
1

Extended summary1

The goal of the research was to check psychometric characteristics, determine the fac-
tor structure of the instrument  Teaching Autonomy Scale-TAS (Pearson and Hall, 1993), and 
present the significance of the obtained results for further use of this scale in Serbia, with an 
aim of improving teachers’ professional development.  Teacher autonomy implies (self)activity 
of teachers, the right and opportunity for taking responsibility for one’s own choices and deci-
sions, as well as accepting the consequences of these decisions. Аn autonomous teacher is the 
teacher who, by playing his/her roles, fells good, while the sense of competence and individu-
al creativity in educational work reflects on their achievements and a better quality of work at 
school. Accordingly, teacher autonomy is one of the basic modern-day teacher competences 
and it is increasingly gaining momentum in pedagogical research. As the school organization 
model changes, teachers are expected to constantly adapt to the changes, which affects the per-
ception of their autonomy and experience of responsibility for their students’ success. In this 
light, it was important to examine the construct of teacher autonomy on a sample of teachers 
in Serbia and determine the factor structure of the scale which, after validation, will be appli-
cable in future research on teacher autonomy in different educational contexts in Serbia. Based 
on the stated goal of the research, the general hypothesis was that we assume that in the factor 
structure of the teacher autonomy scale, two factors of autonomy will be distinguished (gen-
eral teacher autonomy and teacher autonomy relative to the curriculum). The research sample 
consisted of 310 teachers of the first and second cycles of primary education, from 16 primary 
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schools in the territory of Novi Sad. The research was conducted using a questionnaire, in writ-
ten form, anonymously and voluntarily, during 2020. Scaling and survey techniques were used 
in the research. The instrument was combined and consisted of two parts. The purpose of the 
introductory part of the instrument was to collect the data on personal characteristics of the 
respondents, while the second part of the instrument was the Teaching Autonomy Scale (Pear-
son and Hall, 1993). The scale includes 18 items classified into four categories: choice of activi-
ties and materials; standards of behaviour in the classroom; planning and sequence of teaching; 
personal decision-making at work. The first and third categories fall under the curriculum au-
tonomy factor, while the second and fourth categories fall under the general teaching autono-
my factor. The results of the research were as follows: three factors were initially extracted using 
Horn’s parallel analysis, but due to the low reliability of the third subscale, the use of a short-
ened version of the instrument, with two factors and 10 items, was proposed. The first factor 
represents teaching autonomy in relation to the curriculum and includes the following catego-
ries: use of one’s own guidelines and procedures in teaching, independent selection of teaching 
material and content, and an autonomous definition of goals and tasks in teaching. The second 
factor refers to general teaching autonomy, which includes the freedom of teachers to make de-
cisions in the classroom. Given that self-evaluation and teaching autonomy contribute to the 
improvement of the professional and personal aspects of the life and work of teachers, in the 
future it would be important, taking into account the proposed scale model, to evaluate the 
factor structure on different and larger samples of teachers who teach in diverse cultural and 
educational contexts and at different levels of education. The findings obtained in this research 
can be significant for all actors of the educational system, teachers, principals, but also creators 
of educational policies. It is primarily to them that we explicitly indicate the importance of im-
proving the quality of school work through the application of this questionnaire on new sam-
ple structures in Serbia. This would undoubtedly represent a significant step towards certain 
changes when it comes to understanding the importance and respecting the voice of teachers 
when creating the curriculum and organizing educational work in schools. 
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