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Extended summary1

This paper deals with the didactic concept of Learners as Designers (Jonassen and 
Reeves, 1996), which is based on the assumption that digital media, as a cognitive tool, have 
the potential to accompany, support, and complement the learning process, to enable active 
knowledge construction and transfer, and to change the role of learners in the classroom. An 
important outcome of this approach is the creation of learning products and their availability 
in the virtual space and for other users (Proske, Damnik, Körndle, 2011: 206). 

Unlike twenty years ago, today almost all students own a smartphone and other digital 
devices (Jurkovič, 2019). However, research also indicates that students use them primarily for 
communication and entertainment, and less often for learning purposes (Milovanović et al. 
2015), which has also been noticed for students of non-philological faculties where the authors 
of this paper teach. The study aimed to determine the potential of the Learners as Designers 
concept to motivate students to learn autonomously, apply new vocabulary learning strategies 
supported by digital tools, and improve their digital literacy using the Quizlet app.

The study was conducted in 2019/2020 among 78 students of German for Specific Pur-
poses from three universities: the University of Belgrade and Singidunum University Belgrade, 
Serbia, and the University of Ljubljana, Slovenia. The mean age of the participants was 20 years.
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Quantitative and qualitative data for the study were collected by two online surveys. 
The surveys were pre-tested and involved colleagues´ comments that helped refine the survey. 
Quantitative data were analyzed using IBM SPSS Statistics 25.00. Qualitative data were coded 
and then processed by the method of descriptive analysis. The statistical methods used were 
descriptive statistics and the independent samples t-test. 

The study was employed in two phases. In the first phase, students practiced vocabulary 
in groups using learning sets prepared by the teacher in Quizlet. Students were encouraged to 
repeat the vocabulary until the next lecture. In the second phase, students autonomously chose 
the relevant vocabulary and used Quizlet to create learning sets that included translations and 
images.

The results showed that students spend more time on vocabulary learning using differ-
ent strategies provided by Quizlet in comparison to their previous learning habits. During the 
first phase there was a change of learning strategies towards using digital tools. During the sec-
ond phase of the research, the increasing trend in frequency of learning words in general, and 
especially by using digital tools, was observed. The results indicate that the students showed 
more positive attitude towards learning vocabulary. The qualitative analysis reflects their opin-
ion that they learned more and were motivated because of the opportunity to create learn-
ing material autonomously and collaboratively. They also emphasized the fun and competitive 
character and the possibility of quick feedback as the motivation factors. 

Considering the dynamic changes in demands on education, it can be assumed that the 
need for self-regulated and autonomous learning will be emphasized, thus it will be   even more 
necessary to redefine teacher and student roles. Having this in mind, the use of digital tools 
as cognitive ones is becoming essential. Especially the situation caused by the pandemic have 
intensified the need for distance learning, the ability to work autonomously, expand learning 
strategies using digital tools, and intensively develop key competencies.

Кeywords: Teaching German Language, digital media, vocabulary learning, motivation, 
Quizlet

References

•• Börner, W. (2000). Didaktik und Methodik der Wortschatzarbeit: Bestandsaufnahme und Per-
spektiven. In: Kühn, P. (Hrsg.). Wortschatzarbeit in der Diskussion (29–56). Germanistische 
Linguistik Bd. 5.  

•• Field, A. P. (2005). Discovering statistics using SPSS (2nd Ed.). London. Thousend Oaks; New 
Delhi. Sage Publications.

•• Foß, P. & Pude, A. (2001). Vokabellernstrategien in verschiedenen Lernkontexten: Beiträge 
von Lernenden zu Verwendung und Effektivität. Fremdsprachen und Hochschule, 63, 7–31.

•• Germ, M. (2008). Einsatz von Lernstrategien beim selbstgesteuerten Lernen im virtuellen Hoch-
schulseminar – eine Feldstudie. Berlin: Logos.



3

 

•• Grabowski, B. L. (2004). Generative learning contributions to the design of instruction and 
learning. In: Jonassen, D. H. (Ed.). Handbook of Research on Educational Communications and 
Technology (2nd Ed.) (719–743). Mahwah: Lawrence Erlbaum.

•• Hutchins, E. (1995). Cognition in the Wild. Cambridge, Massachusetts: MIT Press.
•• Jonassen, D. H. (1996). Computer in the classroom: Mindtools for critical thinking. Eaglewoods: 

Merill.
•• Jonassen, D. H. & Reeves, T. C. (1996). Learning with technology: Using computers as cogni-

tive tools. In: Jonassen, D. H. (Ed.). Handbook of research on educational communications and 
technology (693–719). New York: Macmillan.

•• Jurkovič, V. (2019). Online informal learning of English through smartphones in Slovenia.   
System, 80, 27–37.

•• Kersten, S. (2010). Das mentale Lexikon und Vokabellernen in der Grundschule, NLK-Pro-
ceedings: 10. Norddeutsches Linguistisches Kolloquium. Retrieved January 2020. from https://
biecoll.ub.uni-bielefeld.de/index.php/nlk/article/view/334/427 

•• Kopp, B. & Mandel, H. (2011). Selbstgesteuertes Lernen. In: Rahm, S. & Nerowski, C.  (Hrsg.). 
Enzyklopädie Erziehungswissenschaft Online. Weihnheim und München: Juvent Verlag, 
1-30. Retrieved January 2020. from https://www.researchgate.net/publication/304621698_Selb-
stgesteuertes_Lernen 

•• Lutjeharms, M. (2004). Der Zugriff auf das mentale Lexikon und der Wortschatzerwerb in der 
Fremdsprache. In: Königs, F. G. & Zöfgen. E. (Hrsg.). Fremdsprachen Lernen und Lehren. The-
menschwerpunkt: Wortschatz – Wortschatzerwerb –Wortschatzlernen 33 (10–26). Tübingen: 
Gunter Narr Verlag.

•• Milovanović, M., Branisavljević Radić, M. i Petrović, J. (2015). The use of ICT in learning lan-
guage for specific purposes. Inovacije u nastavi, 28, 130–139.

•• Nandorf, K. (2004). Multimedia in der fremdsprachlichen Weiterbildung. Tübingen: Gunter 
Narr Verlag.

•• Nation, I. S. P. (2001). Learning Vocabulary in Another Language. Cambridge: Cambridge Uni-
versity Press.

•• Neveling, C. (2004). Wörterlernen mit Wörternetzen: Eine Untersuchung zu Wörternetzen als 
Lernstrategie und Forschungsverfahren. Tübingen: Gunter Narr Verlag.

•• Peschl, M. F. & Risku, H. (Hrsg.). Kognition und Technologie im kooperativen Lernen: Vom 
Wissenstransfer zur Knowledge Creation. Retrieved January 2020. https://publik.tuwien.ac.at/
files/PubDat_190834.pdf 

•• Pohl, M. (2010). Distributed Cognition als Rahmen für Interpretation und Analyse von E-
Learning. Retrieved January 2020.  https://publik.tuwien.ac.at/files/PubDat_190834.pdf 

•• Proske, A., Damnik, G. & Körndle, H. (2011). Learners-as-Designers. Wissensräume mit kog-
nitiven Werkzeugen aktiv nutzen und konstruieren. In:  Köhler, T. & Neumann, J. (Hrsg.). 
Wissensgemeinschaften. Digitale Medien – Öffnung und Offenheit in Forschung und Lehre (198–
208). Münster; New York; München; Berlin: Waxmann. 



4

 

•• Rampillon, U. (1996). Lerntechniken im Fremdsprachenunterricht – Handbuch. Ismaning: 
Hueber.

•• Schmitt, N. (1997). Vocabulary Learning Strategies. In: Schmitt, N. & McCarthy, M. (Hrsg.). 
Vocabulary: Description, Acquisition, Pedagogy (199–227). Cambridge: Cambridge University 
Press.

•• Schwabe, G. & Valerius, M. (2001). Grundlagen des kollaborativen Lernens mit neuen Me-
dien. WISU – das Wirtschaftsstudium, 30 (10), 1360–1368. Retrieved January 2020. https://
www.zora.uzh.ch/id/eprint/57254/1/20120125164918_merlin-id_3149.pdf 

•• Seipold, J. (2013). Mobiles Lernen – Systematik, Theorien, Praxis eines noch jungen Forschun-
gsfelds. In: De Witt, C., Sieber, A. (Hrsg.). Mobile Learning, 27–55.

•• Sökmen, A. (1997). Current trends in teaching second language vocabulary. In: Schmitt, N. & 
McCarthy, M. (Hrsg.). Vocabulary: Description, Acquisition, Pedagogy (237–257). Cambridge: 
Cambridge University Press.

•• Stork, A. (2003). Vokabellernen. Eine Untersuchung zur Effizienz von Vokabellernstrategien. 
Tübingen: Narr Verlag.


