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Summary: This qualitative article analyzes the advantages and challenges that Mexican
university professors and students experienced with online translation teaching and learning during
the August-December 2020 semester. Data was collected using online semi-structured interviews and
non-participant observations involving 39 English language students and two translation professors
from the School of Languages and Literatures of the Autonomous University of Queretaro. The findings
show that some students could successfully manage distance education due to their organizational
and self-learning skills, commitment, motivation, and proper internet access. However, most students
faced various technological, didactical, and health issues that interfered with their learning process,

which increased their desire to return to regular classes at the university as soon as possible.
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Introduction

Changes in the social and geographical con-
text regularly impact educational practices. How-
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2 'This paper results from the joint doctoral thesis La construc-
cion de los saberes en traduccidn: el caso de la Universidad Au-
tonoma de Querétaro (University of Veracruz, México & Uni-
versity of Antwerp, Belgium). This project has been funded by a
PhD scholarship (CVU: 702954) from the Consejo Nacional de
Ciencia y Tecnologia (Spanish for National Council of Science
and Technology; abbreviated CONACYT).

ever, the COVID-19 pandemic has caused many
profound adjustments, transitions, and innova-
tions inside and outside the classroom worldwide.
Since its outbreak in December 2019, the corona-
virus has significantly affected the educational ac-
tivities of different entities (Dietz & Mateos-Cor-
tés, 2021) because both institutions and individu-
als have had to reformulate their ways of teaching
and learning. The COVID-19 pandemic showed the
Global North and Global South addressing teaching
and learning challenges from different perspectives

Copyright © 2021 by the authors, licensee Teacher Education Faculty University of Belgrade, SERBIA.

This is an open access article distributed under the terms of the Creative Commons Attribution License (CC BY 4.0) (https://creativecommons.org/licenses/by/4.0/),
which permits unrestricted use, distribution, and reproduction in any medium, provided the original paper is accurately cited.




Héctor Libreros Cortez, Iris Schrijver

(Afolabi & Oyetoyan, 2021). Although in different
Global North countries, language, translation, and
interpreting classes continued through mass media
(Afolabi & Oyetoyan, 2021; Gerber, Hlavac, Shep-
herd, MclIntosh, Avella-Archila & Cho, 2021; Ma-
nes-Bonnisseau, 2020), lockdown ultimately halted
teaching and learning practices in other nations. For
example, Afolabi and Oyetoyan (2021) report that
on the African continent, educators and students
faced challenges related to technology, internet, and
electricity access and the lack of technological skills.
These challenges are similar to other countries, for
example, Mexico, as shown in the case study pre-
sented in this paper.

In Mexico, the three first cases of COVID-19
were confirmed at the end of February 2020. Two
of them were detected in Mexico City and the third
one in the State of Sinaloa. By March 11, 2020, 11
cases were reported in the country. Three days lat-
er, the Ministry of Education (Spanish: Secretaria de
Educacién Publica, SEP) established that in all Mex-
ican schools, the Easter holidays would be brought
forward and extended from March 23 to April 20,
2020 (Suérez; Suéarez-Quezada; Oros-Ruiz & Ron-
quillo de Jesus, 2020). By March, 26, 2020, “non-es-
sential activities were suspended, except those relat-
ed to security, health, energy and cleaning services”
(Suarez; Sudrez-Quezada; Oros-Ruiz & Ronquillo
de Jesus, 2020: 465).

This situation made the Mexican Ministry of
Education take some educational measures to reme-
diate the absence of face-to-face classes. By March
23, 2020, the learning at home (Spanish: Aprende
en casa) program started its emissions through tel-
evision (SEP, 2020a). Learning at home is a televi-
sion-radio-online education initiative (SEP, 2020a;
2020b) that has been implemented in primary and
secondary education for students to conclude the
last two academic years (2019-2020 and 2020-2021).
This initiative “managed to provide some audiovis-
ual resources to complement the official textbook
so that children, along with their parents, in their

homes could receive lessons organised by the tra-
ditional subjects of the national curriculum” (Dietz
& Mateos-Cortés, 2021: 3). Unfortunately, the lack
of access to electricity and the internet of a signifi-
cant part of the Mexican population has reduced the
merit of this initiative.

At the university level, Mexican institutions
moved from traditional face-to-face to online classes
to provide emergency remote teaching and learning.
In particular, the Autonomous University of Queré-
taro (Spanish: Universidad Auténoma de Queréta-
ro, UAQ), which is the most important public uni-
versity in the state of Queretaro, Mexico, has been
providing distance learning in virtual environments
from the beginning of 2020 up to now. This decision
has prompted modifications in the curriculum of
various graduate and undergraduate programs and
has impacted the lives of students and professors.

This article aims to analyze the positive and
negative experiences of Mexican university students
and professors with online translation classes dur-
ing the August-December 2020 semester. It will
provide insights on the adaptations in translation
teaching and learning forced by and experienced
during the COVID-pandemic, which can be com-
pared and contrasted with reports from other parts
of the world (e.g., Afolabi & Oyetoyan, 2021). Shar-
ing participants’ experiences will lead to a better un-
derstanding of the differences in contexts and per-
sonal experiences.

Literature review

The Mexican translation teaching and learn-
ing context is rather singular compared to other
countries because public universities offer only six
graduate and undergraduate translation and inter-
pretation programs (Libreros-Cortez & Ortiz-Lovil-
lo, 2021). In contrast, 15 undergraduate programs
in foreign languages have specializations or particu-
lar interest in translation (Libreros-Cortez & Ortiz-
Lovillo, 2021). For example, the UAQ Bachelor’s De-
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gree in English, the object of the case study in this
paper, is an on-campus undergraduate program in
which students study linguistics, translation, ped-
agogy, and literature (Universidad Autéonoma de
Querétaro, n. d.).

Similarly, as Afolabi and Oyetoyan (2021)
have shown for the African continent, the pre-
COVID-19 training in the UAQ Bachelor’s Degree
employed the traditional teaching method. In oth-
er words, the educational process used to be face-
to-face inside the classroom. Students used to learn
theory and carry out translation exercises with the
professors’ help during translation classes. The use
of online tools was limited, although one of the two
professors in the case study mentioned he would use
Google classroom for activities and homework. The
assessment used to be both continuous and summa-
tive, and students would have exams throughout the
semester.

During the COVID-19 pandemic, the UAQ
undergraduate program implemented online teach-
ing, which can be defined “as faculty-delivered in-
struction via the Internet [including] real-time (syn-
chronous) and anytime, anywhere (asynchronous)
interactions” (Poe & Stassen, 2002: 5), as well as E-
learning, i.e., the use of electronic resources during
the educational process (Pym, 2004). Most of the
translation classes at UAQ were synchronous and de-
veloped through Zoom during the August-Decem-
ber 2020 semester. In contrast, students’ activities and

Table 1. Benefits of online teaching and learning
Advantages of Learning Online

“Student-centered learning
Collaborative learning

Easy access to global resources
Experiential learning through multimedia presentations
Accessible for non-traditional students

Draws on student interest in online learning

homework were required to carry out were asynchro-
nous and uploaded to Google Classroom. Students
also used Gmail and WhatsApp, the latter known for
facilitating the proximity between individuals (Scrib-
ano, 2017) and which, as found in the present study,
helped to clarify doubts with the professors about as-
signments, deadlines, exercises, and projects.

This educational situation is a crude testament
to Pym’s pre-pandemic observation that “the incor-
poration of e-learning into translator training might
be regarded as the way of the future” (2004: 3). Al-
though online teaching and learning was around
in the pre-pandemic era in some translation insti-
tutions worldwide, the COVID-19 pandemic has
forced universities to pay considerably more atten-
tion to distance education and didactic resources to
continue teaching and learning (Hubscher-Davidson
& Devaux, 2021). Online translation education and
e-learning did not only help to continue education-
al processes during COVID-19, but they have also
addressed the need for future translators to develop
competencies associated with new technologies and
the professional field requirements. Pym (2004) has
pointed out that e-learning may be helpful to transla-
tion students to master technological-communicative
skills, as well as to implement tandem learning be-
tween academic peers and to deal with students’ de-
mands related to online education. Similarly, Poe and
Stassen (2002) mention certain general advantages of
online education, as shown in Table 1.

Advantages of Teaching Online
Offer the opportunity to think about teaching in new ways

Provide ideas and techniques to implement in traditional
courses

Expand the reach of the curriculum
Professional satisfaction

Instructor convenience”

Source: Elaborated by the authors based on Poe and Stassen (2002: 6-7)
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Despite its merits, Pym (2004) and Poe and
Stassen (2002) also recognize several online teach-
ing and learning challenges. Pym (2004) states that
E-learning is not a panacea and highlights issues
such as high resource investment, student distress,
problems of unequal technical and linguistic com-
petencies due to heterogeneous learning communi-
ties, and waning motivation. Poe and Stassen (2002:
9) mention challenges associated with “Familiarity
with the online environment [;] Capacity to use the
medium to its advantage [;] Being available to stu-
dents on an extended basis electronically [;] Provid-
ing quick responses and feedback to students.”

Aim and methodology

This article analyzes the advantages and chal-
lenges experienced by Mexican university profes-
sors and students with online translation teaching
and learning during the August-December 2020 se-
mester. This study follows a qualitative approach,
which “is generally associated with the interpretiv-
ist position” (Saldanha & O’Brien, 2014: 22) and ac-
knowledges the researcher’s perceptions during the
data analysis. It is also interested in social-cultural
actions and practices in collective spaces such as ac-
ademic institutions (Holliday, 2015), in this case, the
Autonomous University of Queretaro.

The present inquiry is a case study because it
profoundly analyzes people with a singular identity
and unique characteristics that develop in a partic-
ular context (Albert, 2007; Simons, 2011; Pearson,
2015). This research does not aim to generalize, but
to provide an outlook of Mexican situation. The
case study involved 39 English language students
and two translation professors from the School of
Languages and Literatures of the Autonomous Uni-
versity of Queretaro. Analyzing this didactic situ-
ation is meaningful for two reasons. The first is to
yield more insight into Mexican translation profes-
sors and students’ experiences in light of the lack of
research about Translation Didactics in the country.

The second is to identify how the participants faced
the teaching and learning process during the COV-
ID-19 pandemic. Their experiences could be com-
pared to others from different contexts to analyze
present and future challenges.

A non-probability sampling method was se-
lected for choosing the translation courses and
corresponding students and teachers to be stud-
ied (Lavrakas, 2008; Taherdoost, 2016). This type
of sampling is frequently employed in qualitative
case studies (Lavrakas, 2008). Moreover, conveni-
ence sampling (Lavrakas, 2008; Taherdoost; 2016)
was chosen because the researchers developed good
online relationships with the translation professors,
facilitating a closer and more personal approxima-
tion with their students. During the online field-
work, informed consent was asked from the partic-
ipants to present their research details and protect
their privacy and rights (Lavrakas, 2008b; Saldanha
& O’Brien, 2014; Simons, 2011).

According to Pearson (2015), case studies can
employ data from different resources, such as inter-
views, various documents, and classroom observa-
tions. The data for the present study were collect-
ed online using 41 individual semi-structured inter-
views (39 students and two professors) and 67 non-
participant classroom observations (160 hours in to-
tal). The classes observed were four: Introduction to
Translation (first semester), Technologies Applied
to Translation (third semester), Legal Translation
(fifth semester), and Medical Translation (seventh
semester). These research methods were selected to
contrast the participants’ discourse and actions.

The data collected from the classroom ob-
servations were transcribed manually, whereas the
semi-structured interviews were transcribed with
the help of the web app oTranscribe. The data were
subsequently coded and classified into analytical
categories related to the participants’ teaching and
learning processes. Finally, the data were analyzed
with the ATLAS.ti software following Holliday’s
(2015) analytical approach.
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Results

The findings of the case study will be dis-
cussed in three sections. First, the general educa-
tional changes adopted in the UAQ undergraduate
degree will be outlined. This information will pro-
vide the contextual framework to interpret the posi-
tive experiences of the professors and students with
online translation teaching and learning during the
August-December 2020 semester, which will be pre-
sented subsequently. Finally, the challenges of the
teaching-learning process of the informants will be
discussed.

Educational changes during the teaching and
learning process

Findings reveal that during to COVID-19
pandemic, professors and students faced different
educational changes. First, as in many other contexts
worldwide, the teaching mode was modified, shift-
ing from face-to-face to distance education. Profes-
sors started to apply collaborative learning (Poe &
Stassen, 2002) and translation projects during the
classes. These ways of teaching are commonly used
in translation training, as shown by Hurtado (2019).
Secondly, assessment practices also changed, more
particularly involving a reduction of the number
of exams. The professors motivated this decision to
make students feel calm and comfortable during the
new educational process. Learners appreciated this
decision because translation projects and the reduc-
tion in exams helped them plan their learning activ-
ities better because they could use the exams time to
accomplish activities from other courses.

The professors who participated in this study
expressed that at the beginning of the COVID-19
pandemic, it was tough for them to deal with the ed-
ucational changes. However, the situation improved
a little over time. One of the professors did not give
details about his online education skills. Neverthe-
less, the other educator mentioned he was familiar-
ized with online teaching because he used to work

at a private university where his translation classes
were virtual. Moreover, the Autonomous Universi-
ty of Queretaros capacitation course strengthened
his online teaching to face the distance education
challenges. During this training, he learned that he
must promote student autonomy and student-cen-
tered learning. He added that the course empha-
sized the idea of giving freedom to students to learn.
Therefore, he focused on guiding students during
the exercises and helping them with their doubts,
but learners have to be in charge of the translation
projects, considering that online learning empha-
sizes active and reflective student participation (Poe
& Stassen, 2002). Although both professors recog-
nized it was necessary to let students take an active
role in learning, it was essential to establish projects
and assignment deadlines to prepare learners to deal
with professional translator requirements.

Hubscher-Davidson and Devaux (2021)
point out that there is a significant difference be-
tween well-planned online learning experiences and
emergency remote teaching online. This discrepan-
cy could also be observed in students’ comments re-
garding the unexpected change of education mode
and its rather haphazard implementation. Partici-
pants explained that, in contrast to the good prepa-
ration experienced in the pre-pandemic semesters,
when the activities and schedules were well planned,
the virtual classes at the beginning of the COVID-19
pandemic were somewhat disorganized. It seemed
that neither the institution nor the professors and
students were ready to change their teaching and
learning practices.

Following the shift from face-to-face to on-
line education, students detected that the learning
activities became more individual, forcing them to
cope with translation exercises independently. This
way of learning has been helpful for students to
work alone, as many translators do.
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Advantages of online education according
to the students

According to learners, the new online transla-
tor education had several advantages. They did not
have to travel long distances to the campus every
day, which helped them save money and time. The
participants even expressed that some B.A. classes
could be offered permanently online given their the-
oretical approach; the same was said about transla-
tion technology courses since their main objective
is to learn about informatics programs applied in
translation practice. Besides, the new modality lets
them learn at their own pace and work more closely
with technology. By using digital resources, learners
started to interact with their future professional re-
ality because of the growing ICT integration in dif-
ferent work areas (Galan-Manas, 2009).

A small group of students recognized that ed-
ucational changes during the learning process were
less challenging for them because of their learning
styles (visual and aural) (Gomez, Jaimes & Sever-
iche, 2017) and their individualist introvert per-
sonalities, helped them to adapt to online educa-
tion. They could successfully manage distance edu-
cation owing to their organizational and self-learn-
ing skills, commitment, and motivation. Moreover,
these learners have good economic conditions and
proper internet access to study comfortably. These
characteristics could make them suitable for blend-
ed learning, as Galan- Maras (2009) shows when
analyzing the advantages and disadvantages of dis-
tance learning. Figure 1 summarizes the main ad-
vantages of online learning reported by the students.

Students’ positive perceptions regarding on-
line education are related mainly to comfort and ac-
ademic and personal organization. In other words,
distance learning is associated with flexibility (Ga-
lan-Manas, 2009). Academically, participants con-
sidered autonomy and self-learning promotion as
the central favorable aspects of this way of learn-
ing. They believed the new modality let them learn
at their own pace and disengage from the professors

who supervise learning progress. However, accord-
ing to the learners, virtual training has some weak
points, as mentioned in the following section.

Time and
money are
saved.
Viable for
technology No need to
applied to travel to
translation campus.
classes.
Advantages
of online
learning
More
mtg;gt?on CRn
with ICT. when taking
classes.
Self-learning

is promoted.

Figure 1. Advantages of online learning

Source: Elaborated by the authors based on the participant stu-
dents’ opinions.

Challenges of online education experienced
by the participants

The data showed that most of the participants
had developed negative perceptions about online
education and health problems that interfered with
their teaching and learning process. For this reason,
they clearly expressed their desire to return to reg-
ular face-to-face classes at the university as soon as
possible.

The professors mentioned that in light of the
online teaching mode, they had to develop more
digital educational resources, such as tutorials,
PowerPoint presentations, videos, and worksheets
for translation classes. For this reason, they had to
spend more time preparing, creating, recording, and
editing every educational resource.
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Most of the learners emphasized connectiv-
ity issues. This challenge could be observed dur-
ing classes because students switched oft for differ-
ent reasons, such as internet or electricity problems,
functionality problems with devices, or connectivity
problems caused by the weather. This situation re-
sembles the one presented by Afolabi and Oyetoy-
an (2021), where African students and professors
also reported challenges associated with internet
connectivity and electricity, common issues in the
Global South. Additionally, some learners affirmed
they did not have an idoneous place to study. These
disadvantages affected students’ learning and may
explain why the generally positive European experi-
ences during the lockdown, such as those presented
by Manes-Bonnisseau (2020), could not be observed
in this case study.

Some learners consider the School of Lan-
guages and Literatures the appropriate place to learn
because it was built for that purpose. They did not
feel comfortable working at home because they felt
the online learning environment had invaded their
intimacy, eliminating the barrier between their pri-
vate sphere and university life. Both students and
professors highlighted the perception that due to the
lockdown and access to technology and the internet,
people expected they were available to deal with ac-
ademic matters all day long.

Students expressed that online learning
can be complex because they had to deal with pro-
crastination temptations at home, for example, cell-
phones, video games, music, and social media. Dur-
ing the classroom observations, it was possible to
observe that some students ate, drank hot beverag-
es, talked with family members, or were even cook-
ing.

Some learners recognized they were less re-
sponsible with homework and activities during the
COVID-19 pandemic, partly due to the aforemen-
tioned procrastination. They did not plan their ac-
tivities properly and wasted time. This disorganiza-
tion became visible when they had to submit Google

Classroom assignments which contained numerous
errors in the exercises and translation tasks and re-
sulted in lower grades.

Students felt classes through Zoom were
more cognitively tricky because they had to be alone
in front of the computer for many hours. Accord-
ing to learners, classes turned repetitive due to the
lack of contact with classmates to interact and share
ideas, doubts, and feelings during the learning pro-
cess. During the classroom observations, some stu-
dents indeed looked bored, tired, or even sad. Other
learners also mentioned emotional problems related
to demotivation, stress, and anxiety.

Finally, professors and students reported
health problems due to continuous computer use
and being seated all day. The most common symp-
toms were eye and back pain, as well as headaches.
The data show the teacher malaise derived from the
COVID-19 pandemic and the change of education-
al mode. In our case, teacher malaise manifested as
eye problems in one educator, and stress in the oth-
er professor. However, Cordié (1998: 69) indicates
that disorders connected to stress “can range from
simple emotional manifestations to somatic disor-
ders: cardiovascular diseases, gastritis, hemorrhagic
rectocolitis, asthma, dermatitis, as well as migraines,
blood pressure, depression.”. Therefore, teacher un-
rest is not always associated with students.

Figure 2 summarizes the main challenges
posed by online education that were reported by the
students.

The number of challenges of online education
exceeds the number of advantages examined in the
previous section. However, this does not mean that
face-to-face education is better or worse than online
teaching and learning, but rather that most students
in this case study favor the traditional educational
mode due to didactic, economic, and health issues.
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Learning is
more
diffcult.
There is a
Demotivation perception
to learn. that less is
learned.
Online
education
Physical negiltlve Learning
discomfort is experiences becomes
present. monotonous.
There is no Students
proper time procastinate
management. at home.

Figure 2. Negative experiences regarding
online education

Source: Elaborated by the authors based on the participant stu-
dents’ opinions.

Conclusion

All changes experienced by the participants
in this case study are related to the adaptation to
the new online teaching and learning environment.
Some of them emphasized the didactic measures,
such as reduction of the number of exams, the pro-
motion of student-centered learning and student
autonomy, the conceptualization of the teacher as
a facilitator, and the implementation of translation
projects. However, others highlighted the differenc-
es among students, such as their planning skills, eco-
nomic conditions, and proper internet access, which
influenced online learning.

The advantages of online learning reported
by the students are connected mainly to their well-
being. Another positive perception concerned more
experience with ICT and the possibility to apply au-
tonomous learning. Although the participants rec-
ognized several advantages of the virtual mode, neg-

ative perceptions about online education were pre-
dominant. These challenges were related primarily
to didactic issues and personal characteristics, and
the discomfort of working remotely.

The case study shows that different circum-
stances and elements may promote or interfere with
students’ learning processes. Nevertheless, some
learners firmly believe that it is also essential for stu-
dents to make personal changes, become more au-
tonomous, explore beyond what the virtual class-
room offers and remember that the professor only
guides the learning process. In other words, they are
conscious about their learning and show signs of
metacognition, understood as “the knowledge and
the active monitoring of one’s own cognitive pro-
cesses” (Zulkiply, 2016:1).

These findings inspire us to think about some
beneficial changes to be applied in online transla-
tion teaching in the conditions of pandemics:

1. Focus the attention on students’ develop-

ment and promote students’ self-learning.

2. Do not saturate learners with online activi-

ties and homework that are not meaningful
to them.

3. Try to implement warm-up activities.

4. Motivate learners to propose texts or topics

to translate in class according to their level.

5. Emphasize to students that being responsi-

ble is a quality needed for becoming a pro-
fessional translator.

6. Take into account the socio-educational

context and the students’ conditions.

This last point is important because “in this
planetary era we have to situate everything in the
planetary complex and context. Learning about the
world as [the] world has become a vital and intellec-
tual necessity”” (Morin, 1999: 13). The experiences
presented in this paper reflect features of a situat-
ed reality. These points could be contrasted to oth-
er contexts with similar characteristics to examine
how the COVID-19 pandemic has transformed the
curriculum and the lives of students, professors, re-
searchers, and parents.
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ExTop /In6pepoc Koprec

Yuusepsutet y Bepakpycy, VIHcTUTYT 3a ucTpaxuBame 006pa3oBama, MeKcuko

Mpuc IlIpajsep
YuuBepsurer y AHTepBeprieny, Oncek 3a IpMMembeHy TMHIBUCTUKY,
IpeBojuoLe U TymMade, benrumja

INPEOJHOCTUN N HEJOCTAIV OH/TAJH-HACTABE ITPEBOBEIbA 3A BPEME
ITAHJEMMUJE BUPYCA KOPOHA: CTYIUJA CIIYYAJA I3 MEKCUKA

y pagy ce ananu3upajy upegrHocitiu U U3a3oeu Koje Cy MeKCUUKU yHUBEePIUTUeHiCKU apogﬁeco—
pu u ciiygeHiuu youunu y 6e3u ca OHAAjH-HACHLA80M apesobewa moKom cemectipa asiyciti—geuyem-
dap 2020. iogune. Victiumiusarwe oée gugakimuuke cuiliyayuje uma cmucia us gea pasnoia. Ipeo,
ga ce citiekHte domu YB8Ug Y UCKYCULB0 MEKCUUKUX apogﬁecopa u ciiygeHaiia apeeoberba, c 053up0M
HAa mManu 5p0j uctipaxcusara o0 gugakiiuyu apesobeﬂaa y 3emmu. ,ZIpyl' u pasnoi je ga ce yiispgu
KAKO Cy y4ecHuyu 0801 UCTUPANCUBAIbA JONUBeNU TPOLEC ogyUuasarea U yuetbd moKom iangemuje
supyca KopoHa. HBuxosa UCKYCitiea Moly ce yiuopeguiliu ca OHUM U3 gpyiauujux KOHeKcitia KaKo
Ou ce ananuzupanu cagawrou u 6ygyhu usasosu.

Y os0j cityquju cnyuaja ipumerven je xeanutiamiuiiuenu upucidyi. Ilogayu cy tipuxyiimpe-
HU OHAAjH, Wyiliem 41 uHgueugyanHoi Homyciipyxiypucanol uniiepsjya u 67 oticepéayuja 1aca
de3 yuecruxka (yxkyuno 160 caitiu), y kojuma je yuecitisosano 39 ciliygeHaiiia eHineckoi jesuxka u gea
ipogecopa uipesoherva ca Paxynitieitia 3a cilipare jeuxe u KrounesHOCHiY Upu AYTOHOMHOM YHU-
sepsuitietity Kepeitiapo (eni. Autonomous University of Queretaro). Ose uciipaxcueauxe meitioge cy
ogadpate ga du ce yiopegunu guckypc u WOCTYHUUY YHeCHUKA Y UCTAPAKUBAIDY.

Y keanuitiatiuenoj citiyguju cnyuaja ananusa iogaiaxa ciiposegera je upumeHom ieopuje
u3 Ilegaioiuje upesoherva, Koja ce Pokycupa Ha OHNAJH-HACTAABY U Yuetbe, e-yuerve U HACTHABY
upesoherva y Mexcuxky. ITogauu cy kogupanu u Kaacuguxosanu y ananuiliuuke xaieiopuje, koje
ce ogHoce Ha Hpoyece Hogyuasara u yuerva. Ilogayu cy 3aimium ananusupanu iomohy copitieepa
ATLAS.ti. Hanasu uctipaxcusarea pasmattipajy ce y wipu ogemxa. 1Ipeo, yoiiuiitieHo cy HasegeHe
ipomerie yceojeHe Ha HUBOY OCHOBHUX CUlyguja Ha 080om yHueep3uiieily. [pyio, ipegcitiasémpena
cy HO3UTUUBHA UCKYCIBA Upodecopa U CillygeHAtlia ca OHNAJH-HACIA60M Tipesohetba OKOM Ce-
mecitipa asiyciti-geyembap 2020. iogure. Ha kpajy, pasmaitipajy ce u3a3osu ca Kojuma cy ce uciiu-
WaHUYY cycpeiliany y oKy OHIajH-4acosa.

Hanasu ucitipaxusarea ioxasyjy ga cy ce wiokom tangemuje eupyca Kopoxa upogecopu u
ClllygeHili cyouasanu ca pasnuuuiium odpasosrum ipomerama. I1peo, kao u y mHoium gpyium
3eMpama Wupom ceetila, MOGUPUKOBAH je HAYUH 10gY4Aaearba, UPenackom ca HACIAse YHUBO
¥ yuuoruyu Ha odpasosare Ha gamuny. IIpogecopu cy iouenu ga upumervyjy KonadopamiueHo
yuere (Poe & Stassen, 2002) u ysenu cy pesogunauxe upojexitie. [Ipema citiygenitiuma, Hoéa gop-
Mma odpasosatrvba pesogunaua Ha gapuHy UMAsa je HeKOIUKO UpegHOCTiU, Koje ce 0gHOCe Yia8HOM
Ha ygodHOCHi u akagemcky u audHy opianusauujy. M3 akagemckol yina, ciilygeHimu cy usjasunu ga
Cy AYTOHOMUjA Y yHerby U UPpOMOUUja camoyyerba inasHe UpegrHocitiu 0801 HAYUHA yHetba.
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IIpema pesynimiatiuma uctlpaxuséared, Heku CliygeHimu mMoiy ycileuiHo ga yiupaemwajy od-
pasosarem Ha garwuHy 3axeanyjyhu c6ojum opiaHu3aAuUOHUM BEUTTUHAMA, 6EULTHUHAMA CAMO-
cilantol yuervd, oceeheHOCiU, MOMUBAUUjU U UPABUTHOM UPUCTHYTy unitiepHeiny. Mehyiium,
eehuna yuecHuka uckasana je HelaiiueHe Cilia606e 0 OHNAJH-00pA306atbY U 3gPABCIi8EHUM TpPO-
dnemuma Koju cy omeilianu wuxos tpouec yuerba. V3 iioi pasnoia jacHo cy udpasunu xemy ga ce
wihio tipe spaiiie pegosHUM HACOBUMA HA YHUBEPIUTUEULY.

Osu Hanasu Hac Gogciiuvy ga pasmumibamo 0 UpoMeHama Koje Cy KOpucHe 3a OHIAjH-
-odpasosatrve U JoxmUsowiHO 06pa3oearbe U ga OCMUCIUMO HO6€ HA4UHe 3a HOS0bUIatbe OHAJH-
-Hacifiasee u yuerba ysoherem suuie e-yuerva y 0dyky 8ygyhux tipesogunaua y Mexcuxy. Mckycitiea
ipuxasana y o6om pagy ogpas cy ciiéapHe cuitiyayuje Ha iepeny. Hanasu o6oi ucitipaxcusearea
moinu Su ce yriopeguitiu ca gpyium KOHIeKCIAUMA ca CAUMHUM Kapakiepuciiukama kako ou ce
UCTIUTLATIO KAKO je TlaHgeMuja 8Upyca KOPOHA UPOMEHUA HACHLABHY UaaH U UPoipam u iueoile
citlygeHaiia, ipogecopa, Ucpaiusaua u poguiiesna.

Kmwyune peuu: ciiygenitiu, iipogecopu, tipesoherve, HACTIABA HA GATbUHY, OHIAjH-YUetbe.




