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Extended summary1

Massive Open Online Courses (MOOCs) as well as studies into their effectiveness date 
from the beginning of the millennium (Anderson 2004). Although MOOCs dedicated to the 
teaching and learning of languages - Language MOOCs known as LMOOCs in the published 
literature - have gained popularity since 2008, this has not been the case for language teacher 
education courses which are still rarely delivered in the form of MOOCs (Ibanez Moreno & 
Traxler 2016). However, the very few studies which report on such courses, called Language 
Teacher Education MOOCs or LTEMOOCs (Sarré 2021), point to the positive impact of this 
type of MOOC in initial teacher education (Orsini-Jones, Gafaro & Altamimi 2017) as well as 
in continuing professional development courses (CPD) (Kormos and Nijakowska 2017). Yet, 
the picture is still far from complete as the effectiveness of such courses in CPD and initial lan-
guage teacher education still needs to be investigated through more empirical studies.

To fill this gap, a MOOC addressing the needs of current and prospective teachers of lan-
guages for specific purposes (LSPs) was designed by the consortium of the Erasmus+-funded 
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CATAPULT project and a study was carried out based on three iterations of the course since 
its launch in 2020.

The course development was largely based on the LSP Common Competence Frame-
work (CCF) that had been devised as one of the key components of the CATAPULT project 
and published as a research report (Turula & Gajewska 2019). Each iteration of the course 
(called ‘season’) ran for 8 weeks and the revisions of the course content were made based on 
participants’ feedback after each season. The main objective of the MOOC was to upskill gen-
eral language teachers who want to specialise in LSP pedagogies, as well as LSP teachers in-
terested in updating and expanding their pedagogical repertoire and in integrating the use of 
technology in their practices.

The present study aims to probe MOOC participants’ perception of the course in terms 
of its usefulness and to investigate to what extent it matched their reasons for joining the course 
in the first place. The sample studied consists of 54 respondents, both LTEMOOC participants 
(n=50) and teaching assistants (n=4). Course participants were current and prospective LSP 
teachers and teaching assistants were past course participants who had successfully completed 
Season 2 and had been awarded a certificate of achievement as they were some of the most ac-
tive course participants. They were introduced in Season 3 as a way to support instructors in 
providing feedback and comments to course participants. 

Research instruments included post-course surveys administered to course participants, 
and discourse analysis based on the feedback provided by instructors and on focus-group in-
terviews with Teaching Assistants. 

Data analysis first shows that course participants’ overall satisfaction has grown steadily 
between season 1 and season 3 of the course, both in terms of interest and usefulness, which 
is most probably due to the various revisions that were made after each season of the course. 
In addition, the perceived usefulness of each module seems to be linked to how directly appli-
cable to a classroom context module content is. Two main factors therefore seem to influence 
the participants’ perception of usefulness: the proportion of theory and the complexity of con-
tent. Besides, data analysis shows that course participants’ initial objectives have been revised 
along the way going from preference for takeaways – theoretical background, practical ideas, 
certificate, etc. – to preference for interactions (posts and feedback) with fellow participants 
and instructors. This shows that, from a MOOC designer’s perspective, a combination of the 
xMOOC’s instructionist model and the cMOOC’s interactionist model seems to be relevant 
for any language teacher education MOOC and that creative solutions exist to address the is-
sue of sufficient instructor presence in such online courses. Our conclusions therefore tend to 
show that the LTEMOOC offered by the CATAPULT consortium can be considered as a form 
of teaching innovation which will hopefully pave the way for more MOOC-based language 
teacher education courses in the future.
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