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Summary: This article examines university teachers’ perspectives on English for Specific
Purposes (ESP) textbooks, focusing on their perceptions based on structured interviews and
evaluation scales. Conducted at the University of Kragujevac, the study involved five ESP instructors
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Key findings reveal a dichotomy between subjective evaluations and objective measures, emphasizing
the importance of tailoring textbooks to address specific learning contexts, enhance motivation, and
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Introduction

English for Specific Purposes (ESP) is a
branch of English language teaching (ELT) fun-
damentally centred on learners, aiming to address
their specific needs in various fields (Hutchinson &
Waters, 1987). Its primary goal is to enhance learn-
ers’ English proficiency for academic or professional
purposes, particularly to prepare them for their fu-
ture careers. In ESP, as in any other learning context,
the textbook is usually considered a universal ele-
ment of the language learning and teaching process
(Hutchinson, & Torres, 1994, p. 315) and hardly any
language course takes place without a textbook as a
starting point. Although there are some authors who
believe that textbooks have more disadvantages than
advantages (Allwright, 1981; Bhatia, 2002), the ma-
jority of authors justify the use of textbooks during
the course (O’Neill, 1982; Gogolin, 2017; Mishan,
2022). O’Neill argues that the role of the textbook
in the classroom is justified by presenting material
systematically, enabling students to review past les-
sons and prepare for future ones, while also allow-
ing teachers to adapt and improvise (O’Neill, 1982,
as cited in: Ahmadi & Derakhshan, 2016). Previous
research also highlights that textbooks are valuable
tools for motivating and stimulating learners, sup-
porting both teachers and students by tracking pro-
gress and guiding the course (Allwright, 1981; Mis-
han, 2022). Although studies on textbook use in lan-
guage teaching are limited, data suggest that the ma-
jority of language teachers consistently rely on text-
books as a foundational resource (Tomlinson, 2010;
Mishan, 2022). Textbooks have been a constant in
language courses and are widely regarded as essen-
tial by both teachers and learners and there seems to
be no reason for that to change.

Having in mind everything stated above, the
pivotal role of textbooks in English for specific pur-
poses instruction cannot be overstated. Textbooks
serve as primary instructional tools that influence
the effectiveness of teaching and learning outcomes.
They act as a bridge between language acquisition

and domain-specific knowledge, allowing learners
to develop proficiency in professional and academic
settings.

Despite their clear significance, the evalua-
tion of ESP textbooks often excludes the perspec-
tives of their immediate users, i.e., teachers and stu-
dents. Teachers, as facilitators and curriculum im-
plementers, provide critical insights into the usabil-
ity, relevance, and pedagogical value of textbooks.
This study seeks to fill this gap by exploring teach-
ers perceptions of ESP textbooks, with a particu-
lar focus on how these materials align with learners’
needs and teaching goals. Additionally, the paper ex-
amines how innovations, such as digital integration
and modern assessment techniques, can address the
identified gaps and enhance learning outcomes. By
focusing on teachers’ evaluations, the study poten-
tially contributes to a deeper understanding of the
challenges and opportunities in textbook design,
paving the way for more inclusive and effective edu-
cational resources.

Literature Review

An effective ESP textbook evaluation requires
a comprehensive framework that accounts for lin-
guistic, cultural, and pedagogical dimensions. Cur-
rent research highlights that textbooks must meet
multi-dimensional criteria, including linguistic ac-
curacy, relevance to the specific field, and the inte-
gration of all language skills. For example, Hutch-
inson and Torres (Hutchinson and Torres, 1994)
emphasize the transformative potential of text-
books when they are aligned with learners” goals
(this might be understood as an obvious (pre)condi-
tion, but it is not always the case in practice). Other
studies, such as those by Dudley-Evans and St. John
(1998), underline the need for materials that incor-
porate authentic language use, enabling students to
navigate real-world professional scenarios. How-
ever, the literature often prioritizes student feed-
back, with a limited emphasis on teachers’ perspec-
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tives. Teachers, who mediate between textbooks and
learners, offer valuable insights into the practical ap-
plicability and limitations of these resources.

The systematic evaluation of textbooks for
English as a Foreign Language (EFL) began in the
1970s with Tucker (Tucker, 1978), who empha-
sized the need for teachers to assess teaching ma-
terials and highlighted the lack of systematic eval-
uation methods. By the 1980s, foundational theo-
ries on textbook evaluation emerged, with criteria
focusing on alignment with curricula and students’
needs (Sheldon, 1988). Research on ESP textbooks
in Serbia is limited; however, some studies, such as
those using Littlejohn’s evaluation scale, have ana-
lyzed university-level materials for alignment with
course objectives (Stojkovi¢, 2012). On a global lev-
el, textbook evaluations have primarily focused on
General English (GE) resources, emphasizing crite-
ria such as the balance of language skills, interactive
activities, and authentic content. Some studies have
identified gaps, such as an insufficient focus on lis-
tening and speaking skills, outdated topics, and the
need for textbooks to reflect students’ specific fields
of study (Gu et al., 2019; Karimnia & Jafari, 2017).
Recent analyses have underlined the importance
of the systematic evaluation of textbooks to ensure
they meet modern pedagogical goals and address
learners’ diverse needs effectively.

An emerging area of interest is the integration
of digital media with traditional print textbooks.
Studies suggest that hybrid models, such as combin-
ing printed materials with interactive digital tools,
enhance learner engagement and provide access to
multimedia resources that cater to diverse learn-
ing styles. Additionally, innovative assessment tech-
niques, such as adaptive testing and real-time ana-
lytics, are gaining traction for their ability to evalu-
ate students’ progress more effectively. This research
builds on these foundations by incorporating teach-
ers evaluations through structured interviews and
quantitative scales, offering a balanced understand-
ing of textbook efficacy from an educator’s stand-
point.

Methodology

Participants and instruments

The study involved five university teachers
who specialize in teaching ESP across diverse disci-
plines: medical sciences, technical sciences, natural
sciences, and humanities. Their backgrounds pro-
vided a diverse range of perspectives, enhancing the
validity and applicability of the findings across mul-
tiple fields. Participants were selected through pur-
posive sampling to ensure representation from dif-
ferent academic domains.

Data collection was carried out by using two
primary instruments:

1. Semi-structured interview: the interview
was designed to capture qualitative insights
into teachers’ perceptions of textbook con-
tent, usability, and alignment with course
objectives. The interview consisted of 10
structured questions as a starting point,
but allowed participants to elaborate on
specific aspects of textbook utility and
limitations, hence the semi-structured na-
ture of it. Questions addressed topics such
as thematic relevance, linguistic accuracy,
and adaptability to students’ needs, as well
as potential for innovation regarding ESP
materials.

2. Evaluation scale: the scale represented a
quantitative tool that measured textbook
quality based on criteria such as linguistic
appropriateness, content relevance, and in-
tegration of language skills. Each criterion
was rated on a Likert scale, facilitating the
statistical analysis of trends and correla-
tions. Hence, the instrument used for data
collection was an evaluation checklist, i.e.,
a 7-point Likert scale, with values ranging
from 1 (absolutely not true/present) to 7
(absolutely true/present).

The collected data were analyzed by using
SPSS 21 (Statistical Package for the Social Sciences).
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Descriptive statistics, including means, standard de-
viations, and frequencies, were employed to sum-
marize the data. Independent samples t-tests were
performed to examine potential gender differences
in the evaluations. The Shapiro-Wilk test was used
to verify whether the data followed a normal distri-
bution.

The assessment scale for the evaluation of ESP
textbooks was intended to measure the teachers’
perception of textbooks and teaching materials.
The final scale consists of 81 statements, distributed
within the five categories (thematic units (topics),
language system, language skills, motivation and
learning outcomes, and activities and tasks (overall
impression), with a value range from 1 (completely
absent) to 7 (completely present). The reliability
of the evaluation scale was assessed through the
Cronbach’s alpha coefficient, which indicated
excellent reliability (a=0.948), which was also the
case with the pilot study conducted in the pre-
research phase.

Procedure

The research followed a mixed-method
approach. Interviews were conducted in person
and transcribed for thematic analysis. Evaluation
scale data were statistically analyzed by using SPSS
to identify trends and correlations in teachers’
assessments. The dual approach facilitated a
comprehensive  understanding  of  teachers’
perceptions, combining subjective insights with
objective metrics. To explore the potential for
innovation, participants were also asked to provide
aninputon how technology and hybrid models could
improve ESP materials. This inclusion enriched the
analysis by linking traditional evaluation methods
with forward-thinking pedagogical strategies.

Teacher Evaluation of Textbooks:
Semi-Structured Interview

Recognizing the limitation posed by the small
number of teachers included in the research, semi-
structured interviews were employed to gain deep-
er insights into teachers” perspectives on the mate-
rials used for teaching English for Specific Purpos-
es (ESP). The interviews, structured around ten core
questions with varying sub-questions based on the
flow of the conversation, lasted approximately 50
minutes each.

The initial question focused on the selection
of materials and textbooks, aiming to identify the
criteria teachers consider essential for high-quality
resources. This inquiry sought to uncover the fac-
tors influencing teachers’ decisions when choosing
textbooks for their courses. Subsequently, the dis-
cussion explored whether available textbooks ade-
quately supported teaching needs or required teach-
ers to independently adapt or supplement materials.
This line of questioning aimed to assess the extent
of flexibility and resource availability and to under-
stand how teachers addressed potential gaps. Fur-
ther questions examined the advantages and disad-
vantages of the textbooks in use, providing insights
into what features ESP teachers associate with qual-
ity resources and what they perceive as shortcom-
ings. This was followed by an exploration of stu-
dent reactions to the textbooks, as perceived by the
teachers. To be more precise, teachers were asked to
provide specific examples of content that, in their
view, prompted particularly positive or negative re-
sponses from students, i.e., what content and tasks
improved their engagement and motivation.

The interview also delved into the effective-
ness of textbooks and additional materials in fos-
tering language acquisition. Additional questions
investigated how well textbooks supported learn-
ing outcomes, focusing on their ability to develop
language skills and sustain students’ motivation for
continued learning. The diversity of task types and
topics in the textbooks was another key area of dis-
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cussion, as this is an important attribute of ESP ma-
terials.

A section of the interview was dedicated to
understanding the contemporary aspect or mo-
dernity of the textbooks. Since definitions of mod-
ern teaching materials can vary, teachers were en-
couraged to give their own interpretations and how
they perceive the integration of modern approaches
within their instructional materials.

Language skills, a cornerstone of contempo-
rary teaching methodologies, were examined to un-
derstand how well textbooks supported their devel-
opment. Teachers discussed the balance between
language skills and the linguistic system, particular-
ly in cases where certain elements, such as vocabu-
lary, were prioritized over skills such as writing or
listening. The final question addressed the authen-
ticity of content, a critical factor in selecting ESP
textbooks. Teachers provided their perspectives on
the presence and significance of authentic materials
in the textbooks, discussing their role in preparing
students for real-world professional contexts.

To summarize, the semi-structured interview
included ten primary questions and additional sub-
questions tailored to the flow of the conversation.
These allowed for clarification, elaboration, and the
exploration of aspects not initially anticipated dur-
ing the design of the interviews. While content anal-
ysis of the responses offered valuable insights, the
qualitative nature of the analysis remains a limita-
tion due to its inherent subjectivity (Grubor, 2015).

Results

Strengths and perceived limitations
of ESP Textbooks

The interviews revealed that teachers identi-
fied several notable strengths in the ESP textbooks
currently in use in their ESP classes. A key advan-
tage was the comprehensive coverage of technical
or professional vocabulary, which equips learners

with essential terminology relevant to their specific
fields. Additionally, the materials were aligned with
professional discourse, enhancing their relevance to
students’ future careers by providing contextually
appropriate language. Teachers also highlighted the
emerging potential for integrating digital elements,
such as QR codes linking to videos or interactive ac-
tivities, which could further enrich the learning ex-
perience.

Despite these strengths, teachers noted sever-
al limitations in the textbooks they use. A significant
drawback was an insufficient emphasis on speaking
and writing skills, particularly those required for in-
teractive and practical scenarios. Furthermore, the
textbooks lacked contextualized examples tailored
to local industries, reducing their real-world appli-
cability. Teachers also pointed out the minimal in-
corporation of digital resources or multimedia tools,
which, if included, could improve student engage-
ment and interactivity in learning activities.

This nuanced feedback underscores the dual
nature of ESP textbooks, which effectively address
certain pedagogical needs while leaving room for
improvement in areas critical to practical language
use and modern teaching methodologies.

Evaluation Scale Analysis

Quantitative results supported the qualitative
findings, highlighting high ratings for lexical and
grammatical accuracy, affirming the foundational
quality of the textbooks. Moderate scores were given
for the presence of interactive and motivational con-
tent, indicating room for improvement in engaging
learners. Specific weaknesses included insufficient
activities for collaborative learning and limited inte-
gration of multimedia resources.

Perceived Evaluation of ESP Textbooks:
Insights from Teacher Interviews

To better understand teachers’ perceptions of
the quality and content of ESP textbooks and teach-
ing materials and to gain a more detailed insight
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into their experience with these resources, their an-
swers are given withing the following key themes
and findings:

1. Criteria for material selection: teachers
prioritize materials with topics relevant to
students’ professional fields and termino-
logy essential for their future careers. Con-
temporary and up-to-date content, along
with balanced representation of all langua-
ge skills, were highlighted as critical factors
in textbook choice.

2. Adaptation of materials: most teachers
adapt textbooks by supplementing content
with current topics, reducing irrelevant
sections, and adding domain-specific vo-
cabulary. Limited availability of suitable
textbooks, particularly in scientific fields,
forces ESP teachers and instructors to cre-
ate additional materials or manuscripts to
address gaps.

3. Strengths and weaknesses of textbooks:
strengths include professional vocabulary
and opportunities for stimulating discus-
sion. Weaknesses encompass a lack of all
four language skills, outdated texts, and
visually unappealing layouts. Teachers em-
phasized the need for continuous improve-
ment and adaptation of resources, espe-
cially in the field of medical and technical
sciences where everything changes rapidly.

4. Students’ reactions to materials: students
respond positively to materials tailored to
their needs, particularly to conversational
activities, podcasts, and interactive pro-
jects. Professional texts and written dis-
course in general are well-received when
paired with contemporary topics, high-
lighting the importance of diverse and
adaptable resources.

5. Effectiveness and learning outcomes: teach-
ers find textbooks only partially effective,

often relying on supplementary materials
to cover the missing elements.

6. Variety and modernity: while topics are
generally diverse, task types lack variety,
requiring additional materials to enrich
classroom activities. Modern teaching
methods, such as interactivity and the use
of technology, are often unsupported by
textbooks, prompting teachers to modify
activities to include these elements.

7. Development of language skills: there is an
evident imbalance in the representation of
skills, with writing and listening receiving
minimal focus. However, teachers believe
writing is less critical and often treat it as
supplementary rather than core activity.

8. Authenticity of content: authentic materials,
such as professional publications and TED
Talks, enhance the learning experience by
exposing students to the real-world lan-
guage use. Teachers emphasize the need for
textbooks to include more authentic con-
tent to motivate students and prepare them
for professional environments.

The interviews revealed significant gaps in
the existing textbooks, particularly in skills repre-
sentation, diversity of tasks, and inclusion of mod-
ern teaching methodologies. Teachers consistent-
ly adapt materials to bridge these gaps, underscor-
ing their critical role in optimizing ESP instruction.
While textbooks provide a foundation, supplemen-
tary resources are essential for addressing specific
needs and fostering engagement. It might also be in-
teresting to mention that the authors and publish-
ers of the textbooks analyzed in the paper are most-
ly foreign, with an exception in medical sciences,
where the author (and publisher) is a local one and
3 out of 4 textbooks were published in 2006/2007,
whereas the textbook in NS field was published in
2019.

Teachers’ subjective evaluations differed sig-
nificantly from the objective measures provided by

160



ESP teachers’ perception of textbooks: evaluation and possibilities for innovation

the evaluation scales. While objective criteria rated
the textbooks as adequate, teachers emphasized un-
met learner needs, particularly in fostering active
engagement and practical application. For instance,
several participants noted the absence of tasks that
simulate real-world professional interactions. These
findings underline the need for textbooks to incor-
porate elements such as gamified tasks, adaptive
quizzes, and digital supplements to bridge the gap
between traditional and modern learning environ-
ments, which in turn provide innovation in teaching
and higher motivation among students.

Perceived Teacher Evaluation of ESP Textbooks

Given the small sample size (one teacher per
field, except for two in natural sciences), these find-
ings serve mainly for comparative analysis along-
side the results from the interview. Table 1 below
provides an overview of average scores across evalu-
ated categories.

The results presented in the table highlight
notable differences in the evaluation of ESP text-
books across academic fields. Concerning physi-
cal appearance of textbooks, it can be observed that
technical sciences (T) rated the physical appearance
of textbooks highest (6), while natural sciences (NS)
and medical sciences (T) rated it lowest (3.2 and 4,

respectively). The overall mean (4.2) indicates a gen-
eral need for improvement in the design and visual
appeal of textbooks to enhance their usability and
engagement for students. Regarding the thematic
units, i.e., the topics in the books, this category con-
tinued to receive strong ratings, with the humanities
(H) assigning the highest score (6.87) and techni-
cal sciences (M) slightly lower at 5.25. Despite this,
the overall mean of 6.22 demonstrates that thematic
units remain the key strength of the ESP textbooks
in our research, providing relevance and alignment
with students’ academic and professional fields.
Reading skill ratings were generally favourable, with
an overall mean of 5.72. Humanities (H) rated this
aspect highly (6.37), whereas technical sciences (T)
scored it lower at 5. This suggests that while text-
books support reading comprehension adequately,
there may be variations in how well they address
field-specific needs. Concerning the speaking skill/
conversation, a significant disparity emerged in the
evaluation. Technical sciences (T) rated this catego-
ry exceptionally low (1.62), contrasting with high
scores in humanities (6.37). This discrepancy un-
derscores the lack of adequate conversational activ-
ities tailored to specific disciplines, particularly in
technical sciences, i.e. in the IT field, to be precise.

Writing and listening skills, although ac-
knowledged by teachers as valuable components of
ESP instruction, were only marginally represented

Table 1. Mean scores of the values assigned by teachers by category

Field H NS T M Total
Category M M Min/Max M M M

Physical appearance 48 3,2 3/3,4 6 4 42

Thematic units 6,87 6 6/6 5,25 7 6,22
Reading skill 6,37 5,5 5,38/5,63 5 6,25 5,72
Speaking skill 6,37 5,94 5,75/6,13 1,62 6,25 5,22
Language system: lexis 6 5,32 5,27/5,36 6,27 5,73 5,73
Language system: grammar 6,7 5,3 5,2/5,4 1,7 55 4,9

Activities and tasks 3,71 5,64 5,57/5,71 2 5,57 4,51
Motivation and learning outcomes 6,1 5,5 5,3/5,7 4,3 52 5,32

H: humanities, NS: natural sciences, T: technical sciences, M: medical sciences

M: mean value, Min/Max: minimum/maximum values
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in the analysed textbooks. Consequently, they were
not incorporated into the present analysis which fo-
cused on the skills most prominently featured in the
materials.

The language system was positively evaluat-
ed, when taking into account the vocabulary aspect.
Lexical content received consistently strong evalu-
ation scores (mean of 5.73), emphasizing the effec-
tiveness of textbooks in providing domain-specific
vocabulary. However, grammar ratings varied wide-
ly, with technical sciences (T) assigning a low score
of 1.7, suggesting significant gaps in grammar-fo-
cused content in certain fields.

Activities and tasks were rated lowest, over-
all (4.51), with natural sciences (NS) scoring con-
siderably higher (5.57/5.71) compared to humani-
ties (3.71) and technical sciences (2). These results
indicate a need to diversify and enhance interactive
and practical exercises across all fields. The over-
all score for motivation and outcomes (5.32) sug-
gests moderate effectiveness. However, the variation
across fields, particularly the low score from tech-
nical sciences (4.3), highlights an opportunity to
incorporate more motivational elements into ESP
materials. In this study, the concepts of motivation
and learning outcomes refer to the textbook’s abili-
ty to stimulate learners’ motivation for language use
and continued learning, and to support their pro-
fessional needs (Paltridge, 2012), since modern lan-
guage learners have both intrinsic and extrinsic mo-
tivation (Sinadinovi¢ & Tosi¢, 2025). This criterion
covers the textbook’s relevance to real-life workplace
communication, potential for independent learn-
ing, contribution to overall language development,
the use of contemporary teaching principles, and ef-
fectiveness in achieving the stated learning goals.

Overall, the findings suggest that while ESP
textbooks effectively address thematic relevance,
vocabulary, and reading skills, there are clear gaps
in their design, activities, and support for conver-
sational skills. Future textbook development should
focus on improving the physical appearance, diver-

sifying tasks, and incorporating interactive field-
specific elements to better meet the needs in all dis-
ciplines.

Discussion

The findings of this study underscore the crit-
ical role of teachers perspectives in the evaluation
and improvement of ESP textbooks. Teachers ob-
served that while these textbooks excel in their cov-
erage of domain-specific vocabulary/lexis and in
alignment with professional discourse, significant
gaps remain in addressing all four language skills.
Particularly, speaking and writing skills were found
to be underrepresented, highlighting a disconnec-
tion between textbook content and the practical de-
mands of professional communication. This aligns
with previous studies emphasizing the importance
of balancing linguistic accuracy with interactive and
real-world applications of language skills (Hutchin-
son & Waters, 1987; Dudley-Evans & St. John, 1998).

Another notable limitation was the lack of
contextualized examples relevant to local industries.
Teachers consistently expressed the need for local-
ized content, such as case studies or projects, tai-
lored to their students’ professional environments.
For instance, integrating industry-relevant tasks like
software discussions in IT or medical case analyses
in healthcare can bridge the gap between academic
learning and workplace applicability.

The study also revealed the growing potential
for blending traditional textbooks with digital tools.
Teachers suggested the integration of QR codes link-
ing to supplementary multimedia resources, gami-
fied learning elements, and adaptive assessments.
These innovative approaches could address the mo-
tivational and engagement challenges reported in
this research. Modern technological solutions pro-
vide opportunities to simulate interactive environ-
ments, enhancing student engagement while foster-
ing autonomous learning.
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Lastly, the analysis of the evaluation scales in-
dicated a disparity between objective textbook fea-
tures and teachers’ subjective experiences. While
textbooks were rated as adequate in areas such ash
lexical and grammatical accuracy, their limited in-
teractivity and diversity of tasks were seen as bar-
riers to effective learning. These results highlight
the need for collaborative textbook design process-
es that incorporate direct input from educators and
students, ensuring that materials are not only peda-
gogically sound but also user-focused.

Conclusion

Teachers’ perspectives offer valuable contri-
butions to the evaluation and development of ESP
textbooks. It is important to include both teachers
and learners in the process of textbook evaluation
and both sides are ready to work on their skills: re-
cent research that was conducted on data collect-
ed from 1,590 students and 92 foreign language
teachers from the University of Belgrade revealed
that both teachers and students expressed readi-
ness to further develop their skills (Jankovi¢ et al.,
2019). The results of the research in our study dem-
onstrate the necessity of aligning textbook content
with both pedagogical objectives and the practical
needs of learners. While the textbooks demonstrat-
ed strengths in vocabulary coverage and profession-
al relevance, significant improvements are needed in
fostering conversational and writing skills, incorpo-
rating field-specific contextual examples, and diver-
sifying task types. Teachers’ feedback also empha-
sized the importance of adapting textbooks to in-
crease their practical applicability. The findings in-
dicate that speaking skills require more systematic
integration into ESP textbooks, both in terms of fre-
quency and task quality. While writing and listening
were recognised by teachers as important for learn-
ers professional communication, their limited pres-

ence in the analyzed materials precluded a detailed
evaluation in this study. This suggests a need for fu-
ture textbook development to ensure balanced rep-
resentation of all the three skills: speaking, writing,
and listening, so that classroom practice can better
align with professional communicative demands.
Furthermore, the integration of emerging technol-
ogies, such as digital supplements and adaptive as-
sessments, provides innovative pathways to enhance
engagement and learning outcomes. By fostering
greater collaboration between educators, research-
ers, and publishers, the quality and relevance of ESP
textbooks can be significantly improved.

Innovations such as the integration of digital
resources and gamified elements emerged as prom-
ising solutions for addressing these gaps. By blend-
ing print and digital media, textbooks can better
meet the diverse needs of ESP learners while en-
hancing engagement and motivation. Digital me-
dia have the potential to serve as cognitive tools that
accompany, support, and enhance the learning pro-
cess (Krzelj et al., 2021), which justifies incorporat-
ing them in ESP classes. Furthermore, adaptive as-
sessments and interactive tools can provide more
personalized learning experiences, catering to the
varied skill levels and goals of students.

Future research should focus on expanding
the sample size to include diverse educational con-
texts and examining the long-term impact of teach-
er-informed textbook innovations, i.e., by incorpo-
rating larger, more diverse samples and by explor-
ing the longitudinal impact of textbook develop-
ment based on teachers’ insights. Collaborative ef-
forts among educators, researchers, and publishers
are crucial for creating dynamic and effective ESP
resources. Ultimately, these advancements can sig-
nificantly improve the quality of language educa-
tion and better prepare students for the professional
challenges of their specific fields.
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HACTABHMYKA ITEPIIEIIIVJA YIIBEHMKA EHITIECKOT JE3SUKA CTPYKE:
EBATYAIIMJA 1 MOTYRHOCTU 3A MTHOBAIIUJE

Pag uciipasxcyje tepuetivuje yHueep3uttiellickux HaACiaeHUKA y 6e3u ca yUOeHUyuUMa 3a ex-
inecxu kao jesuk cipyxe (EJC), ca tiocedHum Hainackom Ha wUxo8y e6anyauujy Kpo3 uHiiepsjye u
ipoueny Ha ocHo8y ckazne 3a esanyauujy. Llum uciupaxcusarea je citiuyarwe ysuga y iepciieKiiusy
Hacimasnuka EJC y ee3u ca upegHocitiuma u manama yyudeHuka Koju ce Kopuciiie y HaCiasu jeuxa
CcilipyKe Ha WepUUjapHoM HUB0Y 00pa306arba, Kao u otlieHyujante moiyhHOCiU 3a UHOBAUU]Y KOje
ce U4y HACTABHUX MAlepujana u, iocnequuHo, HaciiasHoi tupoveca. Vciupasxcusaroe je ciipoge-
geHo Ha Ynueepsuitieitiy y Kpaiyjesuy u odyxeaiiuso je iieti HACTABHUKA eHIeCKOT je3uKa ciupy-
Ke U3 pasnuuuiiiux axagemckux o0naciiiu: mexHu4Kux, MeqUUUHCKUX, UPUPOGHUX U GPYUITHBEHUX
Hayxa. Kopuwhenu unciapymenitiu cy 4ogpasymesanu UonyciipyKiypucanu UHIAepsjy u ckamy
upouene, a pesynimiamiu cy odpahusanu uyiiem ananuse cagpxiaja (3a uxitiepsjy) u cllamluciiu-
ukum apoipamom (SPSS) 3a ananusy ogiosopa uctiuttianuka y okeupy ckane tipovere. Pe3ynitiaitiu
ioxasyjy ga yudeHuuu umajy 3HavajHe upegrociiiu, WOy wupokoi odyxeaiia ciapy4He wepmu-
Honoluje u ycxknaheHociliu ca ipoPecuoHaTHUM GUCKYPCOM, WO UX YUHU peneBaHilinum 3a Oygyhe
kapujepe ciiygenamia. Mehyiium, uciiakuyimiu cy u Spojuu Heqociiayu, ykwy4yjyhu HegosomwHy
3acililyi/beHOCil KOHBeP3ayujcKe selliliune, Kao U 6euitiune uucaread, Marax KOHIeKciiyanu3o-
8aHUX Upumepa Koju cy ciieyuduuHu 3a 10KanHe UHGycipuje U MUHUMANHY UHleIpauujy guiu-
manHux pecypca. Jegan 0g KwyuHux 3axmwyuaka je iotpeda 3a mogepHusauujom yydeHuka Kpo3
koméuHosawe wiamianol maiiepujana u guivianriux anamia. Haciasnuyu cy uciiaknu io-
wenyujan 3a kopuwhere QR Kogosa xoju du fiosesusanu maiiepujane ca UHePAKTHUUSHUM cagp-
Hajuma, ocaspemerbusarbe HACHIA8HOI poyeca Kopuwherem guiuATHUX ANATA U CABPEMEHUM
esanyauuoHum cpegciieuma (k6u3osu, sugeo-uipe u ci.). Osakee unosayuje moine ou 3HA4AjHO
YyHaupeguitiu MOAUBAYU]Y U AHIax08atbe CTllygeHalila, gok du uciiospemero omoiyhune u éehy ay-
iwoHomujy y yuervy. KeanuimiaiiueHa aHanusa uHitiepsfya ioka3ana je ga HacilasHuuy cmaipajy
ga cy yudeHuyu KopucHu, anu ga uociioju ioimpeda 3a rwuxosum tpunaiohasarem ciieyuduuHum
dotpedama ciilygeHalia u 10KATHOM KoHiekcily. KeaniutiaimiueHy pe3yniiaiiu eeanyayuoHe
cKae yKa3anu ¢y Ha H03UTHUEHY Uepuelyujy eKCUuKux u memamickux cagpiaja y yydeHuyuma,
anu u Ha Hegociiatlike y pasHo8pcHOCIU 3agailaka u uHitiepaximiuenum aciieximiuma. Ose pasnuxe
usmehy odjexiiuerux upoueHa u cydjeKimiueHUX UCKYcillaéa Hainauasajy nompedy 3a capagrom
usmehy HACTLABHUKA, UCTAPAKUBAYA U U3JA8a4a Y Upouecy pa3soja yyudeHuxa.

3axkmyuax ykasyje Ha 3HA4Aj YKby4U6arba HACIA6HUKA Y Tipouec esanyayuje yydeHuka u
paseoj yybenuxa 3a EJC. bygyhu yydenuuu wmpeda ga Sygy ycknahewu ca caspemenum iiegaio-
wKum mettiogama, ga uniieipuuly guiuitiante pecypce u ga odyxeaiiie pasHospcHe aKiiueHOCHAU
Koje flogciiudy KoHéep3auujy u dpaxiiuuny tipumery jeuka. Vciipaxcusarwe Upyxa ocHO8Y 3a
gamu pa3eoj uHoBamUBHUX U tpunaioheHux HaciasHUux mattiepujana koju he domwe 3agosomuiiu
iotpede citiygeHala u 0NAKWATAY HUXO0B8Y Upulipemy 3a UpogecuoHanHe u3asose.

Kmwyune peuu: eninecku xao jesux ciipyxe (EJC), esanyayuja yydenuxa, ananusa ioiipeda,
eninecku kao ciipanu jesux (ECJ)




