-
dents’ comments. The questionnaire was then trans-
ferred into an electronic form through the system of
WP6 Headquarters based in Université Paris Cité,
which then collected students” answers.

Research sample

The research sample consisted of 1,882 stu-
dents in total. It was not balanced in terms of the
distribution of respondents from each university, as
almost half of the students are from Serbian Univer-
sites (906 students) and 976 students come from the
other eight universities. Although this imbalance
could seem to be an obstacle for making conclu-
sions about each university within the Circle U alli-
ance separately, it is completely adequate for making
comparisons between Serbian students on one side
and other (non-Serbian) universities on the other.

A deeper analysis of the sample of Serbian
students shows that the vast majority of them (95%)
come from the University of Belgrade, while the
others (5%) come from the University of Arts, Uni-
versity of Kragujevac, University of Novi Sad, Uni-
versity of Pristina in Kosovska Mitrovica, and two
private academies — Belgrade Banking Academy and
Union University. As the experience of foreign lan-
guage learning is equally important to all students
across the country, we take them all to be a unique
sample representing Serbia."

11 We take this opportunity to express our gratitude to the man-
agement of the University of Belgrade and all our colleagues
and students who shared the invitation through the University
channels and social networks, and especially to those students
who completed the survey.
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Research results,
comparative analysis and discussion

In this part of the paper we will draw compar-
isons between the experience, opinions and attitudes
of students from Serbia (UnS) and joint responses
of students from the other universities (UnO) pri-
marily referring to the I, III and IV groups of ques-
tions. As the quantity of data is large, we will restrict
their graphic representation and interpretation to
the most relevant examples, while our description
and conclusions will cover most of the survey ques-
tions, including a short reference to the other groups
of questions as well. The table with all results is given
in the Appendix.

Demographic data (I)

The 1,882 respondents now studying at some
of the Circle U. universities come from more than 50
countries, with some of them currently studying at
another university for mobility reasons. Almost 70%
of the Circle U. respondents are at the undergradu-
ate/Bachelor level of studies, with about 30% of re-
spondents being 17-20 years old, while the majority

(ca. 70%) are 21-25+ years old. Some students may
have presented themselves as the students of the
University of Belgrade although they actually study
at the University of Arts in Belgrade or some other
(private) university, since not all of them entered the
names of their faculties in the same way.

Previous experience with language learning (1)

The second group of questions provides an-
swers related to students’ linguistic background and
experience with language learning. This group of
responses is of particular interest to us, as it is im-
portant to compare the situation in different parts
of Europe.

In terms of their pre-university linguistic
background, Serbian students initially seem to be at
a great advantage over the other students of the Cir-
cle U. community, as the ratio between UnS and UnO
respondents who learnt 2 FLs in primary education
is 94% : 24%. However, as the level of education in-
creases, our students’ FL learning experience decreas-
es, so in secondary education the ratio between UnS
and UnO students who learnt 2 FLs changes to 64% :

Picture 1. Foreign language learning at the university level.

How many modern/foreign languages
other than your first language(s) have
you studied/ are you studying / will
you study within the official
curriculum of your University studies
(as mandatory)

(UnS)

W

() m]l

2 mmore than 2

How many modern/foreign languages
other than your first language(s) have
you studied/ are you studying / will
you study within the official
curriculum of your University studies
(as mandatory)?

(UnO)

2 mmore than 2

) m1
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54% , also with more UnO than UnS students (24% :
11%) learning more than 2 foreign languages.

The discrepancy becomes even greater, to
the detriment of our students, at the university lev-
el. Picture 1 shows this difference most obvious-
ly. The difference between distributions of answers
of two groups of students is statistically significant
(x’=270.079; df=3; p<0.01). The number of students
of the other universities who learn 2 or more FLs
at university level is twice as large as that of Serbi-
an students, which makes students of other Europe-
an universities closer to the fulfilment of EU recom-
mendations than students studying in Serbia.

In the order of frequency, the FLs that both
groups of respondents have mostly learnt during
their regular education so far are: English, German,
French, Russian, Italian and Spanish (UnS), that is:
French, Spanish, German, Italian, Russian, English,
and other languages (UnO).

However, a lot of students on both sides (62%
UnS and 52% UnO) have already been taking addi-
tional FL lessons outside the regular education system
and intend to get an official language proficiency certif-
icate (71% UnS and 39% UnO) outside their university.
This proves that a more systematic approach should be
taken to meeting students’ needs to present their lin-
guistic qualifications, especially in terms of their future
employment in the ever growing number of multicul-
tural societies and international companies.

In terms of EU recommendations related to
general language proficiency, both sides could benefit
from increased active language practice and passive
language use, but students in Serbia even more so, as
this is how they rate their active language use:

e UnO: active language use: 2 FLs — 37% stu-
dents; more than 2 FLs — 32% students;

e UnS: active language use: 2 FLs - 31% stu-
dents; more than 2 FLs - 11% students.

Additionally, they were asked to rate their pas-
sive use of languages, and the results show:

e UnO: passive language use: 2 FLs — 28% stu-
dents; more than 2 FLs — 48% students;

e UnS: passive language use: 2 FLs — 39% stu-
dents; more than 2 FLs — 31% students.

These results reveal that students from Serbia
are at a disadvantage in multiple language use, which
is also statistically confirmed. As it is visible from Ta-
bles 1 and 2, there is a statistically significant differ-
ence among distributions related to both their active
and passive foreign language use.

In order to help students improve their mul-
tilingual skills, universities on both sides mostly of-
fer English (60% UnS and 30% UnO), other widely
used foreign languages like French, German, Russian,
Spanish or Italian (ca. 10% for both UnS and UnO
students), or no language at all (24% UnS and 46%
UnO). With 676 students (out of 1,882) who are cur-
rently not learning any foreign language at all within

Table 1. Students’ FL proficiency in terms of active foreign language use.

two groups of students  Total h(l ds fc%u/arr)e
UnS UnO
0 51 15 66
1 468 295 763
. . 168.822
You can actively use modern/foreign languages 2 285 357 642 3)/
(in spoken and written communication).
g T 102 309 411 p<0.01
than 2
Total 906 976 1882
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Table 2. Students’ FL proficiency in terms of passive foreign language use.

two groups of students ~ Total h(l ds gu/a;e
UnS UnO
0 34 34 68
1 232 203 435
You can passively use modern/foreign languages 2 356 274 630 53.817 (3)
(in spoken and written communication). t?:;(; 284 465 249 / p<0.01
Total 906 976 1882

their curriculum, and too few of them learning the
other widely taught languages, universities might do
well to reconsider the way of supporting their stu-
dents’ multilingual skills.

Opposite to the previous facts (hardly visible in
graph bars except for the categories English or none),
are students’ wishes to learn other languages as part of
the regular curriculum, or as extracurricular courses.
These are mostly (in different orders of frequency):
Spanish, German, French, Italian, Russian and Eng-
lish, but Arabic, Turkish, Japanese, Mandarin, Nor-
wegian and other languages as well.

The following three questions are of special
importance for universities in Serbia, and they yield
interesting comparisons with the foreign universities.

Aiming to develop multilingually, most stu-
dents (ca. 70% UnS and UnO respondents) agree that
2 or more than 2 foreign languages for general pur-
poses should be part of their university curriculum,
and they also agree (ca. 60% UnS and UnO respond-
ents) that 2 or more than 2 foreign languages for spe-
cific purposes should be part of their study. Hi-square
analysis proves that there is statistically significant dif-
ference between answers of students from Serbia and
students from other countries related both to learn-
ing languages for general (x*=37.375; df=3; p<0.01)
and for specific purposes (x*=51.873; df=3; p<0.01).
In the case of learning languages for everyday pur-
poses, this difference comes from their different an-
swers in the categories: “two” and “more than two”. As
we can see in Pictures 2 and 3, the percentage of stu-

Picture 2. Most students want to learn 2 and more foreign languages for general purposes.

You would like to learn very well
modern/foreignlanguage(s) for
general/everyday purposes within your
University studies.

(UnS)

43%

m0) m1 =2 mmorethan?2

You would like to learn very well
modern/foreignlanguage(s) for
general/everyday purposes within your
University studies.

(UnQ)

-

31%

m0) m1 =2 mmorethan?2
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Picture 3. Most students want to learn 2 and more foreign languages for specific purposes.

You would like to learnvery well
modern/foreignlanguage(s) for
specific/professional purposes within
your University studies.

(UnS)

m0) m1 =2 mmorethan2

You would like to learnvery well
modern/foreignlanguage(s) for
specific/professional purposes within
your University studies.

(UnQ)

m0) m1 =2 mmorethan2

dents choosing one of these two categories is similar
in total, but in the case of Serbian students (UnS), cat-
egory “two” prevails, and in the case of other students
(UnO), the dominant category is “more than two’.

Contrary to the students’ language needs and
aspirations related to future careers, the image of
their prospects for multilingual professional devel-
opment shows a negative trend, as ca. 60% of UnS
students learn one language for specific purposes
only, while ca. 60% of UnO students learn no such
language as part of the curriculum at all. The differ-

ence between the two groups of students’ answers
is statistically significant here as well (x’=217.629;
df=2; p<0.01).

With reference to the languages for specif-
ic purposes they would like to learn or improve in,
both groups of respondents gave very similar an-
swers. The most preferable languages for all of the
respondents are: German, English and French for
UnS students, and in exactly reverse order of prefer-
ence for UnO students. The next two favourites of all
respondents are Spanish and Italian, which are then

Picture 4. The number of languages for specific purposes students now learn at Universities.

Within your current University
programme,youwill learn
languages designed specifically for your
future profession
(UnS)

50 ml m2

Within your current University
programme,youwill learn
languages designed specifically for your
future profession (e.g., Serbian for
engineering, Danish for business, etc.).
(UnQ)

0 sl =2
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followed by Russian, Norwegian, Japanese, Turkish,
Swedish, Mandarin, Danish, etc.

Categories like none or other in the lists of
students’ language choices were never the predomi-
nant ones, except in the proposal of additional lan-
guages for general purposes in one instance, rather
seen as optional than as obligatory courses by for-
eign university students. Otherwise, most students
of both sample groups quite agree in their needs for
foreign language improvement. As universities are
those who mostly shape students’ future, they would
do well to include additional language courses fol-
lowing their students” needs.

Opinions about language learning (III)

The aim behind the third group of ques-
tions was to investigate how students value language
learning related to one’s general, cultural and profes-
sional development. The Task Force reviewing the
draft questionnaire defined the following scale of
answers, not so typical of research at University of
Belgrade: 1 = disagree, 2 = undecided, 3 = agree, 4
= strongly agree, with an additional I don’t know op-
tion, applied in most of the questions in this group.

Based on that scale, most respondents from
Serbia (72%) and almost half of them from oth-

er universities (49%) disagree that it is enough to
master only the national language of the universi-
ty where they are studying (L1). Additionally, only
39% of UnS respondents and 33% of UnO respond-
ents agree or fully agree that English is sufficient as a
modern language, while the majority on both sides
disagrees with it or remains undecided.

Asked whether some courses at universities
should also be taught in other languages than the of-
ficial national language or English, students of both
UnS and UnO, on average, disagree (24%), are un-
decided (20%), agree (23%) or strongly agree (23%),
while about 10% do not know what to think. What
they do know and fully agree about is that know-
ing more than one additional, i.e. foreign language is
important for their interdisciplinary development.
Additional statistical analysis reveals that there is no
statistically significant difference between UnS and
UnO students related to this question (x*=4.773;
df=3; p>0.05), thus we can conclude that their atti-
tude towards this issue is the same.

Therefore, a vast majority of students in both
groups share the opinion that pre-university educa-
tion should include 2 (ca. 65%) or more than 2 (ca.
15%) foreign languages as mandatory, while few of
them are satisfied with just one or no additional lan-
guage at all.

Picture 5. The importance of multilingualism for interdisciplinarity.

Knowing more than one additional
language/foreign language is important
for our interdisciplinary development.
(Uns)

m] m2 u3 =4

Knowing more than one additional
language/foreign language is important
for our interdisciplinary development.
(UnQ)

n]l m? 3 md
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Picture 6. Students’ needs for mandatory courses of foreign languages.

University education should include
______modern/foreign languages as
mandatory.

(Uns)

m0) m1 =2 mmorethan?2

University education should include
______modern/foreign languages as
mandatory.

(UnQ)

m0) m1 =2 mmorethan?2

At the level of university education, 56% of
UnS students feel the need for 2 or more foreign
languages as mandatory and 45% of UnO students
think the same, while one additional language seems
to be enough in the opinion of 40% of both groups
of students.'? The distributions of answers are shown
in Picture 6 and the hi-square analysis shows sta-
tistically significant difference between these distri-
butions (x*=76.746; df=3; p<0.01). All respondents
agree (97% on average) that schools, high schools
and universities should offer additional language
courses as optional.

One of the most striking impressions we
received in the survey is students’ evident need for
certification in foreign languages, equivalent to
international certificates of language proficiency
(CEFR). In this respect, their opinion is almost
identical, as 90% (UnS), that is, 93% (UnO) students
wish to obtain such certificates. This is an important
finding for all the Circle U. universities, as mobility

12 It should not be forgotten that the students of UnO coun-
tries can change place of residence and study more easily than
students from Serbia, which may put them at an advantage in
terms of L2 acquisition. Additionally, some of their universities
include language centres offering different courses, which may
also be the reason why some students in these universities do
not feel the need for additional languages in their curriculum.

programmes and their students’ future employment
and career do and may strongly depend on such
proofs of language skills.

In terms of general education, students
mostly agree (66% UnS and 52% UnO) that peo-
ple should be able to use 2 or more than 2 foreign
languages actively. This difference is statistically sig-
nificant (x*=45.017; df=3; p<0.01), so we can con-
clude that students from Serbia expect more foreign
language courses to be offered than their colleagues
from other countries. Therefore, they also share the
opinion that universities should offer courses of for-
eign languages for general purposes at all levels of
academic study (60% UnS and 82% UnO), and lan-
guages for specific purposes also at all levels of study
(64% UnS and 78% UnO). These results once again
indicate that, despite the unequal experience with
language learning at different universities, students
have similar needs and expectations from their aca-
demic institutions.
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Picture 7. Students’ evident need for certification in foreign language proficiency

Do you think that the regular
education system (secondary and
university) should provide official

certification (equivalent to
international certification: B2, C1, C2)
in modern/foreign languages?
(Uns)

\

mYes mNo = ldon'tknow

Do you think that the regular
education system (secondary and
university) should provide official

certification (equivalent to
international certification: B2, C1, C2)
in modern/foreign languages?
(UnQ)

mYes mNo = |don'tknow

Attitudes towards the value
of knowing foreign languages (IV)

In the times of great social changes, migra-
tions and cultural reshaping of the world image, we
also wanted to investigate how much our students
believe knowing other languages can help them. The
scale of possible answers is, once again: 1 = disagree,
2 = undecided, 3 = agree, 4 = strongly agree, plus ‘I
do not know”

What students of both sample groups strong-
ly agree about is that knowing other languages can

help us avoid misunderstandings in the social, cul-
tural, religious, professional and political spheres
(71% UnS and 72% UnQO), with almost identical
distribution of all other answers (x*=5.657; df=3;
p>0.05). They also strongly agree (68% and 74%)
that it is important for conducting and promoting
dialogue.

Slightly different and also statistically differ-
ent (x’=91.161; df=4; p<0.01) attitudes were found
with reference to languages helping us to be more
resilient in times of crisis, as 80% of students from
Serbia strongly agree or agree that knowing lan-

Picture 8. Students’ opinion on the importance of languages for general education.

Today, people should be able to use
actively modern/foreign language(s).
(Uns)

m() m1 =2 wmmorethan2

Today, people should be able to use
actively modern/foreign language(s).
(UnQ)

m0 m1 =2 mmorethan2

49



Natasa Z. Jankovié, Nevena M. Budevac

guages is an advantage in this respect, while 63% of
their UnO peers think the same. This may be par-
tially influenced by the hard times that Serbia has
been through historically or is still experiencing po-
litically and culturally, which would be a relevant
and interesting topic for additional sociolinguistic
research and elaboration.

With an almost identical distribution and no
statistical difference (x’=3.278; df=4; p>0.05), the
two groups of respondents share opinions with ref-
erence to the power of languages in preventing po-
larisation and violent extremism. Thus, on average,
33% strongly agree, 29% agree, 18% are undecided,
8% disagree, and 12% do not know what to think.

With reference to recognising fake news, dis-
information and hate speech, students’ opinions are

similar, though partly differently distributed, as 53%
+ 33% of students from Serbia strongly agree and
agree, while 44% + 38% of students from the oth-
er countries strongly agree and agree with this pos-
sibility. Due to the abovementioned reasons, it also
seemed interesting to see if the opinions of students
from Serbia and other European countries would
yield any statistically significant difference, and it
was found to be so (x°=17.428; df=3; p<0.01). Deep-
er insight into this matter would be valuable for re-
searchers in the area of sociology, psychology and
sociolinguistics as well.

Students also share the opinion that know-
ing languages helps us to be more innovative, with
88% on both sides strongly agreeing and agreeing
(x*=7.835; df=3; p<0.05), and to solve complex prob-

Picture 9. Students know that foreign languages can benefit businesses

It can help businesses/industries to be
successful.
(Uns)

m]l m2 =3 =4 wm|don'tknow

It can help businesses/industries to
be successful.

(UnQ)

m]l m2 =3 m4 m|don'tknow

Picture 10. Students know that foreign languages can benefit political agreements.

It can help achieve international
agreements in the political sphere.
(Uns)

]l m?2 m3 md

It can help achieve international
agreementsin the political sphere.
(UnQ)
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lems (x’=22.362; df=3; p<0.01), whereby the distribu-
tion slightly differs (49% + 31% UnS and 39% + 39%
UnO) among those who strongly agree or agree.

Last, but certainly not least important, were
the two questions related to professional and politi-
cal benefits of knowing languages. The vast major-
ity of students on both sides of the sample (ca. 90%)
strongly agree and agree that knowing languages
can help businesses and industries to be successful
and people to achieve international agreements in
the political sphere (Pictures 9 and 10).

As earlier announced, since the space of a sci-
entific paper does not allow us to elaborate on the re-
maining groups of questions, we shall refer the read-
ers to the main Report (Jankovic et al., 2023), where
they can see in what ways students like to learn lan-
guages (question group V), what motivates them to
learn foreign languages (question group VI), and
what they perceive as the main obstacles to their for-
eign language learning (question group VII).

Conclusion

Learning multiple foreign languages today
means enabling communication, cooperation and
interaction between people of different ethnicities
in the dynamic and largely changing world. Against
the backdrop of blended cultures, multilingualism
has become a fact, a medium, and a reflection of hu-
man relations. Therefore, the study in question was
designed to give students a chance to recognise their
own position in the colourful image of human com-
munication, and participate in shaping the future of
higher education. They were asked to express their
opinions, attitudes, experience and needs with refer-
ence to developing multilingualism at their univer-
sities and societies in general.

The questionnaire which was the basis of
this comprehensive survey consists of multiple
groups of questions. The complete and in-depth Re-
port on it is available on Circle U’s website. This pa-
per focuses on three particular groups of questions,

which investigate students’ previous experience
with language learning, their opinions about learn-
ing languages and attitudes about the value of know-
ing other languages.

Based on both qualitative and quantitative
methods of analysis of the collected student respons-
es, we can see that, as the level of education grows,
the number of languages learnt by Serbian students
drops. A particularly negative trend is noticeable
at the level of university education, as the number
of students of the other universities who learn 2 or
more FLs is twice as large as that of Serbian students.
We may conclude that not all students in our edu-
cation system are given the opportunity to learn at
least two foreign languages in continuity, that for-
eign languages are taken for granted as curricular
subjects and often sacrificed in school curricula, to
the detriment of students as individuals and future
professionals. This not only makes students of other
European universities closer to the fulfilment of EU
recommendations than students studying in Serbia,
but it also puts us in a disadvantageous position in a
social, cultural, economic and political sense in the
long run.

Previous research has already shown that stu-
dents recognise the need for a larger degree of appli-
cability of FL knowledge and skills in real-life situ-
ations as early as in primary education. That is why
the sociolinguistic and sociocultural dimension of
language learning should also be taken into consid-
eration, with more attention being paid to students’
functional knowledge and use of foreign languag-
es. The disappearance of multilingualism from our
schools and universities seriously contradicts the
recommendations and expectations of the Europe-
an Commission related to language policies. A par-
ticularly negative trend is visible in the status of lan-
guages for specific purposes at Serbian universities,
which is in stark contrast to the needs of future gen-
erations of professionals, as confirmed by this sur-
vey.
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Apart from the expressed need for broader
and better foreign language education, most stu-
dents in the entire research sample also require aca-
demic recognition and certification of their foreign
language skills, aware that these will be of utmost
importance for their future careers. That is why a lot
of students (more than 50%) on both sides have al-
ready been taking additional FL lessons outside the
regular education system and intend to get an of-
ficial language proficiency certificate outside their
university.

Obviously, the needs of all students in our re-
search sample, and the expectations they have from
their education systems in terms of developing for-
eign language competences at all levels of education,
are greater than what the systems currently have to
offer, which may be a warning sign for the decision
makers on both sides of this study. Despite certain
statistical differences, what most students in both
sample groups wish to have is a larger number of
languages on offer, more courses of foreign languag-
es, either as mandatory or as extracurricular, and
better development of skills in languages for gener-
al purposes and especially in languages for specific
purposes.

Students’ opinions and attitudes on the im-
portance of knowing other languages in terms of
general culture and education do not significant-
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Harama 3. Jankosuh
Hesena M. Byhesany,

Yuusepsurer y beorpany, Yunrebcku ¢gaxynret, beorpan, Cpouja

CTYOEHTU KAO CTBAPAOIIM Y OB/IMKOBAILY BYJYRHOCTHU BICOKOT OBPA3OBAIbA

Ionasehu og wwoia ga je je3uuka pasHONUKOCH HeHUX CILAHOBHUKA Sa3UuHa 8PegHOCTH, AU
uciiospemeno u 3navajax pecypc, Eepoiicka ynuja yuerve jesuxa cmaiipa jegHum og c60jux Kmwy4-
Hux odpazosHux dpuopuitieria. Y cknagy ca wium, EY je gepunucana jesuuxy ciipaimieiujy upema
Kojoj du ceaku ciianosHuK wwpedano ga yuu dap gea citipana jesuxa. ITotiom je Espoiicka komucuja
gana u upetiopyke Koje ce 0gHoce HA TPOMOBUCAtbe BULLEje3UUHOCITIU KPO3 pojHe uHuujaiiuee
3a yderbe je3uka, Upojexitie U HAy4uHa UCHIpaxcueared. Jegna og Maxeux UHUYUjamiuea jeciie u
mehyHapogra yneepsuiiieiticka anujanca Circle U., koja okyiia geseili e6poiickux yHueep3uitieiia
(Aarhus Universitet, Ynuseepsuitieti y beoipaqgy / Univerzitet u Beogradu, Humboldt-Universitdt zu
Berlin, King’s College London, Université catholique de Louvain, Universitetet i Oslo, Université Paris
Cité, Universita di Pisa u Universitidt Wien). [Ipomosucarve u yHatipehusaroe 8uuiejesusHociiiu je-
gaH je 0g KrbYUHUX UUbesa anujance, Kao u 6ajxHo cpegcitieo 3a ociiudaree gpyiux nociiasmveHux
odpasosHux yumesa. C 063upom Ha WaKas 3HA4A] 6ULLEje3UHOCTIU, 110 Y30Py HA paHuje 0dasmwe-
HO uctuitiuare Ha ynueepsuitieiniuma y Cpduju (Jankovié i sar., 2019) ciiposegeto je oticexnHo
eMuupujcko ucilipaxusaree mehy cillygeHiliuma HOMeHYHIUX geselli e8pPOTICKUX YHUBep3Uiielia
ilog nasuseom: ,,Ciiygeniiu ce iuinajy — Circle U. - Yiuilinuk o suwiejesuuHocitiu — Yuerve jesuxa y
sucokom odpasosarvy” (eni. Students Have a Say — Circle U. Survey on Multilingualism - Learning
Languages in Higher Education). Lumw je duo ga ce cainegajy gocagauitba Uckyciiéa citiygeHaiia
ca yuervem CHPpAHUX je3uxad, twuxose toiipede 3a ocilocodmasarvem y o0nacitiu gpyiux jesuxka, kao
u 3ailaxcarea y 6e3u ca 3Havajem 1o3Hasara U yuerba Clipanux jesuxa. Y ily cépxy KOHCIUpyucau
je yiuiiHuk Ha Koju cy ogiosapana ykyiino 1882 ciuiygenitia. Osaj pag iipuxasyje komiuapaimiueHy
ananuzy ogiosopa 906 citiygenaiiia us Cpduje u 976 citiygeHailia ca Upeocilianux 0cam yHUeep3u-
weitia xoju upuiiagajy anujancu Circle U. Akuenail je citiaémeH Ha ananu3y ioimpeda ciilygeHaiia
y odnacitiu yuerba jesuxa u topeherve ruxosux noipeda ca UCKycilisuma Ha GoyHusep3uiniei-
CKOM U, HAPOUUTHLO, HA YHUBEP3UTHETICKOM HUBOY 0dpasosatva. Vimajyhu y eugy cymiliuncku 3Ha-
uaj axagemckoi odpasosara 3a wuxosa dygyha sanumarea, iocedHa taxtea je ioceehena yuery
cifipanoi jesuka ciipyke. Pesynitiaitiu cy iokaszanu ga upakca yueroa ClipaHux jeauxa, nocedHo y
0K8UpYy yHusep3uiieilickoi odpasosarea, Huje y cknagy ca iotipedama ciilygeHaiia, anu Hu ca upo-
K/IAMO8AHUM HAYENUMA U YUbesUuMa jesuuxe cipaitieiuje Eepoiicke yHuje u tipeiiopyxama Eepoii-
cke komucuje. IIpuitiom, eugumo ga cy ciiygenimu us CpSuje y jows nouiujoj o3dunuju Heio uxoéu
spuirbauu Ha gpyium yrnusepsuitieiiuma y Eepoiiu, jep yuerve cilipanux je3uxa, a oceSHo je3uxa
citipyKe, 3ay3uma jouir Marbu geo rouxo601 yHueepsuiieiickol kypuxynyma. lllinasuwe, ca Husoom
odpasosarva oiiaga Opoj jesuxa Koje yueHuuu, iij. CillygeHimu Moiy ga yue y OK6upy pegoeHoi Hac-
imasHol upoipama. Ceeia 18% citiygenaitia y Cpduju uma tpunuke ga y4u gea umu eéuuie og gea
cifipana jesuka Ha yHueep3uiieiily, gox tly moiyhnociit uma 35% ucUuilianuka ca Clpanux yHu-
sepsuitietiia. Ycneg wwioia, ciiygenitiu us Cpduje upujaemwyjy cnaduje pazeujere ciiocodHociiu u HA
oy axkifiusHe U Ha Homwy iacusHe yioiipede jesuxa. C 0d3upom Ha gomurayujy eHineckoi jeauxa
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Kao cipanoi, ciiygenitiu ode iopehere ipyiie UCUUTAHUKA UcKA3Y]y Toitipedy 3a yuervem gpyiux
WUPOKO 3ACTlLy Ti/beHUX eBPOTICKUX je3uka (Pppanuyckol, Hemaukol, pycKol, WiaHckol U uilanujan-
CKOT) Ha YHUBEP3UTHETUCKOM HUBOY, KAO U gPYTUX je3uxa y OKeupy pegosHol unu GaxyninaamiusHol
upoipama. Y ykyiunoj nouyrayuju oko 70% uciuiianuxa xeau ga wokom ciliyguja yuu gea unu
suuie 0g gea CiipaHa je3uxka ouwiiux Hamena, a oxko 60% uctiuitianuxa xenu ga yuu gea unu
suuie ciupanux jesuka ciupyxe. Cilatiuciiuuku 3HavajHe pasnuxe ioiiepgue cy ussecHe Heiogy-
gapHociiiu y 0pojy xemeHux jesuka, upu wemy ciiygeniiu uz Cpduje ouexyjy suuie Kypcesa jesuka
Y pegosHoM HaciliasHoM Upoipamy, gox du cillygeHiiu ClpaHux yHueep3uitieltia 60nenu ga Hayqe
U uuie 0g gea cilipana jesuxa iwiokom ose gase odpasosara. CeecHu 3HaUAja CIUPAHUX je3uKa Y
gaHauirwem MynTHUKYIY panHom ceeltly, ciliygeniiu ode ipyile ce cnaxcy ga Kypcese jeauxa ouud-
wux u ocedHux HameHa wipeda ga umajy y ioHygu Ha céum Husouma ciyguja. IloceSny tiaxcroy
upusnavu dompeda eehune uctiuiiane Hotiynayuje ga 3a Ho3Hasarwe CUAPAHUX je3UKA 0g C60jUX
yHusepsuitieiia godujy ogiosapajyhe cepiiupuxaiiie y cknagy ca mehyHapogHum ciliangapguma
ipouere HU60a fio3Hasara jesuxa. ClilygeHitiu cilipate je3uxe He 8uUge camo Kao 6axar 06pa3osHu
Uum, 6eh u Kao cpeqgciiiéo gamel yuerba, KAo U IUMHOT U gpyuiiliéeHol pazeoja. Y euuiejesudHociiu,
kao duttinom tpegycnosy 3a eohere gujanoia, euge u moiyhuocili ga ce tipeiio3Hajy gesurgop-
mayuje, naxcHe 6ectiiu U 1080p Mpicive, KAo U ga ce uzdeiasajy Hecilopasymu Ha gpyuiiiieeHom,
KYNTLYPHOM, Penuiujckom, UpopecuoHanHom u Honuimiuukom tnany. Y osHasary euuie jesuxa
suge U Uyl Ka UHOBATUUBHUJUM HAMUHUMA PASMUUUTbAA U UHILEPGUCUUUTUHADHUM TUPUCTLY-
uuma pagy. Ceecru ga jesuuu wpeda ga iosee3yjy, a He ga pasgeajajy navuje, 90% ciitygenaiiia ce
y BOMHYHOCHIU Criaxce ga je3unu Moly ga HomoiHy y hocitiusarey yciexa y odnaciiiu mehyHnapogre
capagioe, y 6uUgy UOCTOBHUX U HONUMUYKUX cliopasyma. 3aiio 0dpa3osHu cucitiemu, a 1oceSHo
yHusep3utieiiu, wipeda ga um UOMOIHY ga ce TUYHO U UPoPecuoHanHo paséujajy Ha iiomy euuieje-
3UuHOCIiU, KA0 0gi080pHU Yuechuyu y ipaherwy Sygyhnocitiu éucokoi odpaszosarba u gpyuiiiea y
yenunu. Ocum Ha 1oy tpumerveHe UK 8UCTiUKe, Pe3yIlailiu 0601 UCHAPANCUBArbA MOTY UMATHU
3HAuAjHe umMunuKayuje u 'y 0onacitiuma coyuUONUHIBUCTIUKe, HCUX00TUje U coyuonoiuje.

Kmyune peuu: yuewe ciipanux jesuka, euuieje3uyHociil, yHueep3uiieiticko odpasosatve,
je3unu ouwiinux Hamena, je3ux Ciipyxe




