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Representation of Students’ Verbal 
Activity in the Teaching Process

Extended summary1

The topic of the research described in this paper is the problem of insufficient repre-
sentation of students’ verbal activity, that is, the over-representation of teachers’ verbal activ-
ity in the classroom. In traditional classroom, teachers and students do not participate equally 
in communication. Information is conveyed in one direction, from teachers to students. The 
feedback is delayed and limited to the interpretation of the content conveyed by teachers in its 
final form. According to many studies, teachers have a dominant role in the classroom, i.e. their 
activity takes up two-thirds of one school session. Teachers tend to give very modest, direct in-
centives, and very often they even prevent students’ verbal activity. At the same time, students 
enage in conversation very little and do not have an opportunity to take initiative in a verbal ac-
tivity by asking questions or expressing their own conclusions. Students’ communication skills 
can be developed by insisting on providing feedback, a two-way communication, the develop-
ment of speaking skills, reinforcing their attention span, and intensive mental activities. 

The paper presents the results of the research carried out in the lower grades of elemen-
tary school in the city of Novi Pazar. The aim of the research was to determine the relationship 
between verbal activity of students and teachers in the teaching process, as well as the intensity 
of that activity, and the quality of students’ verbal activity which was measured by using indi-
cators such as timely feedback, activity and motivation of students, their speaking and obser-
vation skills. The quality of students’ verbal activity was measured by using the Flanders’ In-
teraction Analysis. The starting point in our research was the assumption that students are less 
verbally active than teachers in the classroom, they are more passive listeners than active par-
ticipants in the exchange of ideas, experiences and knowledge, as well as that the character of 
students’ verbal activity is more reproductive than creative. Students’ verbal activity is reflected 
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in their active communication with teachers and other students in the class. The results showed 
that the students’ verbal activity in class is insufficient, mainly reproductive in character and 
sporadic. Verbal activity of students mostly amounts to giving answers to teachers’ questions, 
which generally does not give much room for expressing their own views or associations. Stu-
dents’ verbal initiatives, which imply a spontaneous expression of students’ thoughts and opin-
ions, are almost non-existent. Teachers are verbally twice more active than students and their 
verbal expression takes up the two-thirds of one session.  The research has confirmed our initial 
assumptions. In all segments of the three-part articulation in class, teachers are verbally more 
active than their students. When students speak, they repeat what they have learnt and rarely 
express their ideas, observations and doubts. Teachers rarely encourage their students to ask 
questions, and the communication impuls starts from them, not from students. Our conclu-
sion is that the students who know the lesson content are the ones who ask questions, not the 
students who are unfamiliar with it. If students’ verbal activity is encouraged, the relationships 
in the teaching process will change, the activity will “shift” from teachers to students, which in 
turn will transform the teaching process into learning process. Students will gain more confi-
dence to speak, increase their verbal capacities, improve their vocabulary, presentation skills, 
and question-answer articulation. 
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