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Preschool Teachers’ Implicit Beliefs on 
Children’s Nature and the Opportunities 
for Children’s Development

Extended summary1

The paper looks at the results of the research conducted with the following aims: to de-
termine preschool teachers’ implicit beliefs on children’s nature and the opportunities for fos-
tering children’s development at preschool level; to examine the correlation between their be-
liefs on children’s’ nature and their beliefs about the opportunities for fostering children’s devel-
opment at preschool level. The importance of the research stems from the belief that preschool 
teachers base their conduct and relationship with children on their own belief systems, values, 
and principles. 

Dwek’s theory (Dwek, 2000) served as a theoretical starting point for considering the re-
lationship between the preschool teachers’ understanding of children’s nature and their treat-
ment of children. According to her model, implicit theories are a bipolar construct, with theo-
ries of entity and incrementality as extreme poles. On one pole there are implicit beliefs that 
personal attributes are fixed and immutable, which forms the basis of the entity theory. On the 
other pole we find implicit beliefs that personal attributes depend on context and that they can 
change and evolve over time, which forms the basis of the incremental theory. If there is an im-
plicit belief about the invariability of the child’s attributes, it is assumed that preschool teachers 
will act differently, than if there is an implicit belief about their flexibility. 
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The research was conducted on a convenience sample of preschool teachers (N = 38). 
The obtained results were analysed using both quantitative and qualitative procedures.  The au-
thors designed a Questionnaire on Preschool Teachers’ Beliefs which was used as the research 
instrument. The quantitative analysis was carried out on the data collected from the entire sam-
ple, while the qualitative analysis was conducted by means of two separate questionnaires, on 
the basis of the predominating adherence to either incremental or entity theoretical orienta-
tion. 

The research was conducted by using an open-ended questionnaire created specifically 
for this purpose. 

The respondents’ orientation towards the entity or incremental orientation, as well as 
their lack of orientation, are indicated in the answers to all the questions in the questionnaire, 
but they are most evident in the responses to the question “To what extent can a preschool teach-
er contribute to the child’s development?”. According to the results, the beliefs that are closer to 
incremental theories (approximately 68%) prevail in a larger number of the preschool teachers 
in our sample, followed by the beliefs that are a combination of entity and incremental beliefs 
(approximately 18%), while the entity-oriented beliefs are least represented (approximately 13 
%). The results obtained in our research and on our sample are similar to the results obtained 
in other countries (Mickova-Raleva, 2010). 

There is no full consistency in the respondents’ answers ‒ after giving their opinion about 
children’s nature, the teachers sometimes responded to the questions about the ways of car-
rying out the activities with children and how these can be encouraged, as well as regarding 
teachers’ personal responsibility in this process, in accordance with their views on children’s 
nature, whereas some teachers were less consistent. We assume that the questions that more 
directly require the description of teachers’ professional activity automatically increase their 
professional responsibility and direct them to answers that are more in line with the expected 
behavior, i.e., that are consistent with the concept of the developmentally appropriate practice 
(Bredekamp & Rosegrant, 1993).

The qualitative analysis of the answers in individual questionnaires allowed us to exam-
ine the coherence of the provided answers within the stated implicit beliefs of the preschool 
teachers. The analysis of the answers in individual questionnaires, presented as a possible mod-
el, is justified because of the possibility of identifying the inconsistencies and confronting the 
preschool teachers with the inconsistencies of their beliefs about children’s nature and the pos-
sibility of influencing their development. 

The process of modifying implicit beliefs is not an easy one, in part because implicit be-
liefs are deeply rooted in thought process, and in part because once established, implicit beliefs 
form the frameworks from which new information and experiences are constructed and eval-
uated. However, it does not mean that the changes of implicit beliefs cannot happen, but the 
challenge is considerable and requires a lengthy process. The first step in this process requires 
confronting, reflecting on, and analyzing one’s own activities and personal beliefs. As implicit 
beliefs are evident in the activities that preschool teachers organize, a careful analysis can help 
the teachers to determine the discrepancy between what they do and what they think they are 
doing with children when carrying out various activities. The greater the discrepancy between 
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these beliefs is, the greater the need for a conscious attempt to make changes. The need to con-
front the preschool teachers with their implicit beliefs begs the question of how their profes-
sional preparation, in which they gradually construct their knowledge, using active learning 
methods, rather than acquiring the ready-made knowledge, might somewhat reconstruct their 
initial implicit beliefs. It is our expectation that the more the educational system “equips” pre-
school teachers with specific guidelines on how to act in dealing with children, the less likely 
it is that their practice will be inconsistent with desirable concepts of child development and 
encouragement. The process of reconstructing the old beliefs and constructing the new ones 
that would be more in line with the developmental concept of children’s nature must continue 
throughout the process of professional practice; in this way, preschool teachers would be sys-
tematically introduced to the procedures of self-reflection, self-examination and critical, con-
structive analysis of the planned activities. 

Кeywords: implicit theories, preschool teachers, educational practice, children’s nature, 
child development.
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